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FOREWORD

In 1964, University Research, now Student Testing and
Research, established a developmental research project
¢/1titled Biography of a Class. The purpose of the project
1s to describe characteristics of the students to faculty
administrators, and students, and to contribute to existing
research in higher education.

Research was begun vith the 1964-65 Freshman Class. To
date, seven series of census reports for the 1964 through
1970 freshman classes collectively entitled Freshman Class
Status Report, five survey reports of graduating classes
1969-71, four interview studies of the 1966 freshmen, and
one interv1ew study of 1967 freshmen have been published.¥

This report is the fifth in the series based on
interview data from a randomly selected sample of 100 stu~
dents of the 1966 freshmen clas. The focus of Part I is on
the University related aspects of their University experience
during the academic year 1969-70, the fourth year of the inter-
view project.

¥A 1ist of these reports with a brief description of thelr
contents is available upon request from Student Testing and -
Research, 316 Harriman Library, SUNY/B.
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ABSTRACT

This report 1s the fifth in a serles reporting data from a
ten-year longitudinal study of a random sample of the 1966 entering
freshman class at SUNY/B. Students were asked to describe their
reactions to the University experience, attitudes and opinions about
the Unlversity, involvement in University life, and attitudes toward
faculty and course work. They saw the functions of a university as
fostering personal development of students, providing academic
experiences, service to conmunity and society, and vocational prep-
aration. They regarded the University atmosphere as liberal,
academically competitive, and conducive to their maturing. Most of
these students reported some out-of-class contacts with faculty and
said that such student-faculty relationships enhanced learning by
making it less impersonal. In looking back over their four years,

a majority reported that academic experiences were a source of sat-
isfaction, that their personal development was the most valuable of
their experiences, and that interpersonal relationships were the
most meaningful of their experiences. Thelr most frequent advice to
a high school senior was, "Go to college."
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INTRODUCTION

The past decade has been a period of stress for American higher
education. Pressures of increasing enrollment, demands for relevance,
attention to current social issues, and incidents of violence became a
part of the American college scene. It was a time of rapidly ccowrring
changes. At SUNY/B in particular, these last few years included rapid
expansion of facilities, faculty, and programs. This period was
followed by one of limited growth and retrenchment when resources became
suddenly less availahle. In addition to the academic modifications,
social aspects of the University experience were also changing. Rules
for residents became fewer, and activity and influence of fraternities
ard sororities declined while student participation in various on and
off-campus causes increased. Demonstrations, rallies, demands, and
even strikes and violence became a part of the University experience,
here and elsewhere. What of the students who were a partc of the
University cammnity during this time of change and stress? What were
their reactions to the University experience?

This longitudinal study provides information about the experience
of some students who lived through this turbulent period. The data were
gathered fram interviews conducted in an atmosphere marked by opemness
and personal contact during the.four years following their enrollment at
the University. This report is based on interviews conducted in the
spring of the fourth year and provides information which can contribute
to an understanding of the interaction between the student and the
University.



CHAPTER I
GENERAL METHOD

The design of this ten-year study of students wlio entered the
State University of New York at Buffalo (SUNY/B) in 1966 provides for
1. interviews - one in each semester of the freshman year and one
in the second semester of the three succeeding years - plus six ques~
tiomalres - one in each of the six years thereafter. It is assumed
that the myriad subtle, and not so subtle, changes which occur during
this period are invalusble to an understanding of the late-adolescent
and early-adult years of college students.

Serple

A random sample of 100 students, stratified by sex and residence,
was selected from the approximately 2000 freshmen who were graduated
from high school in the spring of 1966 and enrolled in SUNY/B 1in
September 1966.

The composition of the original proportional sample (1966) and
1970 sanmple are presented in Tables 1.l and 1.2, For the fifth inter-
view, held in the spring of the fourth year, 77 of the original stu-
dents responded, 70 by interview and 7 by questionnaire. Eleven of
these students* had withdrawn from school, and five had transferred to
other institutions of higher education.

TABLE 1.1 COMPOSITION OF ORIGINAL PROPORTIONAL SAMPLE

Men Women Total

Residents 21 22 43
Commuters 36 21 57
Total 57 k3 100

*Although some interviewees were no longer students at any college
or university, for ease of presentation the term "students," used
throughout this report, includes those who had withdrawn, unless other-
wise stated in the text. Separate references to transferees or drop-
outs are made only when their responses differed noticeably from those
of students registered at SUNY/B during the semester of the interview.



TABLE 1,2 COMPOSITION OF FOURTH YEAR INTERVIEW SAMPLE

Residents (in 1966) Commuters (in 1966)
1970 Men Women Men Women Total
SUNY/B 17 11 23 10 ‘ 61
Drop-Out 1 3 3 4 12
Transfer - 3 1. 1 5
Total 18 17 27 15 77

Residence is defined by the housing of each student during his
initial semester at SUNY/B (fall 1966). At that time freshmen were
required to live either in University housing (residents) or with ‘
thelr families (commters). As the years passed, some students fram
both defined residence groups elected a third option of establishing
their own households, usually in an apartment. The residence status
of the sample in the fourth year is shown in Table 1.3. .

TABLE 1.3 RESITENCE STATUS
. IN THE FOURTH YEAR

Apartment 37
Family home _ 31
University housing 7
Other 2
Total 77_

Because of the reduced size and change in residence status of the fourth
year sanmple, data are not reported by sex/residence categories in this
report as they have been in the previous interview studles,



Enrollment of the fourth year interview sample in the six
undergraduate faculties of the University followed the same pattern
as in the third year interview. Nearly half the students, a greater
percentage of men (56%), especlally resident men (63%), than wamen
(35%), were enrolled in the Faculty of Social Sciences and Adminis-
tration. It was chosen by more students in every group except
commuter women. The latter most frequently chose a major in Faculty
of Arts and Letters, the second most popular Faculty both for these
interviewees and for the total 1970 graduating class of SUNY/B
(Table 1.4). The interview sample's enrollment in Faculties followed
a pattern very similar to that of the 1970 graduates of SUNY/B
except that this sample had fewer engineering majors. However, not
all the students in the fourth year sample were graduated in 1970
(See Academic Plans, p. 80 ).

TABLE 1.4 ENROLLMENT IN FACULTIES IN THE FOURTH YEAR

1970 Interview Sample 1070 SUNY/B
FACULTY RM CM RW CW TOTAL Graduates¥
=% 0f students—=m=ccae-

Social Sciences and

Administration 63 52 50 20 49 48
Arts and Letters 19 4 21 4o 17 _ 16
Health Sciences 6 13 14 20 13 11
Educational Studies - 9 29 20 8 7
Natural Science and

Mathematics. 13 9 7 - 8 8
Engineering - 17 - - 6 11
Special Major - - 7 - 2

NUMBER OF STUDENTS  (16)(23) (14} (10) (63) 2072
NUMBER OF RESPONSES (16])({23)(16) (10) (65] #* 2072

¥Unpublished data provided'by Jane Faulman, Additional information
on 1970 SUNY/B seniors can be found in Faulman, Jane, 1970 Senior Swwey,
University Research, State University of New York at Buffalo, 1971.

##Tncludes two students with double majors.




Interview Schedule

The interview in the fourth year was the most extensive one in
the serles. 1In addition to the core questions which had been asked
in earlier interviews, the 1970 schedule included a number of ques-
tions which focused on changes or differences over the four year
period of the University experience.* It also included questions
which probed more intensively into self-description and perceptions,
relationships with peers, and attitudes toward marriage and family
roles. These subjects will be discussed in Part II of the fourth
year study.

Parallel interview schedules were prepared for transferees and
drop-outs. While a majority of questions were the same as for reg-
istered students, few of the questlons reported here were appropriate
to students not enrolled at SUNY/B. Several questions were uniquely
applicable to those who had left SUNY/B. Those data will be reported
in an attrition study.

Method

A1l fourth year interviews were conducted by one interviewer.
With some exceptions, all students who were registered at SUNY/B
were asked each question on the interview schedule, although not
necessarily in a given order. To provide as natural a situation as
possible, the interviewer changed the ordering of questions if the
student introduced a topic covered in another section of the inter-
view schedule. Further, if a student provided an answer to a given
question while discussing another toplic, he was not explicitly asked
that question later. _ .

A1l students, including drop-outs and transferees, are retained
in the sample for the 10-year period. Whether each appears in a
given interview sample is a function of his or her availability and
willingness to participate. As time has elapsed since these students
began as freshmen, same students have increased thelr' geographical .
distance from the University, decreasing their avallability.

For this fifth interview, three people were interviewed by phone,
.and seven provided written responses to the questionnaire. The others
were interviewed in person. Interview appointments were scheduledfor
two hours. If an additional half an hour or more was anticipated as
needed to ask remaining questions, another appointment was made to
complete the interview.

¥On the copy of the interview schedule appearing in the Appendix,
the new questions are marked by an asterisk.




Coding

Interviews were tape-recorded with the knowledge and consent of
the student, and transcribed verbatim. References to the student's
name, his student number, names of individual faculty members or
friends were deleted to insure the confidential nature of the interview,
Each transcript was proofread against the original tape to assure
accuracy of transcription. '

Coding of the data was done from transcripts of the interviews.
Coders noted every response to each question regardless of whether it
was an answer to the stimilus question or a part of -another reply. - -
Initially the transcripts were read and indexed; the location of the
response to each question was recorded on an index sheet. The specific
responses to each topic were compiled on code sheets and then combined
Into major categories or dimensions for presentation in tables.

Most of the dimensions used to present information in the tables, and
hence to provide the framework for discussion of responses in the
text, had already been developed in earlier studies in this interview
study sequence. Others, for new questions, were developed empirically
from the responses of the interviewees, The structure of the emergent
dimensions was similar throughout this study.

Major Dimensions

As this interview project evolved during the first interyiews,
several of the questions became focused by asking students to respond
along three dimensions: soclal, personal, and academic. In the
second interview three question areas had those specified dimensions;
in the third interview four questions were so focused, and in the
tourth interview, five questions. In the fourth interview, however,
the academic dimension was expanded to intellectual and vocational.
None of the questlion areas in this fifth interview specified the
dimensions, but as the data were being sorted for presentation,
responses to several questions fell into the three dimensions of
soclal, personal,; and academic defined as follows:

Social (interpersonal) concerned with interpersonal
experiences, understanding and expressing sympathetic
concern for others: persons 1in specific close relation-
ships and humanity in general

Personal (self-development) concerned with self, feelings,
capacities, needs, ldentity and maturity, values and goals.

Academic (intellectual/university) pertains to out-of-class
learning experiences-as well as those in formal academic set-
tings, and to the general University, which provides an
opportunity for a total learning experience via exposure to
new and different ideas, people, and things in an atmos-
phere of free inquiry.




Vocatlional preparation or development of job-oriented competen-
cles is usually reported as a separate dimension, but is occasionally
Included as part of the academic dimension when the number of respon-
ses ls very few. '

These descriptions of the major dimensions establish a basis for
coding many of the students' responses. The definitions, while
generally helpful, do not eliminate all problems of overlapping cate-
gories. In general, couldn't every experience be described as contri-
buting in some way to personal development? However, the greatest
difficulty in coding was found in the academic (intellectual/ ,
university) dimension because of the possibility of a shift in emphasis
within that definition. Sometimes the response emphasls is clearly
on the intellectual/scholarly aspects; at other times a broader focus
of total University is the emphasis presented. For example, in order
to reflect the spirit of students' responses describing university
atmosphere and envirorment, the presentation of the academic dimension
is subdivided into academic/intellectual and university: liberalism
and diversity. These distinctions are made in an effort to reflect
the spontaneous organization or emphasis which emerged with student
responses while nonetheless maintaining mgjor dimensions as a stable
base for organizing responses.

Organization of Results

The increased length of the fourth year interview resulted in
extensive transcripts containing a mass of data to be coded and
analyzed. In an effort +o cope with so much data, the topics
covered by the interview were divided into related sets. This report
presents those data which focus on the Unlversity aspects of the
students' experience. Self-descriptions, changes in personal
attitudes and values, family and other interpersonal relationships
are not included here but will be presented in later reports.

This report is based on responses to twenty~three of the fifty-
three major areas of questions which comprised the interview
schedule. These questions deal malnly with the students' reactions
to his interactions with the University and hls perceptions of how
a university should function. Also included are responses to
zeveral questions which dealt with the most valued, meaningful, or
satisfying experiences of these students during the four years of
their University experience. Questions on wilch thls report 1s
based are typed in upper case in the interview schedule in the
Appendix.

The data are presented in three ways. First, impressionistic
generalizations are given. Where differences were evident,
comparisons of responses of sex/residence groups and SUNY/B
students/transferees and drop~outs are made.



Second, to complement these generalizations, tables are
presented. Dimensions of students' responses to each question
and the percentage of students who gave such responses to each
question are reported. Data from different groups of students
were usually not sufficiently different to warrant separate
tabulation. Transfers and drop-outs were not included in all
tables because of the differences in interview schedules. In
the text, an analysis of the responses shown in the tables is
provided.

To eliminate the repeated use of percentages in the text,
the following “crms are used to denote a corresponding range of
percentages:

Most = more than 75%
Many = 50% - 75%
Some = 25% - 50%

A few _

A number less than 25%

Finally, to provide interesting and pertinent examples of
students' responses, quotations illustrative of various themes
and dimensions are included. Quotations were not edited to change
the grammatical structure, but only to delete superfluows phrases
such as "uh, ycu know."

Results are presented and discussed by topic area, rather than
in the order in which questions were asked.

Interpretations of Tables

The data presented in the tables of this study* and in all previous
ones except the first in this series*¥ are reported in the percentage
0§ students who responded in a given way to a specific question.
Because of the diminished number of interviewees, data are not presented
in sex/residence categories as they had been in previous studies.

Categories in some of the tables are mutually exclusive, e.g., a
student either worked or did not. Most questions, however, allowed an
unlimited number of responses: a student may cite more than one
characteristic of the University atmosphere, or he may have both posi-
tive and negative reactions to his courses, and each is coded and reported.

$Tables 1.1, 1.2, 1.3, and- 3,11 excepted.

#¥Kubiniec, C.M., Wyant, H.S., Alberti, J.M., The University Expenrdence, .
the §4inst few weeks, University Research, State University of New York at
Buffalo, 1967, in which tables contain only the number of responses and
respondents, not percentages.




Because of this variation, each table includes a report of the total
nurber of responses to a particular question as well as the total
nurber of students who responded to that question. When several
independent responses are possible, the total number of responses
will exceed the total number of students. Further, in the case of
multiple responses, the percentages shown in categories and/or sub-
categories are not necessarily additive and their sum may be greater
than 100 percent.

When responses of fewer than 77 students are reported in a table,
it 1s because a codable response was not gilven, or the question was
not asked of every student. Only 7 of the questions included in this
report were applicable to drop-outs or transferees. Also in a number of
cases, a glven student was not asked a question because of lack of time
or oversight.

The interview group is frequently referred to as these sfudents
to avoid implying that the reactions of these students are the
reactions of all students. Further, in those few cases in which
differences between sex/residence groups are cited, statements refer-
ring to differences among groups are not based on tests of statistical
significance.



CHAPTER II
PERCEPTIONS OF THE UNIVERSITY ENVIRONMENT

The perceptions of students about the functions of a University
and the role students should assume with the administration and
faculty in the decision-making process can reveal a great deal about
what they seek from the Unlversity experience. Their descriptions of
campus atmosphere, their impressions as to whether this envirorment
is conducive to maturing, and their recollection of changes in the
Unilversity since they matriculated create a picture of the University
as these students saw it.

Descriptions and reactions of these student participant-observers
can enrich the understanding of faculty and administration, the other
participant-observers, when they appraise the ongoing impact and
directions of change in the SUNY/B enviromment. Same of the students'
more personal reactions to their experiences at the University will
be presented in a later chapter. In this chapter the major focus is
thelr descriptions of the milieu in which they encountered their
University experience.

Punctions of a University

What do these students see as the functions of the University? Do
they expect it to serve primarily the interests of the students, of :
scholars, of the nearby communlty, or society in general? Students gave
responses in all of those categories, but most frequently they cited
provision of opportunities for personal growth and development of
students. Second most frequently, they described the University as
working with knowledge ~ imparting existing knowledge to a new gener-
ation as well as seeking new knowledge. The third-ranked function was
service to society and the community of various kinds: being involved
and preparing students for involvement with the nearby community, -
as an example or conscience, examining existing attitudes and values,
and promoting a broader awareness and concern for worldwide issues.
Finally, almost a third of the students specified vocational prepara-
tion of students as a function of the University (Table 2.1),

Students had no difficulty in listing functions of a unlversity;
the number of responses averaged slightly over three per student. They
apparently see no single furiction but rather several complementary or
overlapping cnes. To illustrate thelr responses accurately, some of the
quotations presented are exerpts which show only the portion referring
to the topic under discussion, but others are more fully presented and
include reference to more than one function.




TABLE 2.1 FUNCTIONS OF A UNIVERSITY

FUNCTIONS % of students

Personal Growth and Development of Strdents

Encourage each student to discover and develop
his or her potential through a varlety of
experiences including recreation

Encourage each student to develop his or her
personal standards and values ’

Encourage self-reliance, independence/prepare
students to be leaders

Encourage each student's capacity for getting
along with and relating to others

Serve the students, offer what they want to
learn

Academic/Intellectual
Impart existing knowledge, culture

Provide intellectual and aesthetic stimulation
for students

Seek and discover new knowledge
Concentrate on teaching services

Service to Society and Community
Prepare students for commmnity involvement

Provide within the Unlversity population an example
for soclety of heterogenelty (soclo-economic
status, race, age, beliefs)

Be closely involved with surrounding community/
provide continuing education services

Examine existing societal values, attitudes
Lead in initiating changes in society

Promote a broader awareness and interest in
worldwlde concerns

Provide Vocational Preparation for Students
Other
NUMBER OF STUDENTS

NUMBER OF RESPONSES

42

14

14

51

14
10
10

17

12

12 -

12
10

10

78

gy e

65

42

31

(59)

.1182)

"1




The academic function of teaching you, coming
here for knowledge, and there's also £ike a
social necreation type of function, Loo. 1
don't think that a university would be verny

good if it was all work, and offers no sont

0§ necreation on outside Lype 04 Learning;
ability to Leann things outside of jusi the
classroom without Lectures, films and demonsira-
tions and things Like that. 1 think that besides
the academic, there's cultural and a social
gunction. And then again thene's the function,

I don't know 4§ you can call it a Living gunction, - e
but still, providing a place to sLeep and places
to eat and to cavy on the things that you have
Lo do in onden to Rive.

Growth and Development of Students

Most students (78%) described various facets of personal
development within the university function of providing opportunities
for growth. The most frequent response, given by a majority of men
(52%) but fewer women (20%) was that the Universlty should encourage
each student to discover and develop his or her talents. Ideally the
University was expected to furnish a variety of experiences: academic,
personal, social and recreational all of which would challenge students
to achieve their potential. ‘

Over one-third of the students said that experiences at the
University should promote maturity of students and encourage each
student to determine and establish his own standards and values. A
few others added that the University should provide opportunities for
independence and foster the development of leadership among students. A
similar number of students thought that the University should develop and
foster each student's capacity to get along with and relate to others.
All of these responses describe the maturation and development of each
student as an individual. Ideally a student should beccme mature, inde-
pendent, self-motivated, cognizant of his own beliefs and ldentity, and
able to relate well to others as a function of his or her university

experience.

- 1 neally feel that a University 48 just a
place where we all 44t for four yearns, explore
new things and grow up.

Primanily 2o offer counses in different things.
1t's a place fora person fo mature, fo give them
a chance to do different things.

11




To educate people, to give people a chance %o
expand themsefves, to become more rounded.

A few students stressed that the function of the University was to
serve student needs - that whatever students identified and desired
as educational experiences should be provided by the University.

1 think the function {8 to serve the students'

needs not the Univensity's... it should encourage

Zhe initiative of each person, noi nigid standards,
nigid cournse, and Let each individual thy and
develop in whichever way his bent. Lies... 1t's

therne for advice and it's for the student. 1t
shouldn't serve anybody else. 1t shouldn't serve

the government forn neseanch; it shouldn't senve

the tTeachens fonr nesearch. The student is the

most important thing.

Basically it should help each individual, . 1%
should help him to be ablLe fo attain his own
goal. Like perhaps the model of this university
ought to be the model of every university.

Academic/Intellectual

_ Nearly two-thirds of the students saw the function of the University

as working with knowledge in some way. A majority, camuters (70%) more

than residents (33%), said the University should impart existing knowledge.--

In addition to passing along existing knowledge, a few students said that
~a function of the Unlversity was to seek and discover new knowledge.

A Lot of people can pick up and explone
vanious facets of the world which you would
fust Like o know mone about, and actual
stwetured cowwses is a relatively easy

way o4 Learning it compared Lo going out and
ginding out all the ingormation for yourself,
and the University presents that opporntunity
1o you, '

You could say it's the Leanch forn thwuth, what-
ever that is, assimilating knowledge, pheparing
people for careers.




Adten you've gone Lo school, there's certain
things henre that help, Like most people that

go Zo college, they head books more. They are
cultunally aware of things, and they become monre
involved in things.

A few students said that the University should provide intellectual and
aesthetic stimulation for students, i.e., encourage thelr intellectual

skills and thelr cultural development. Others added that the focus of

the University should be on teaching.

1 think it should be a Reanning place, a
discussion centern fon open thought, gree
thought, 1 don't think anything should be
nhammed down anybody's throats by anybody.

To get people to think.

Mostly o get people interested and Learning,
and to educate... the more you're educated,
the mone you're aware of a Lot of things...
the mone you Learn mone, the more you know and
the mone you can nelate and connect things.

Possibly just Zo produce mostly the people, the

thinkens of tomorrow - the next generation of
thinkens .

Service to Society and Community

Service to society in general and to the more immediate geographic
community may be thought of as two aspects of a general socletal service
function of the University. About 40 percent of the students, especially
resident men (68%) as compared to the others (33%), regarded it as a
function of a University.

Nearly one-third of the students said that the University should
serve as a conscience and critic of socliety by setting an example, perhaps
by providing a heterogeneos population mix on its campus, by promoting
and living up to democratic principles,and by encouraging a broader
awareness of and concern about worldwide problems.

1 feel also a Univernsity should be the mainstay

0§ a democratic society on whatever you want to

call it. 1t should be an example of how society
should function. Not as they've been now, but
example as’ they should be - idealisiic.
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1t should be a place where there L8 communication
between people of different backgrounds, fust

40 people can get to know each other... a Lot of
times you have a Lot of prejudices because you
don't know what that pernson 4s neally Like, but
you make assumptions. But if you can get to talk
2o that person, maybe you §ind out you have a Lot
0f things in common, that they weren't that much
different.

The one thing 1 think that college does for you
48 that it gives you a broad view of Life. It
shows you Like, fon instance, history shows you
the.whele past of mankind and you place yourself
in propern perspective... you read about the
peasants during the Black Plague or something 4in
Eunope on the Chinese peasantry of Wenty yeans
ago; 1 mean the way mankind has Lived throughout
- all histony.

One-fourth of the students said that the University should be con-
cerned with the nearby community. Thls concern could be expressed by
preparing students for involvement with the community, or through the
University itself being involved in the community, for example by
providing continuing educational services.

Wekll, keep the community running, 1 guess. 1%
teaches the next genenation how %o keep a city,

a counthy, going, heally.

To be constantly young, to nealize what students
want, to be able to give them courses in what they
need and want, to work with the community - Like 1
have no nespect for colleges who claim they're
nenowned in medieval Greek Literature. That's out-
dated. The Univernsity should be for today.

Other students saild that the university could serve general soclety
by examining existing values and attitudes or by leading in inltiating
changes in society. Two of these students felt that keeping the Unlversity
a sanctuary apart from general society would enhance this possibility of
the University serving as a consclence or monitor of soclety.

1t's the opening 0§ their eyes to their swuoundings
and what needs change and what doesn't need change.
And once they get out, thein University undergraduate
days will show them how to start these changes... I
think that these are people that the Univerdity Ls
producing to see where change is needed and help it
go along.
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The history of the Univensity skows itself as
being a monastary type thing. VYears ago the
purpose of the University was fon a student to
get out of the wonld and go into secwision and
then contemplate on his Life, and now the
University 4s becoming a vehicle fon social
c.hazge.. .. I2's probably a good situation with
somebody who is able to be in a Univerwsity -
they ane silL protected from the outside wonld
80 that they can have the securnity fo generate
thein own ideas which 48 also necessany for any

?

kind of social change.

Vocational Preparation

Some students (31%) said a function of the University was
vocational preparation of its students. Usually they referred to
the learning of skills in their undergraduate major, but a few saw the
undergraduate degree as a required preparatory step to graduate or
professional education which would more directly provide vocational
skills. This function can be viewed as a practical service to both -
students and society as well as a dimension of personal growth and
development.

1 see it as a place to Leawn how Lo think
and a place to Learn, and 1 particularly see
it as a place 10 Learn a progession as such.

For most people it prepanes them fonr some Lype
04 career. 1t's almost mandatory to have a
diploma if you come §rom a middle class family,
which 1 do.

To educate, to prepare you for a career. That's
as far as 4t goes with me.

1t's a function for me to get me a degree - a
piece of paper that says 1 can go on... 1L has
all hinds of other functions Like socializing
people 80 they can it into a niche, and that's
what 1'm doing - tnying to find a correet way Lo
conmunicate 80 1 it night in. So keeping people
out of the Labor market and getting people into
the fLabon manket.
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Summary

In describing what they believed to be the functions of a
university, the students referred to four basic dimensions. They
were, in order of frequency: personal growth and development of
students, academic experience, service to society and commnity, and
vocational preparation.

These four University functions described by SUNY/B students in
1970 are similar to the five major purposes for higher education des-
cribed by the Carnegie Commission on Higher Education 1972.%

Providing opportunities for growth of
individual students

Advancing human capability in socilety
at large

Enlarging educational justice for the
post Secondary School age group

Transmitting and advancing learning
and wisdom :

Critically evaluating society for the
sake of society

Student Particlpation in Decision-Making

Should students participate in decision making at the University?
The overwhelming response of these students was "Yes!" One hundred
percent sald that students should have some role. However, the extent
of that role and in which decision areas 1t should be exercised re-
celved a variety of responses.

Most interviewees discussed students' role in general decisions.
In addition, a few students discussed specific decision areas which
they felt ought to include more or less student 1., .t than decisions
in general. The specific areas mentioned included: faculty hiring
and tenure, curriculum courses and requirements, and social functions
or short term decisions. Table 2.2 presents the expressed preferences
for assignment of authority for decisions. Percentages in three
categories: shared control, advisory role, and student control repre~
sent 100% of the students,** but any student in the student advisory
role category who specified that faculty-administration should make
the final decision is also listed in that category.

¥Carnegie Commission on Higher Education, The Purposes and Performance
of Higher Education in the United States, New York, McGraw-Hill, 1972.

#¥0n éxception is accounted for by two students who are counted only
in the Other category.
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TABLE 2.2 ADVOCATED AUTHORITY FOR DECISION-MAKING
AT THE UNIVERSITY

DESIRED CONT3OL % of students
Genenal |
Shared: Faculty/Students voting roles 56
Student Advisory Role: non-voting 34
Faculty-Administration , 18
Students: final decision y
Other (Miscellaneous) 22
NUMBER OF STUDENTS (50)
NUMBER OF RESPONSES (55)

General Declsions

In regard to decisions in general, a majority of students saild
students should share actively in the decision process of the University
perhaps by having the whole student body asked to express thelr opinions
in a referendum. .

Some of those who wanted shared control of decisions specified -
an equal student-faculty division of power. Others thought that there
should be various ratios of power, that only upper level students
sticuld be includeq or thai more giroups be represented - faculty-students-
staff or other combinations; one cambination included "the taxpayer."

1 think it's great; Lt's thein scnovl;
iney'he the ones who get affecied by the
decisions. 1 think it brings them closer
to the jobs and thein nesponsibilities of
administhation... by making decisions,
you Learn. '

1 think it should be a distrnibuiion of
power things.. 1t should almost be Like a
partnership, except that the administration
shoutd be a Little more powerful, but the
students should be able to have a really
big say in what's going on.
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This commitiee of five, perhaps two should
be students... that ratio about describes ift;
three-two, that's junior on senion Level
students, not §reshman or sophomonres.

A few students perceived the administration in such a way that
administrative responsibility, as they saw it, would be limited soley
to the mechanical provision of day-to-day University operations.

I don't think the administration should have
anything to do with cwuiculum... 1§ the students
say that we want a program o4 such and such, then
the administration should say, "Well then we'll
need 40 much money. Maybe we can get it here,

orn we would have to eliminate this." The éhouﬂd
advise the students on hov to impLement
educational plans, 1 think that should be Ihe&k
rnole,

About one~third of the students wanted to have input into the
decision-making process, but did not necessarily seek an official voting
role. Their emphasis was on being heard, having student opinion con-
sidered, when decisions were made. Almost one-fifth said that faculty-
administration should have final control - but only after considering
student input. In every case this preference was accompanied by an
expressed desire for student opinion to be solicited during the
decision-making process. Therefore, they are also counted in the student
advisory role category of the table. The rest of the students in the
advisory-role category did not specifically refer to faculty-administration
control, although it was implied.

The rationale for this assignment of authority was the inexperience
or impermancence of students in contrast to the experience and expertise
of faculty-administration. However, students who wanted either to advise
the administration or to share control with it felt that students had a
unique and valuable contribution to make.

So perhaps it's not the aczuat voting, but
perhaps it's theirn [student] opinions be-
cause we are thinking people, and we have
Lots of ideas fust because we'nre night thenre
involved, that maybe the administration never
even th&nhé 0§ because they [admlnistration]
take it for ghanted.
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1 just don'zt think that there are enough
intenested students to nesult in decisions
being made that the whole sfudy body wants.

1 think it 48 very easy for one ghroup Lo move
in and ingluence decisdons... 1 think students
should be able 1o voice thein opinions but
Leave Lt in the hands of the gaculty on the
administration to make the decisions,

1 don't think the students have the wisdom of
age, if§ nothing else. They haven't had the
practical experience Lin running a department
on univernsity. Like 1 said, thein opinions,
thein ideas on innovations or changes should
deginitely be Listened to, weighed for
practicality, for the ultimate end - where it
could Lead, things Like that.

Specific Decision Areas

A number of students discussed the role of students in specific
decision areas such as Faculty, Curriculum and Social/Short term
decisions. The latter was discussed by only a few students, Most of
those who mentioned topics like dorm regulations, uses of Norton Union,
or student activities felt that students should have control of these
social decisions which so intimately affected their dally lives. Very
few students would even share control with faculty or administration.

With problems concening the students themselves
Like whothei we should give money Lo ihe goviball
team and thisy svni of thing. 1 think the students
alone should decide all these problems and what
should be done with Norton Union and what Zype

04 tables should be set up in Norton and what kind
04 speakens we have at the University, should be
entinely up to the students. 1 don't think the
adninistration have any business saying anything
about any of those things. )

Curriculum Decisions

Just as no student specified only faculty-administration control of -
social decisions, neither did any specify 1t for decisions having
to do with curriculas a few implied it when they said that students
should play an advisory role regarding course work and departmental
requirements. A number indicated that they wanted students to have a
more active role, to vote and te share responsibility along with faculty.
A few students would prefer student control of curricula decisions. In
general, these students felt that courses and requirements were an area
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students were very much involved with and should be abhle to influence.

In the academic, the faculty has to teach and
the students have to Learn - 1 don't want to
get pinned down exactly how much - 1 guess

fL 42y~ §id2y.

Decisions Regarding Faculty

A number of interviewees advocated having an active role in decisions
regarding faculty hiring and tenure; their emphasis was focused on student
role in tenure declsions. They felt that students should be able to in- :
fluence retention or dismissal of teachers on the basis of their collective
classroom experiences with them as teachers. The same reasoning was ex-
pressed by those students who wanted to have their opinions heard and
considered but did not expect to have a voting role on the tenure committee.
A few students specified faculty control of thls topic area, and students
also emphasized that judgment of a potential faculty member, or of his '
research activities, was better done by his faculty peers than by students.[.
Only a couple of students advocated student control of faculty hiring and .
tenure decisions. .

1 think the students should be atlowed fo evaluate
the professon, but not have the §inal say, and
only to evaluate him as far as his work and knowl-
edge of the material goes, not as far as his
political views or anyth,ma Like that goes... Let's
face it, the guy that went Lo school for eight
years and has his Ph.D. and has been teaching for
10 on 12 yeans, isn't about to... have his fob 4in
the hands o4 a bunch o4 undergraduates. He wants
people on his own Level to judge him, and that's

the faculty.

Summary

When discussing student participation in decision-making at the
University, all students were interested in having students play some
role. Over half advocated that students should share actively in that
process; most of these desired only that students play an advlsory role
to faculty-administration who would make the decisions. Ideally students
wanted to have an opportunity to express their opinions and to be heeded;
however, some of the interviewees said that they themselves were too busy
or were not personally interested in getting actively involved in the
decision-making process. Only two of these students favored the idea of
student control of all decisions at the University.
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1 think there should be a nice balance between

- what the established group of people who are
hunning the schook think shoufd be done and
the students themselves who are going o be
agfected think should be done, and a good
exchange of Ldeas is probably the mosit
cptimum condition.

Value of a College Education

"What do you see as the value of a college education for you?"
Responses to this query fell generally into the broad categories of
Personal Development, Academic/Intellectual Experience, Vocational
Preparation, and Social Experience (Table 2.3). Students most fre-
quently reported that the benefit of a college education for them was
the opportunity it provided for personal growth and development. This
objective was specified most often as the function of the University,
as well as being among students' most frequently cited experiences of
most value when they appraised their SUNY/B experience.¥ Nearly as
many students referred to thelr academlc experiences - both knowledge -
acquired in their coursework and opportunities for intellectual stim-
ulation outside of classes. Over two-fifths cited vocational
preparation and the greater economic rewards or more interesting jobs
which they expected would result from having a college degree. Finally,
about one-fifth of the students specified social experiences - both
interpersonal and societal . - as valuable aspects of a college education.

Personal Development

Personal development was mentioned by over two-thirds of the
students. For example, 43 percent said the greatest value of a ccllege
education was the maturing and developing as a unique individual which
they felt was enhanced by their University experience. Students referred
to other specific ways of developing as indicated in the next three
categories of the table. Nearly one-third of the students sald that
becoming open-minded, more objective and/or broadening one's viewpoint
was a value. About as many students sald that the benefit of the exper-
ience was for students to become autonomous, to discover their own
identity and to establish their own values and goals. A few sald that
the benefit lay in the opportunity to try new experiences and'to develop
new interests. Two students saw the university as a safe place - a
sanctuary - within which they could explore new interests and develop as
individuals. All of these responses descrived various aspecis of personal
developnEnt. -

¥See Table 2.1,p.10 3 and Table 5.3,p.llll.
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TABLE 2.3 VALUE OF A COLLEGE EDUCATION

VALUE % of students

PERSONAL DEVELOPMENT - 69
Develop, mature/become a well-rounded person 43
Become open-minded, objective/develop a
broadened viewpoint 31
Became autonomous, find cwn identity and
goals 30
Develop new interests, have new experiences 20
Develop within sanctuary of University 3
ACADEMIC/INTELLECTUAL EXPERIENCE : 59
Iearn, acquire knowledge 1
Intellectual stimulation, love of learning 13
learn how to think 13
VOCATIONAL PREPARATION 44
Vocational skills or preparation for
graduate/professional schools 39
Material or status benefits of degree 15
Preparation for more interesting work 8
SOCIAL EXPERIENCE 2

Meet people, learn from interactions with others 20
Develop awareneés, heightened sensitivity to

social issues : 3
OTHER/MISCELLANEQUS - .10
NUMBER OF STUDENTS (61)

NUMBER OF RESPONSES _ (234)
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1 think specifically it has helped me

2o mature a Lot, neally... maintaining
convictions and even thinking up the
convictions 4in the §inst place, taking
care of myself and knowing that when

you do something there are consequences
and weighing Zhe consequences, seeing Aif
they are good consequences and do it, and
Aif they are not good consequences don't do
it. And just Looking mone rationally at
some things - not fust §Lip Ampulsively.

Take the kRids away grom home Life and put
Zthem in a situation where they have %o
grow up and where they sample ithings with-
out having thein parents beat them over
the head. My parents were very protfective
and college was a chance to get away and
make my own decisions, and 1 think that was
- the thing that affected me most.

Just to broaden youwr backghound, fjust exper~
dences; experience things around you. 1§ you
went out to wonk night agtern nigh schood you'd
get new experiences, but by going Lo college
and being in a different environment, 1 think
it broadens your environment. You get many
mone things.

Academic/Intellectual

Academic aspects of a college education were cited as a value by
nearly three-fifths of the students. Most frequently the learning or
knowledge they had acquired was mentioned as a value. A few students
referred to the intellectual stimulation of being in classes and among
people interested in pursulng scholarship. A number sald that learning
how to think more critically was a value of thelr college education.

1t's gdiven me a good opportunity to explorne
centain areas of academic Life, o4 intellec-
tual Lige. 1've been able to go into certain
areas Like Sociology. 1 took that up as a
major, and it was very decisddive in helping me
ghow in a centain way which 1 think has been
pretty good. 14 made me aware of other people
and the way zthey are, and then it has given me
the incentive to want to grow more in other:

arneas .
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1t Zends to delve into things that 1 would
normally nevern go into: philosovhy, music
and ant. But {t's at this Level. 1 mean,
1 would delve into them naturally but not
into the Level 1 got into.

An environment, an intellectual community
that allowed me to fust see and do my thing.

Well, 1 suppose it's specific hnowledge gained
but 1 think it's mone than that - Learning how
to think and how Zo examine things and not just
accept them the way they are, and how to Learwn to
examine gon mydelf... I think it is neally the
whole thought process that is neally the mosit
Ampontant to me now, and also the people 1've
met... faculty and Students, because 1 think that
This 48 an atmosphere, maybe the onli one, in
which we neally share these ideas or at Least
share them 80 intensely because we're subjected
Lo them evenyday. 1 feel that if 1 weren't henre,
1 wouldn't have this intellectual chatllenge..

Vocational Preparation

Vocational preparation and skills were seen as a value by
L4 percent of the students. Most frequently these students referred
to thelr training in the particular skill of thelr major: engineering,
teaching, etc. However, a few of them regarded the undergraduate
degree as a important step in their vocational preparation because
it enabled them to go on to graduate or professional school -~ toward
thelr vocational goal. A few students described greater financial
benefits or status that they antlcipated in their future employment
because they had obtained a college degree. A number of students sald
they expected that college education would prepare them to hold more
interesting jobs than they could otherwise obtain.

To me it's just Like a ticket to get into
the schook system to feach..,the magorn thing
about going to college Ls the preparing %o
be a teachen.

People say the primary goal of education should

be %o improve your mind. 1 don't buy that. 14's
purely an economical one. Not necessarnily that

1'2L make a Lot of money, more than 1 would work-

ing in a factory as 1 have been, but the Zype of
work... 1 didn't come to college Zo get rich, %o

go out and get nich. 1 came fo college 40 I wouldn't
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[Cont'd.] have to do what my {ather is doing.
I'd Like to go to wonk with a clean shint and
don't have to breathe in any dust. This was
the primany goal... 1 just want better wonking
conditions. That's all.

1t's an opportunity to really be prepared to
get a job as challenging - and something that
I would be internested in nathern than a dull
rouwtine-type job.

Social Experiences

About one-fifth of the students mentioned that the social experience
at the University was a benefit of their education. Most frequently
they referred to meeting people and learning from their interactions and
relationships; two students commented that a value of their education was
an increased awareness of social issues.

Just meeting some, not millions and millions,
some good people who 1 heally Learn from and
T'm not talking academic Learning all that much.

I§ T hadn't gone £o college, I guess 1 would
have been Less aware of social Lissues. Around
home you jusit Live grom day to day.

There were also a few responses too idiosynecratic to fit well into
any of the general categories, but only one student was not sure that his
college education had been of value to him.

I know that if 1 didn't go to college, 1'd

be muvuied now. 1'd have at Least iwo on
three hids, and 1'd be miserable because that's
the dirnection my Life was faking before 1
went to college.

Change in Perceived Value of a College Education

The preceeding discussion reported what students saw as the value
of a college education for them when they were nearing completion of
their undergraduate experience. About two-thirds of the group were
asked if this was a change from the value they had expected when they
matriculated at SUNY/B. A majority of this group reported that their
perceptions had changed; only a few sald they were unchanged.
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In general, those students recalled their expectations as incoming
freshmen being focused on what they would be learning in thelr academic
experiences - factual information or vocational skills. After they
were actually enrolled in the University, however, they came to realize
that the University environment encompassed far more than just class~
rooms, and that the out-of-class experiences contributed meaningfully to
their personal growth and development.

1'd say maybe Last year sometime 1 stanted
thinking differently and Looking at Things
a Little differently and 1 nealized that 1
had gained something, and it neally wasn't
out of books that much.

1 think it 45 a growing expernience. Academics
maybe 40 percent. 1 don't know where 1 got
that figure. 1t just hit me that there
should be Less than half because 1 think it
would be wornth it. 1 would have grown up
fust as much in a college environment with-
out any academics.

Summary

These interviewees saw the Unlversity experience as one which
enhanced their personal growth by affording them opportunities to build
a personal identity through establishing their own values and goals, by
developing and breadening their intellectual interests and vocational
skills and by providing opportunities for social interactions.

University Atmosphere

As might be expected in a large Unlversity with over twenty
thousand students, and campuses in several locations, interviewees'
descriptions of the University atmosphere were many and varied. A number
of students reported the "feeling" of the campus, i.e., free, liberal,
impersonal, chaotic, tense. The reader should keep in mind that in
Spring 1970, SUNY/B was the scene of violent demonstrations, and the cam-
pus was patrolled by Buffalo policemen for part of the semester. However,
the disruptions are less prominent in the interviewees' description of
atmosphere in the fourth year than the less violent but more extended
demonstrations, teach-ins, etc., which occurred in Spring 1969 were in
the third year interviews.#

¥Ryba, Gary What Can We Learn From 1£?7 University Research, State
University of New York at Buffalo, 1969.
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In addition to descriptive adjectives which summarized the "feeling"
on campus, descriptions of students - their political activism or lack
of interest, their appearance, their friendliness, their scholarship or
lack of interest - were the means most frequently chosen to describe the
atmosphere of the unlversity. There seemed to be an implicit assumption
that a description of the current student population, its activities and
concerns would be descriptive of atmcsphere because it is the current
student population which generates the atmosphere of this University.

Although students described their personal impressions of the
atmosphere the responses were not couched in personzl terms. The re-
spories fell into only two of the broad dimensions: social and academic.
To indicate the emphasis of the students' descriptions, the academic
dimension 1s subdivided into university: liberalism and diversity, which
is the major component of thelr descriptions of the University milieu,
and academic (intellectual) cited by only a few students. The categories
are presented in Table 2.4 in order of the frequency with which they
were reported. ¥

Liberalism and Diversity

Two~thirds of the students described characteristics of liberalism
and diversity which they found at SUNY/B. They reported an emphasis
on individual freedom - freedom to be oneself, freedom to express ideas
and opinions. The freedom and liberalism provided a setting which encour-
aged questioning of ideas and opinions and promoted political awareness.
Further, the reported liberalism and operness was enhanced by the variety
of different people and the diversity of opinions and ideas and activities
on campus.

From the various perceptions of these students a portralt emerges
of the University as open, liberal, exciting, tense, chaotic - encampassing
a variety of people and ideas, bubbling with political awareness at varying
levels of lnvolvement ranging from violence and radlcal militance to
pockets of apathy.

One-third of the students characterized the atmosphere as liberal,
free, and open. For them, the university was a place where students
were glven much freedan; they were not only allowed but also frequently
encouraged to question, to express their opinions, to particlpate in an
interchange of ideas, and to guide their own lives. There was room within
the campus comunity for diversity of people, ideas, values, and behavior.
Acknowledgement of responsibility for oneself, and acceptance of others,
particularly their gifferences, seemed to be the prevailing attitude.

¥These same categories are used to present students' reactlons
to the effect of the University envirormmerit on thelr maturing Table 2.5.
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TABLE 2.4 DESCRIPTIONS OF THE UNIVERSITY ATMOSPHERE

CHARACTERISTICS % of students
University: Liberalism and Divernsity 67
Free/liberal/open/interchange of ideas/
questioning/wide variety of people, ideas 33

Increasingly radical, militant/student
demonstrations/frightening/disruptive, violent

tactics 18
Politically involved, aware 15
Filthy, dirty/drug-oriented/less conservative/

nonconforming 13
Active, exciting, vital/lots going on/progressive,

changing/varied cultural activities 10
Chaotic/tense/torrid/restless 10
Politically apathetic/reactionary, growing

"silent majority" 3
Unrealistic/different from outside world 2

Social Aspects 48
Divided students/set groups and cliques/

polarized 27
Cold, imperscnal/unfriendly/indifferent toward

others/too large/phony _ 18
Relaxed/informal/friendly/cooperative 1/

Balanced between social and academic aspects/
social orientation/good spirit at athletic

events 10
Apathetic/lacks group spirit, tradition 10
Academic Aspects 17

Non~scholastic, unintellectual/disinterested
students/decay, stagnation/student-faculty

ratio too large 15

Interested students/intellectually challenging/ '

conducive to learning 5

Inadequate vocational preparation opportunities 2
Can't Descnibe Atmosphere 3
NUMBER OF STUDENTS ' (60)

NUMBER OF RESPONSES (138)
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1L 48 sLLLL the kind of university where you
could be anﬁone on anything and §Lit in... Like
people you have known over the past four years
that are s0 entinely different than you, and
they are very happy here, too. 1t 48 a very
free kind of univernsity. You can be anyone on
have any identity. You can be very happy and
§4it in easily.

You are allowed to do just about anything you
want to and to be what you are, to be what you
want to be.

12's very Liberal... You can do what you want
to do, pretty much.

In a relaied group of responses, a few students deseribed the
variety not only of people and ideas but also of activities to be found
on campus. They described the University as an active, vital, exciting,
and creative place to be. There were numerous activities and new exper-
iences in which to participate; particular mention was made of the
cultural events and the emphasis on the arts, such as concerts and art
exhibits. Also, exciting changes appeared to be taking place within the
University including a re-evaluation of the school's goals and a con-
current search for an identity for the school.

Thene's a Lot of different things you can §ind
2o do here. There's 80 many different things
you can go into and 40 many varied activities
and things.

Other responses within the category of liberallsm and diversity had
to do with levels of political awareness and activity found among the
students of the University. In particular, almost one-fifth of the
students perceived an increase in militancy and political radicalism on
campus ; student demonstrations were now more likely to employ disruptive
or violent tactlcs than in the past. Students used terms such as fright-
ening, hostile, repressive, and revolutionary to describe the atmosphere
at SUNY/B. Distrust between different groups on campus was prevalent.
Students' reactions to this type of atmosphere varied. Some sald that
‘political demonstrations made people think about the issues and increased
their involvement; others disagreed with the demonstrators! tactics but
not necessarlly their position on the issues; still others felt that
certain students would protest any issue solely to receive attention.

Thene seems Like there's more radicals now.
Thene's a Lot more demonstrations.
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1t has gone o a matter of hostility and
disthust, 1 don't think the student body
twsts the administration, and the admin-
Witration doesn't thust the student body,
and the faculty is somewhere in the middle,
hal§ thusting, half not trusting... 1 feel
that night now this University 4s a dis-
tustgul, nepressive, revolution type
atmosphere.

A couple of times T nemember Like Last semesten,
the medical school controvensy, people would
come running and chanting through the hallways
scrneaming and dishupting the classes and that,
and that got me mad because I thought that they
had no night to do that sont of thing because
At was ingningding on what we were thying to do.

A number of students reacted more positively and said that an

awareness of the various political issues and social problems was a

major aspect cf the atmosphiere, that students and the University commun-
ity as a whole expressed concern for and participated in policital affairs
on all levels: local, national, and international. In fact, as one
student pointed out, most problems which existed in an urban society
could be found on campus, e.g., overpopulation, cultural differences, and
racial issues. However, to some, the political activism on campus seemed
to result in the Unlversity's estrangement fram the surrounding community.

I think the University itself has become much
mohe Ainvolved with issuesd outside of Lits own
Little campus. It seems much more Lnvolved 4in
the community and with national politics,
eteetena, etcetera, Largen Lssues.

1 think the kids henre are more Lnvolved...with
things that are going on 4in the community and
in the worlkd. The problems in Buffalo and the
war and aspects Like that.

Only two students mentioned an absence of political awareness. 'These
referred to political apathy, to growing "silent majority" and reactionary
factions on campus. :

Not all students reacted positively to the use that had been made
- of the freedom and liberalism of University atmosphere. A number cha-
acterized the campus as too drug-oriented, less conservative, more
unconventional in dress and behavior. The campus, particularly Norton
Union and students in general, but especially the "hippies," were
described as filthy and dirty.
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Everything is 80 gnubby, dirty, and the
people just Lay around all over the place,
and they're wornse than what 1've even seen.

On the outside everything Looks dirty.

There are s4igns all overn Norton because I walked
in there and £t's not a pleae where 1 think 1
could Learn anymonre... ALL these Rids just
Laying around and the clothes they wear. They
c;lng all gaded jeans, the beards, and the Long

Oh, Zhe campus has absofutely freaked out...
1£'s too dnug-oniented and, too, everybody is
thying fo out-do evenybody else in how unusual
they can be and how Liberated.

And for a few students, the atmosphere was characterized by feelingss
of chaos, restlessness, and tension, although there was a superficial
calimess at times.

There's a nestlessness... there are certain

things that seem to be pressing. 1 guess

AL's because s0 many people are unden pressure

giom draft, and thene's a wan going on and these
minornity ghoups are under another kind of pressure...
depending on external events you see one explouing
on you see one nestlessness exploding. And then
everybody can nelax for a while.

In addition two students described the atmosphere as unrealistlcally
different from the world outside of the University community.

1t's sont of Like a "never-never Land." That's
the only way to describe it. No adults... o
tell you what %o do if you are wrong... I seems
Like a paradise, you know, an unwrealistic
paradise L8 what L& 48,

Social Aspects

More students reported a lack of community spirit than its presence.
Specifically, more than one~fourth of the students menticred divisions
or polarizations among the members of the University community, these
divisions were based on various factors such as residential status and :
political philosophies. As a result, cliques or fixed groups predominated,

~ and were usually indifferent or antagonistic towards each other. Iittle

social interaction occurred among students in general or betwen the
different groups; individuals and groups were primarily concerned with
their own particular interests and preferred to go their own way.
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Peoplie are interested in theirn own cliques
and that's about if.

Not evernybody 48 togethen; everybody 4s doing
thein own thing, they ne all split in 40 many
directions.

For almost one-fifth, the atmosphere was cold, impersonal, and
unfriendly. They attributed this characteristic, at least in part, to
the large size of the Unlversity and to the phoniness of the students,

, they preach love and brotherhood but behave in other ways and
exhlbit a lack of respect for other people. _

There's deginitely a Less friendly atmosphenre
than when 1 started. 1t's Like people are
negressing and they ane goding back into them-
selves.

Cold. Outside as well as inside. 12's getting
40 big here... 1T felt that I'm just a very
small part of what's going on now... I feel
secuwre Ln AL any how; At doesn't bother me.

Those students who did find asense of community felt that there
was a cocperative spirit and cohesivenss among the students. To them,
the atmosphere on campus was friendly, relaxed, and informal.

Very griendly... I1's a veny griendly atmosphere
and most of he siudents are willing to help
each othen out.

A nuber of students cited features indicative of a social orien-
tation on campus, as exemplified by the good school spirit at athletic
events. However, the emphasis on the social aspects was not to the
exclusion of academic pursuits; they thought there was a good balance
between both aspects of campus life.

1t's more on Less among the studious joum,&oty
on something Like that, where you do your wonrk
and you sLLLL have a good .tcme

1t's a negular Ivy League type school. 1t's
sponts-oniented and beer bLasts and afl that.

However, as many students described student apathy on campus, as
exenplificd by the lack of tradition, group spirit, and concern for the
school. Students were described as having little feeling for the
University and were just waiting for the end of the school year or for
graduation.
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I Xhink thene was monre solidarity when 1
ginst came in. Thene's more apathy now.
Kids don'zt neally care one way on the othen
what happens while they are on campus.

Academic/Scholarly Aspects

Few students described the atmosphere at SUNY/B in terms of
scholarship. Those who did said that the atmosphere was unintellectual,
that academically, it was decaying and stagnating, that the ratio of
students to faculty was too large, and that students were not interested
in academic pursulits, and some used the University as an escape from the
draft. They could stay in school with a minimum of effcrt in their
courses, especlally since the implementation of the satisfactory-
unsatisfactory grading system. These students felt that the Unlversity
no longer deserved its reputation for academic excellence because it
was too easy for students to achieve good grades, and prominent faculty
members had already begun to leave for other institutions.

The atmosphere nene is sickeningly unintellectual.
I mean, Lt was bad when 1 came - {£'s worse now...
What 1'm saying is there's s0 many easy ways Lo
get out... What neally bugs me is the whole dis-
dain of Learning, even a hatred for Learning you
can sense here.

1 think this school is very overrated. People
come here, and it's 80 easy Lo do well.

Conversely, a few reported an emphasis on scholarship, sometimes
in specified parts of the campus, for example,at Ridge Lea or within
the Engineerlig Bullding. These students. found the atmosphere to be
conducive to learning. They enjoyed the intellectual challenge pre-
sented by thelr course work and their own and other students' interest

in learning.

1 think the Aintellectual atmosphere Ls one

04 challenge and one of a consiant search and
a re-evaluation instead of fust a mere
accepiance. '

Sumiary

Although a couple of students reported themselves unable to describe
the atmosphere of the University, most students gave a variety of re-
sponses in their efforts to describe the University as they saw it. The
predominant focus of the descriptions was on the liberalism and diversity
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to be found on campus. Although students' reactlons were predominantly
positive to these aspects, there were comments that the personal free-
dom and openness of expresslon were sometimes abused.

Nearly one-half of the students described aspects of the atmosphere,
but a majority of these reported the absence of a community spirit.
Only a few students dealt with academic aspects of the atmosphere.

In general, the University was described in terms of the attitudes
and activities of its current student population. For these students the
diversity of opinions and people interacting in an atmosphere of person-
al freedom made the University an exciting and vital place to be.

University Environment and Student Maturity

Students who were still enrolled at SUNY/B were asked whether they
found the Unilversity environment to be conduclive to their maturing.
Most (89%) responded af'firmatively; only two said that the environment
was not, at least in some way, conducive to their maturing, and 8 per-
cent were unsure of the effect of the enviromment on student maturity.

Any appraisal of characteristlics of the University envirorment
which relate to individual maturity fall, of course, within the def-
inition of the personal development dimension. Notwithstanding, the
characteristics which were cited as conducive to maturing were spread
across all three of the major dimensions. In order to maintain their
compatibility to descriptions of atmosphere (Table 2.4), and to
represent the major emphasis of student responses, the academic dimen-
sion is again divided into its two aspects: University: liberalism and
diversity and academic.

The characteristics of the University envirorment which students
mentioned as having a positlve effect on their maturing were not only.
diverse but often reflected various definitions of maturity., A few
of those students who felt that the college experience was conducive
to their maturing added that they also found other situations which
were not directly related to the Unlversity, to be maturing such as
off~campus employment. A few others remarked that any envirorment in
which they had spent ages 17-21 would be maturing.

Iiberalism and Diversity

‘A majority of students cited features whicéh were representative of
the liberalism and diversity of the University envirorment (Table 2.5).
Specifically, more than one~third felt that the variety of ldeas,
people, and activities to which they were exposed facllitated their
maturing, They welcomed the opportunity to exchange ldeas, to examine
different points of view, and to participate in new and different
activities. Frequently they described themselves as more liberal and
open-minded, more aware, with wider interests and involvements.

<
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TABLE 2.5  ENVIRONMENTAL CHARACTERISTICS OF THE UNIVERSITY
- RELATED TO MATURING

CHARACTERISTICS v % of students
ENVIRONMENT 1S CONDUCIVE TO MATURING 87
CONDUCIVE IN SOMEWAYS; NOT CONDUCIVE IN OTHERS )
ENViRONMENT 1S NOT CONDUCIVE TO MATURING 3
DON'T KNOW ' 8

CHARACTERTSTICS CONDUCIVE TO MATURING

- Undversity: Liberalism and Diversity 52

Exposure to numerous and diverse people, ideas,
activities/exchange of ideas 35

Freedom to decide own views, values/to
develop any way you choose 13

Experiences in general/total envirorment/ :
constant flux 12
Personal Responsibility ) 40

Being on my own/away from home/opportunity
to make decisions/learn to cope with
different situations/develop self-control
and confidence

Social Expesriences : 25

Friendships/interacting with others/living
with others/learning about people

Academic Aspects 1§
Learning/classes/opportunity to broaden
knowledge/being in academic community 15
Job preparation/career decisions o 5

Cannot specify conducive characteristics .3

(Cont'd. on next page)
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TABLE 2.5 ENVIRONMENTAL CHARACTERISTICS OF THE UNIVERSITY
’ REIATED TO MATURING (cont'd.)

CHARACTERISTICS . % of students

CHARACTERISTICS NOT CONDUCIVE TO MATURING

Social Expenrience 5

University does not foster sense of community/
lacks humanitarian goals/less conducive
for commuters/association with immature
group of people not conducive

Personal Responsibility 3
Gain more from worklng/work provides challenging
opportunities
NUMBER OF STUDENTS (60)
NUMBER OF RESPONSES (119)

14 anything, it's given me the chance fo
experience unlimited numbern of things and
that 1 wouldn't have experienced if 1 wasn'z
hene. 1t's got me involved in things... 1t's
widened my internests in fust sociak agfairns on
s0cial and culturnal changes. Jusit society as

a whole - how it's changing. 1It's made me more
aware of just many, many more things.

There are a Lot of things going om, and there
are a Lok of pl’,acezs to hang arnound and meet
peopley and it's certainly nice to meet people
diggerent grom you... You possibly mature just
by knowing other d,ééﬂejwrbt kinds of people...
You get a chance to talk to other people and
hear some of thein views,

Related comments, given by a number of students described the
University environment as one in which students not only had personal
freedom and lack of restrictions, also one which actively encouraged
students to form their own views and opinions, to determine their values,
and to develop in their own particular way and, in general to attain a
better understanding of themselves.
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You can do anything you want, and £t depends
on the individual... 1§ he makes the nignt
decision, he can mature in this type of an
atmosphere, 1 think. '

My views have changed since you've gotien
more viewpodints... taking a Little bit of
what everybody says, because there are 40
many different polnts of view at this school
and you come o foam your own view.

1t's also made me delve very deeply into my
own personality and my own makeup and try
to undenstand me.

There are a Lot o4 challenges to one's
personality to give someone a chance fo
develop in any way they want.

In addition, a number of students explained that everything in the
environment -~ the total experience - contributed to their maturing. dJust
being at the University, and in the constant flux of this envirorment
was helpful to them.

Personal Responsibility

Some of the students cited opportunities avallable at the University
which encouraged them to accept personal responsibility. Most of these
students sald that being away from home and on thelr own, making thelr
own decisions, and providing for their own immediate needs contributed to
thelr sense of self-confidence, competence, and independence, features
which they consldered components of maturity.

I'm very much on my own and 1 have to
decide a Lot of things by myself.

Individually 1 was definitely given more
nespons Ability than 1T was previously,
befone I got there. You have more hespon-
s4bility and you have o nely on yourself.

Living in an apariment and going %o a big
school Like this, it's quite a bit of gree~
dom. And plus a few decisions of your own
on a day-to-day basis. You make them and
you get feedback, and you find out how well
At turned out and that's the way you mature,
1 think, You do things and you Learn from
what you do,
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I'm not as agraid of ad many things in Life as

I was begore. 1 mean I'm not agraid of bdig

eities on 1'm not afraid of professons on people,
my superions... 1 think it has helped my confidence
a Lot really coming henre.

Social Experience

One-fourth of the students remarked that social experiences were
important factors in thelr maturing. Thelr comments described meeting
people, establishing friendships and other relationships, interacting
and/or living with other people. They considered learning to understand
and to accept others, and being-able to get along with different types
of people as important aspects of their maturing which had been facil-
itated by the many types of people to be found within the University
environment. '

1 think just knowing people and being
associated with them and Learning to accept
them 4 part of maturing.

11's again, meeting up with good people
and getting a Lot grom them and also giving.

o With the different personalities, the
people, and Learning to get along with them.

Academic Aspects

Academic aspects were menticried as a maturing influence by almost
one-fifth of the students. Iearring in general -~ ~lasses, contacts with
faculty, and opportunities to increase their know =, were among the
features of the University enviromment which th- “udents mentioned as
beneficial. A few students sald that choosing .n preparing for a
career proved helpful.

Intellectually it's been matwring... 1've
been Learning things and stanting o be
aware of the boundaries of my field.

And then again there was a Lo of oppor-
tunities Lo broaden my knowledge, such

as taking counses that were not definitely
nelLated to my major, things Like Music
Histony.
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Just Leanning 20 many things, 4in and out
04 the clussroom, about the world and other
people.

Only 5 percent of the students said that the college experience was

conducive to maturing without being able to specify any particular envir-
ommental characteristics which facilitated such maturing.

Characteristics Not Conducive to Maturing

Although a few students reported themselves unable to decide whether
the University atmosphere was conducive to maturing, only two students
described it as an environment which in no way facilitated their maturing.
One other student also reported characteristics of the enviromment which
were not conducive to maturing, as well as some which were. The impedi-
ments to maturing were seen as lack of a set of humanitarian university
goals and inadequate opportunitiss for people to come together and develop
a sense of comunity.

1t neally hasn't had that much effect on me
because I've been a commutenrn... It's Like
kind of an extension of high schout, and I
think +t's foo bad that kids nave to commute.
1 think 4t's good gor everybody 2o get away,
and then you'ne in the Life in the fullest.

I mean, you're 40 Lnvolved in the whole
university Like that.

BEmployment situations were contrasted with the University by a few
students and said to be more challenging and conducive to a person's
developing personal responsibility and self-confidence.

Sumary

Most students found the University envirorment to be conducive to
their maturing. In particular they referred to independence and assuming
responsibility for themselves, the exposure to many different people
and ideas, social interaction and relationships with other people, and the
avallability of learning opportunities on campus both in and out of class.
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Changes in the University

The years that most of these students attended college (1966-70)
covered a period of considerable change in higher education nationally
and also at this University. SUNY/B was reorganized into a administra-
tive structure with seven Faculties; academic rules were revised;
curriculum revisions instituted, and the role of en Loco parentis
ended. These many changes were concurrent with an increase in student
political activism and campus restiveness also occurring at both the
national and local levels.

What were these students' percepticns of the differences in the
University envirorment during the four years they were attending .
SUNY/B? This question elicited many responses and most students re-
ported a variety of changes. They discussed differences in types of
students and activities, the increased liberalism of the .campus both in
regard to personal freedom and to academic reform, and some just reported
that the campus had change in many ways since they first arrived.

(Table 2.6)

Different Type of Student Interests

Nearly three-~fourths of these students described a difference in
the type of student interests found at the University. Specifically,
the most frequently reported difference was a change in the typical
student on the SUNY/B campus. A majority of residernts (57%),
but only a few commuters (12%), reported a noticeable change from the
colleglate, fraternity-oriented student to the hipple, drug culture-
oriented student as the campus role model. Many noted the difference
in the appearance of students and in the establishment of a standard
student costume of jeans and long hair.

A number of students commented that fraternities, which had been
very important in their freshman year, had pretty well disappeared by
their junior year.

There's been a change, it seems, in the type

04 student that comes here. Their appearance,
gt of all, has changed. When T came 4in and I
Amagine the yeans night before 1 came Lin, fratern-
Aies were the big thing, and boys were going
around with thein Loafers and black socks and
hain very nice - the college-Joe type people,
people who for the most part belonged o fraterni-
ties because it gave them identity. Now graternities
aren't the big thing any more. Now Lt's hair and
the messy clothes and the pot and everything else,
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TABLE 2.6 CHANGES IN THE. UNIVERSITY

CHANGE % of students
Difgernent Type of Student Interests 72
Less collegiate, more drug-oriented culture 32

Increased awareness of general political
issues 30

Increased student involvement and
activitv on campus issues 26

Dirty and unpleasant Student Union/
fewer social activities on campus/

spectre of student violence 16
More Libenal Campus 48
More liberal campus 23
Curriculum revisions: departmental and
general ‘ 21
Changed administrative policies: drop and
add, registration 15
Colleges and experimental or Bulletin Board
courses/dropping ROTC 10
Coed dorms, alcohol on campus 10
Miscellaneous 21
Many changes 11
Two presidents since 1966 5
Bigger/newer campus 5
Other 5
Not aware of general changes -
only academic changes 10
NUMBER OF STUDENTS {61}
NUMBER OF RESPONSES (150}
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[Cont'd.] and these people are pseudo-hippies
most of them. 1It's a contest who could wear

the mosit way-out clothing, who could Look the
dintiest, and it's just the way they go about
it has changed, but it is for the same things.

When T came up here, there was s£4LLL Langely
a graternity culiure, Saturday nights dates,
centain modes of dress. 1t's different from
the hippie-fneak-drug culture you have now.
In other wonds it just seems more interesting
to be here now. Not that there sLLLEL aren'it
drness modes and there's just another cultwre
substitute fon the oniginal one, and this one
seems more interesting, Less uptight.

The second most frequently reported difference, noted by all groups,
described a different kind of involvement and activities for SUNY/B
students. Interviewees referred to the increased political awareness
and activity of students in general. Political issues, both as mani-
fested on this campus (ROTC, Themis) and off campus on the national
scene (Vietnam War), were of apparent concern to a greater number of
students than in earlier years.

A number of politically concerned students on campus called
for and engaged in radical tactics and actions in response to the
issues, but a few of the interviewees commented that they did not re-
gard the radical group as representative of the students as a whole,
although they thought most students were interested in change.

The political 52&0’.3 of the campus, the
heputation of the school - it is now known

as ihe Berkelasof the East... T don't Like

being grabbed every five menutes for, "Will

you contribute to this; will you contribute to
that.” And when you say no, you get dirty

Looks and words under thein breath. 1 don'Z

Like the feeling tnat "they" - 1 don't know

who they are but it's a ghoup of people. "They"
want to do something 80 what they're doing 48 night
gon everybody... These people are preaching "Change
the wortd, change you ideas." But if your ideas
are different than theirns and you're thinking for
youwnseld, you'ne wnong. And s0 they'ne being very
hypocritical. 1 feel, anyway, 40 1 fust don't
Like the mood on campus,
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I say drugs neally have had a strnong influence
plus just the genenal nrefoanm movement around the
country. Radicalism has changed the university

a Lot. The vote 48 not the main activity on
campus anymonre; Lt's nevolution. So there's
anothen thing, and they'nre very closely connected,
the dnrugs and nevofution. Because when you smoke
drugs it puts you immediately im an anti-government.
You ane already an anti-goverument because you are
a cviminal. You are an outlaw. You are subfect
to avest, and paranoia i& the big‘thing around
this University. 1t's probably the most common
emotional menfal siate next to being stoned.
Eveyone 46 super-partanoid and they are paranoid
against this creeping government and that's what
stants you off, 1 think.

But 1 nreally can't go along with the students

who want to vioLently pull down the college -

a punishment for the of ficials for not changing it
- because 1 can't see how they could possibly
represent the voice of the students. The average
student does want changes, but he does want Lo
get an education §oremost. Like closing down the
college, you'nre not hurting anyone but the
students.

In addition, nearly as many reported increased student involvemert in
campus nolicy and decision making, which included departmental and curricu-
lum revisions, faculty tenure, and other University lssues which concerned
students on this campus. This increased student involvement was reported
by about one-quarter of the students, more often by men (38%) than women

(5%).

1 see the student body being more vocal. in how
the University itseld 4is going Lo affect them.
They'ne realizing that they have a say in what

A8 going to happen to them. They feel that

they should have a say in what's going on and that
seems to be the trhend in the Universily system,
where students are making demands.

The students nefuse to be pushed around anymone
and told what to do, and tnis {s happening whether
it {8 by parents, whether it 48 by clergy, by the
govement and by the administration here. I1's
our school. 1It's my school. :
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A few students commented on the change in Norton Student Union and
student activities which occurred during their college years. The
differences;all described as negative, were seen as part and parcel of
the change in the dominant life style on campus. These students used
Norton Union as an example to typify the changed mode of dress and be-
havior on campus. A few students, all residents, noted a lessening
of interest in organized student activities on campus.

1 can't stand walking through Nornton Union.
There's too many people and that, and the place
£8 80 §ilthy, Like there's people sitting all
over the place. You walk downstairs during the
day and it's just impossible to get through. 1
don't know, {t's just everyone seems 40 phony and
a Lot of the people there. 1 just don't Like the
Union at all; 1 don't know - schoof has changed a
Lot.

Now evenybody 48 ¢§§ campus. Norton Union can be
dead at night. Befonre, everybody used to be around.
People are fust homebodies now. They just heep Zo
themselves, and you don'Zt see anybody anymore, and
it's a whole different atmosphere here. They come
to school, they go to classes, and they Leave.

More Liberal Campus

Nearly half the students described some way in which they felt this
campus had become more liberal. They commented about the relaxation of
dorm visitation and alcoholic beverage rules, and also about academic
changes which resulted in more flexible rules and requirenients.

So much mone Libenal about having open doxms,
open hours, which there wasn't when 1 was a
greshman. The Liquon policy on campus, the
basic and distribution requinements, the nel-
evant cowrses and the student demands... when 1
was a greshman there was a policy set; thenre
was no way of getting out of it. Once you Zook
a cowrse you couldn't drop £L, but now you can
drop 4t up to the end of classes which L8 Zremen-
dgf° Just the whole Liberal atmosphere of the
Achool.

When 1 st Lived in Allenhwist, 4f a University
coed was seen, caught on Allenhunst block, she

was LiablLe to be suspended. Now girks are £iving
thene. There was no open house in ALPerhunst, no
Liquon, no anything. 1t was Puritan Society - no
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[Cont'd.] &4in - no 84in on AlLenhunst block.

14 you were a freak, then you were a greak.

I mean people would sornt of Look at you as

you walk by. 1§ you had Long hair and a
beard, you were a §reak. People would go
"Wow, what a greak!" 1§ you smoked marijuana
you were a pothead. You were something dis-
tinguished from most everybody else. The one
Rid in my Allenhwis X epunt who was starnting Lo
expeniment with drugs was totalfu Acorned. He
was almost busted. He was fold to Leave, o go
home to NYC on he would be avested probably.
1&'s totally changed.

Academic changes cited as examples of how this campus had become
more liberal were reported in several specific categories: curriculum
revisions (21%), changed administrative policles for registration, drop
and add, etc. (15%), Colleges, experimental and Bulletin Board courses

(10%).*%

1t seemed to be much mone rigid, academically

especially. 1t didn't offer the same things

AL offens now, whethern they are good or bad.

1% has expanded tremendously. Mone specifically

zthg/te'b a Lot of counses now that weren't offered.
efore.

- Wekll, there's the College A thing and the new
campus, and 1 think the college as a whole has
become a Little mone fnree... everything is
changing 80 fast night now. The requirements,
what you have to take and everything... 1 think
that the individual departments are realizing
that the students - they want education that
they feel is impontant to them. 1 mean the
couwrses that they want to fake.

Miscellaneous Changes

A few students described general differences or reported that there
had been changes without specifying them. Among the miscellaneous
differences mentioned by only a few students were the growth of the Univer-
sity - either in size and population or in reference to the development
of the new campus and the successlon or changeover in the University

presidency.

¥For student reaction to three specific academic changes: four course
load, S/U grading and B & D revisions see Chapter 3.
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1 think the changes have been interesiting.
1 §ind <t hard o come up with an intelli-
gent comment on them. But clianges 4in
genenal, because the changes have been 40
varied.

Just the size of the Univensity... Like the
expansion onto the Ridge Lea Campus.

When T sat in my greshman convocation, President
Meyerson addressing us, took of his montar
board and put on a greshman beanie, and he said
something Like, "Welcome fellow freshmen." 1t
was his gt year... As a matten of fact now,
Presdident Meyernson didn't even make At as far as
his fellow §reshmen have made Lt.

Sumary

Almost all student were aware of a variety of changes in the University
since they had arrived as freshmen in 1966. Most frequently they described
ways in which students at SUNY/B were different - in dress, living style,
and activities - especially political awareness and involvement, and concern
and involvement with the policies of their own University. They also re- -
ported changes in academic and social regulations of the University which
had transformed a formerly rigid academic structure to one of considerable
flexibility, and had ceased trying to legislate morality by doing away with
most dormitory regulations as well as permitting the use of alcohol on
canpus. Many examples of particular issues or changes were cited and dis-
cussed as these students sorted through the changes they perceived as they
were getting ready to leave a campus different from the one they had entered
four years earlier.

There's a generation gap between the senion
class and the greshman class. There's such
a difference in opinions and values. Maybe
they'£L change by the time they've gotten
through four yeans of school, too, but 1 have
a feeling that they'fL never be what we are
now. And you see 40 many sirangely dressed
people around here,and 1 think also that the
values have changed a great deal, too, around
here. That there's s0 much talk about §ree
Love, and drugs are s0 prevelant, and people
fust - In a sense they do care about othens,
but 1 think in a greater sense they don't.
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[Cont'd.] They're more intenrested in doing

thein own thing, and they go out for classes

in a very - 1 don't know how fo put it. Like
they get all excited about it for a couple days

on a §ew months and then all of a sudden Lt's
dropped and they turn to something else, and they
never see anything through anymore. And T don't
know if we ever did that. 1 feel Like I'm talking
Like an old Rady, but 1 can see a Lot of differ-
ences since 1've been here.

Chapter Summary

In order of frequency, students saw the functions of a Unlversity
as personal growth and development of students, academic/intellectual
experiences, service to society and community, and vocational prepara-
tion. It would seem that they were personally able to utilize these
functions because they reported that the values of a college education
for them were personal development, academic/intellectual experiences,
vocational preparatiocn, and social experiences.

Every interviewee was interested in students having some role in
decision making at the University. Many wanted an active role; others
wanted students to have an advisory role in decision-making at the
University. .

In describing the Univers.ity atmosphere students most frequently
said it was free, liberal and open, and second most firequently described
divisions among students which irhibitea their interaction and resulted
in set groups arnd cligues.

Students regarded the Univensity environmment as conducive to their
maturing especially because of the many opportunities to exercise indi-
vidual responsibility and freedom of choice and also because of the
diversity of ideas and people with which to interact and test one's own
ideas and values.

Reported changes in the Univensity during the time these students
attended included a less colleglate more drug-culture oriented student
body, greater student interest and awareness of political issues, greater
involvement of students in campus issues, and a more liberal campus in
terms of academic and curriculun reforms as well as in dorm and alcohol
regulations and policies. :
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CHAPTER III

THE ACADEMIC LIFE

Students! descriptions of thelr academic lives provide infor-
mation about a major dimension of the enviromment at the University.
Students approach academic aspects of the University with varying
goals in mind, seeking and rejecting experiences as they relate to
these goals which are also subject to change between freshman and
later years.

In the fourth year interviews, several facets of the academic
area were explored including students' opinions about changes in
academic policies of the University, thelr reaction to academic
competition, to thelr courses and choice of major, as well as their
opinions of faculty and relationships with faculty.

This group of students began their studies under one set of
academic policies and lived through changes which affected grading
regulations, standard course load and curricula, including both
general requirements and departmental program changes. Theilr
reports of thelr academic experiences are affected by the extra
confusion which arose from living through such changes.

Opinions of Academic Changes

Three specific academic changes were instituted in fall 1969,
the fourth year of these students' University experience. They
inciuded a shift from a standard academic load of five three-hour
courses to four four-hour courses, the option to elect Satisfactory/
Unsatisfactory grading for up to one-fourth of a student's course-
work, and modification of the basic and distribution requirements
previously required of all students by the Division of Undergraduate
Studies. The new Distribution Requirements are based on a division
of courses into three main areas of study: Humanities, Science ,
and Technology, and Social Sciences. Students now need to complete
a minimum of 25 hours in the two main areas outside their own field
of concentration and fulfill the requirements of their own major
department. In this way, one of the three areas can be avolded

altogether if desired.
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TABLE 3.1 OPINION OF ACADEMIC CHANGES

REACTIONS % of students

Foun Cowwse Load

Positive comments only 73
Negative comments only 12
Both positive and negative comments 8

Neutral - change is not significantly different 7

Satis fjactory/Unsatis factorny Grading

Positive comments only 59
Positive comments but concern with graduate

school acceptance 20
Negative comments only 10
Both positive and negative comments 10

Basic & Distribution Requirements Modification

Positive comments only 65
Negative comments only 13
Both positive and negative camments 8
Neutral, not aware, not affected 13
NUMBER OF STUDENTS (60]
NUMBLEK OF RLSPUNSES . ‘ (260)

During their third year, these students had expressed their
reactions to these changes as proposals under discussion, Reaction
then was generally favorable.* In this interview they were asked to
react to the changes as instituted. Not all students reported personal
experience with all three academic changes. Nearly all were affected
by the four course load; scme had tried S/U grading in one or more
courses, but because many were o near graduaticin, very few of them
were aware of exactly what the basic and distribution (B&D) modifica-
tions involved.

¥Rott, M., The University Experience, fne thind yearn, University
Research, State University of New York at Buffalo, 1972.
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In general the changes were received favorably (Table 3.1). These
students were most positive about the four course load; nearly twice
as many reacted favorably to this change in practice as had anticipated
a favorable response when it was proposed (73% 1970, 36% 1969). Nearly
two-thirds of these students favored the B&D modifications. Fewer
students were campletely positive in their reactions to S/U grading than
had anticipated being so (59% 1970, 68% 1969), however, another 20 per-
cent expressed personally favorable reactions although they had some
reservations about how graduate schools would react to S's on a
student record.

Four Course Load

Favorable comments about the change from a five course load to
four course load tended to stress the beneficial effect on the student -
that his or her workload would be easier because of having fewer
subjects about which to be concerned. Students reported feeling less
pressure and having extra time either to concentrate in depth on the
four subjects or to pursue other interests.

1 think it's great, 1 really do. 1t was
stanted this year and of cournse T can't
take advantage of it. But I've always
found since freshman year that there was
always one courde that was just pushed
under. 1 neven had time for Lt and one
couwnse always suffered.

Five counses 48 Zoo much. The four cowrse
Load, especially 4if you want to do the wonrk,
Lt neally gdves you an opportunity of Lntensd-
fying. That neally helped.

Nobody can cary give cournses a semesten fon

foun yeans that they really Like. So you

§ind people taking garbage couwrses.,. 1t's

§illen; thene's 10 much §illen Lin your work

Load. The big game on drop and add day, "Hey,
got a good couwrnse?" "VYeah, all A's, we heard

he gave all A's Rast semesten." ,..iL's become
a foke already and the four cournse Load eliminates
that... Vou probably have more quality control
oven youn education.
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1 don't think thene's any neduction in work

at all, deginitely. When 1 heard about Lt

I was under the impression that this was to
neduce the workload 80 that the students

could put more into each individual course,

but I've come to nealize that it was to 4increase
the wonkload in each cowwe, to make the stu-
dent perfonm which is not as good as 1 origi-
nally thought, but it's still better than the
five counse system, because T find 4t easien to
do - on anyway mone satrsfying and easiern gon
that neason - to do a betten job on fewer things
than a not 80 good job on a Lot of things,

Satisfactory/Unsatisfactory Grading Option

Satisfactory/Unsatisfactory grading for a portion of the student's
work was received favorably by a majority of interviewees. They
recommended S/U for non-major courses, for exploratory courses, for
a reduced workload in one course, or to keep a low mark from adversely
affecting a student's average.

1 think i£'s good 4§ you want to save your cum.
[cunulative GPA] Like I took Acting on pass/gadl
because 1 had to make the Dean's List once more.

I fjust had to and T knew T was going to get a C
An that; s0 1 figured if 1 took it pass/faik, then
they don't average Lt 4n.

1 think it allows gor much morne fLexibility Zhan
was available to the student before. And I think
At aklows him to seanch other areas that he mignt
not have been able to before because ne was afraid
0f a bad mark and because this can Lower his whole
avenage and agfect his whote future, and 1 think £t
allows him to delve Linto these new areas, and it
gives him mone opportunities.

There are some cournsdes you may want to take and

not do that much wonk forn — just out of curdosdty
and a passing internest., The S/U system allows you

to take them without fear of faillure in the course
onaDonC 1T think it's a good thing., 1 definitely
wouldn't suggest it forn all courses.
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Other students, almost one-third, made both positive and negative
comments., For most of these students their only reservation was the
possible unfavorable reactions of graduate schools to S/U grading on
an applicant's record.

Others thought that S/U might have deleterious results for certain
students, freshmen, for example. A few students reacted negatively to
the whole idea of S/U grading.

The problem is 4§ you want to go on to grad
school. So T wouldn't recommend that you

take them in your majorn, So it's in a sense
that 4i£'4 good that owr school 48 that Liberal,
but it's harnd when othen schools anen't,

I think it's good except they shouldn't atlow
Lt Ain freshman yearn because the attitude that
greshmen - to them college 445 easien than high
school.,. T thunk that's making it a Little bit
Zoo easy to stant out with., Like you don't
have any nespect for what you are going fo be
going through,

1 don't think the student {4 going to Learn much
that way. There would be no reason fo thy
because why should you try that hand? You know
you are going to make a "satisfactorny" without
having to do anything, 1It's just Like you take
the counse, Like you take five counses and you
take one of them satisfactory, and you can jusit
study forn all the othen four and just get a
satis fjactony in that, and that's it.

A few students discussed written evaluation as a possible alterna-
tive method of grading, and most of those who did thought it would be
a good idea, although they felt the large size of classes would limit
the possibility of a professor knowing a student well enough to write
a meaningful evaluation.

Basic and Distribution Requirements Modification

The change from B&D requirements usually had to be explained to
the interviewees before they could react to it. Most of them had ful-
filled the previous set of requirements a year or more earlier, so
their reactions, generally favorable, usually related to its effect on
riew SUNY/B students. Most of the students who made positive comments
said the modification increased individual freedom of choice, a principle
they valued highly and were glad to see extended.
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It's kind of hard for me to say because I
went through the ofd system, But I think
that this will allow a Lot mone gLexibility
too. And 1 think this 48 good because some
0§ the courses T took just because I had to
take them.

Fon the new student he has a great advantage,
he can take a Lot mone electives, a Lot monre
counses that he's intenested 4in, 1I1t's good
now,

1t's a dangerous Logic. "We know what's good
dorn you." 1t's that type of Logic which T
would nathen sugfern my own mistakes ZThan
suffer somebody else's. So I think £t's much
better that they've been Loosened, Let's say,

1t allows mone §reedom to the student, and
Lt's neason enough for £t, 1 think,

For two students, the relaxation of B&D requirements meant that
their procrastination in fulfilling requirements they dreaded or dis—
liked had paid off; they no longer had to meet thelr original set of
requirements.

1 Love them simply because they saved my Life,

1 wouldn'zt be ghraduating probably, For one

thing 1 held out on faking math for a Long Lime
and that used to be a requirement.,., Herne I am
going through three yearns of school and everybody
else has got thein math and science 4n, but then
they changed them around, and 1 was Lucky because
Like people were made at me because 1 goi away,
That was pure Luck, But I am neally glad they
fust dropped that,

Because the changes were usually not personally meaningful, a
few students did not express an opinion. A few expressed a negative
one on the grounds that the benefits of a well~-rounded, -liberal
education were being lost, or that freshmen needed structure and
guidance to insure their exploration of a variety of subject areas,
A few students would have preferred to have avoided some of their
requirements, but in retrospect did see advantages in structuring
the academic experience of incoming freshmen,

1 think £t would be nice fo requinre at Least one
counse Ln one of them, Like nequire one in each
[area]. 1I'm {on the generat,
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I didn't want to take math or a Language, but
the othen things, Spreading them out - When I
§inst got here T neally didn't know what to
take, and it sont of Like gave me direction
the 6uwt year anyways .

1 agreed with the basic and distribution nequine-
ments when we had it because 1 think that a typical
freshman kid, 1 think that they should be directed
as an incoming grneshman. You are sort of gorced
into taking the night things. People should have
a Language and this way you can avodld taking a
Language, and you can avoid taking everyihing that
makes Ssense.

Reaction to Thelr Basic and Distribution Requirements

Students were asked if in fulfilling their B&D requirements,
they had discovered any new interests. A majority of them reported
that they had indeed discovered new interests via their required
courses (Table 3.2). Several men said they had chosen all inter-
esting courses to fulfill their requirements. However, over one-~
third, more residents (48%) than commuters (18%), reported that no
new interests had resulted fram being exposed to a variety of
required courses.

1 think that happens a Lot of times, Zthat you
take a cowwse that you have fo and then you
do nealize that you heally Like the material.

These general things, they weren't that

good. They were too general fon one thing.

Most of the people who taught it just taught

it as a matter of course, the note kind of thing.
You took your three tests on two tests, took
your mark an it and said, "Welk, that' s out

of the way." As a matten of 6ac£, I can't

even think of one that 1 was happy 4in.,

TABLE 3.2 REACTION TO BASIC AND DISTRIBUTION REQUIREMENTS

DISCOVERY OF INTERESTS % of students

Found an interest via requirements 54

Requirements were interesting 8

No interest from required courses 38
NUMBER OF RESPONSES (50]
NUMBER OF STUDENTS (50)
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Summary

Generally the responses of these students to the three academic
changes were very favorable although a few students expressed reser-
vations about each, and a very few reacted negatively to each change.
When students discussed changes in the University since they had
matriculated, these academic changes were frequently cited again as
examples of increasing flexlibility and progress toward improvement
of the University program (see Changes in the University, p.l0).

Academic Competition

Many students said that SUNY/B was academically competitive;
only a few sald it was not (Table 3.3).

People have to [compete]. Everybody 1 talk 2o,
they are always wornying about grades and tests.

Very., We've got 75 X maforns in what 1'm 4in
now... and they tefl us that they are only
going to ghaduate 30 of us out of the 75, 40
that's pretty competitive.

In the progham 1 was in, and with the ability
1 had, 4t wasn'Zt competitive, and 1 was glad
o L%t.

A few others said that whether or not there was competition
depended on the type of course, their interest in a particular course,
or the people who were taking the course; for example, pre-med or
pre-dent students felt they had to be competitive in order to acquire
an excellent undergraduate average to present to professional schools.

In some cowrses, Like where you have 300 kids in
the class and they grade on the curve, sometimes
you'ne competing in those.

Some people are competing especially §or med
schools now; there 48 competition among people
who are applying to med schools.

Although many students reported the presence of competition,
40 percent, especially residents (71%), said that they did not
participate in that competition.- that they did not choose to com-
pete with others.
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1 don't feel I'm compeiing with anyone, 1 feel
Like 1'm here to Rearn what 1 want to Leann,
I'm not s0 interested 4in ghades anymohre,

1 haven't Let it bother me. Fon one thing, 1
haven't even noticed even if £t would have been,
because that's not something that would worry
me oh something that T wouwld obfect to sdimply
because 1 don't care about Li%.

[Itis] for the top 4pot; 1 don't want the top

Spod,”
TABLE 3.3 ACADEMIC COMPETITION
PRESENCE % of students
Ves 68
No 16
Depends: 4in some cowwes/accornding to my interest
in the counse/compete with myself 12
Don't know 4
COMMENTS
No effect Lo
Less than at first 25
More lately 7
REACTICNS
POSITIVE 27
Stimulating/inspires harder work/like it 26 .
Good idea 18
NEGATIVE and MIXED 23
Bad idea/dislike it 19
Theory is good but I don't like it personally 3
NUMBER OF STUDENTS (591

NUMBER OF RESPONSES (159)
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One-quarter of the students mentioned that there was less
competition than in their earlier undergraduate years. Some of these
attributed this difference to changes either in the courses or the
grading options; others sald their own attitude toward grades and
marks had undergone a change.

In bigger classes, you know, the 100/200 Level
classes: Lhere were s0 many students they had
to make At on a curve 40 you were up againsit
othen people. With smaller classes 4t's not
that way.

less than when I §inst came here and 1 think
that is a Lot of that because there are Less
couwrses and the pass/fail option. 1 don't
think that the students are interested in com-
peting anymone, they ane doing away with 4it.

1 didn't §ind it competitive that much excepit
the g§inst yean because 1 was scared... When I
§inst got hene 1 thought it was going Zo be
neally hand, and 1 realized that I could do all
night, and 1 knew my capacities weren't neally
that bad. 1{ there was more competition, Zhen
At would have been harden to get marks than it
was gor me.

There was competition because 1 had 2o get better
gnades because 1 knew T was goding to med schoof.

1 knew that's what the grade was fon; that was
almost mone Aimportant than Learning at the time,
Leanning what was in the counse. The grade was the
most impontant thing, 1 had to get a bunch of good
gnades no matter what it was in. I just had 2o get
those good grades, and that disappeared. The
pressure for med school 48 off me now,* my grades
don't mean anything as Long as 1 pass, So 1 still
Like to get good grades because 1 Like to Learn what's
Zthene to offer. When you Learn that, you do wsually
get a good grade, s0 it's wornking out, I'm dodng
better now without the presswre than 1 did before
with the pressure. My grades ane bettenr. -

*¥Student had been accepted into professional school.
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Not all students expressed their reaction to the presence of
academic competition, but over one-fourth of the students considered
it to be stimulating and conducive to their working harder. A few,
more women (26%) than men (12%), considered campetition a good idea
in general and said that it was an integral part of 1ife in or out
of school, ' :

Oh, {18 veny, very competitive... 1 Like Zhe
competition because it brings out the best in
me.

1 think it 48 good really because the siudents
have to study hand, and 1 think they get some-
thing out of it, mone out of the course by neally
putting something into Lit. -

1t's good if you don't get obsessed with it
There are plenty of people who want a coflege
education, and 4§ you'nre not willing Zo work,

L§ you are not willing to put a Little sweal
into what you are going Lo get out of 4it, then

I don't think you deserve to. 1've worked hard
fon everything 1've Leawwed in and out of school,
and 1 think that too many people expect that an
education 48 owed to them.

But 1 think that this 48 good because 1 think it
is an academic challenge, and 1 think this
stimulates intellectual ghowth and curiosdty, ..
1 think it {8 fust natunal to compare oneself
with everyone else and I'm sure that everybody
does 4it.

Nearly one-quarter of the students, including two who also
expressed some positive feelings, commented that competition was a
bad thing generally and particularly where learning was involved.
They felt that campetition soon changed from being stimulating to
become depressing and counterproductive to learning.

1 don't Like it because 1 don't Like working unden
pressure very much, I£'s difficult; it makes me
get upset and then 1 can't wonk as well as 1 do
when 1 don't have to work unden pressure, but 1
think it makes me do a Lot mone than 1 would
probably do othewise. '
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It's bad. T don't Like competiteon. 1 think
basicatly competition brings out the worst Ain
people. 1 mean you have people fighting with
each other, and you don'Z have people Living
togethen on wonking together... Because when
it's competitive you're really set up againsit
the othen members of the clads,.., 4t also sont
0§ alienates you from the othern people 4n class,

Summary

These students had first been asked about the presence of
academic competition at SUNY/B in their second year interviews.*
The pattern of their responses was quite similar in both second
and fourth years. About two-thirds of the students reported the
presence of competition (63% 1968, 68% 1970), and few reported
its absence (11% 1968, 16% 1970). In both years there were those
who said it depended on the course and the persons involved and
because they did not choose to compete, competition had no
effect on them personally.

Impressions of Courses

- When students were asked their impressions of the courses they
had taken over the years they were at SUNY/B, a variety of comments
emerged. Most were general reactions, some were specific to courses
in their major, and some were comparisons of earlier to later courses.

General

Students' general opinions of their courses were mixed but
ineluded more positive than negative comments. About a third
reported that nearly all their courses had been very good, that
there were very few exceptions to the overall quality of courses
on this campus (Table 3.4).

I've never had a counse yet that T haven't
enjoyed.

1 thought they've been pretty good. They've
been very .interesting and a bit challengdng.

Wolfe, Nancy, The University Experience, the second yean,
University Research, State University of New York at Buffalo, 1971.
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1 would have to put them into two categories,
those which T thought would help me specifically
«ooand those which would kind of make me a more
intelligent penson or a more knowledgable penrson
anyhow. .. thene's not too many classes neally
that didn't have any benefits at all., MosZt of
them wene pretty good.

TABLE 3.4 IMPRESSIONS OF UNDERGRADUATE COURSES

IMPRESSION % of students

Positive: all or most were valuable 32

Mixed Reaction: some good, some bad iy

Negative: Most were boring, generally a waste of time 17

No general ocpinion 10
NUMBER OF STUDENTS (60)
NUMBER OF RESPONSES {115)

About as many expressed mixed reactions to their courses -
generally more good than bad. A number of students specified that
a few courses were really valuable, enjoyable, or the converse,
that a few courses were really bad and a waste of time.

1 had counses that 1 think of ghade A and
couwrses that 1 thoroughly disfiked... Some
cowrses that 1 thought were a total waste.

As 1 sadid thene's centain outstanding ones...
mostly 1 think T'LL nemember high points of
the veny, very good courses.

Only 'a few students said more of their courses were bad than were
good.,

I think a good part of them wasted my time...
Generally oven the Last fourn yeans, 1 guess
I've Learned something grom this Univensdity.
1'd say most of what 1've Learned 45 outsdide
the classhoom. That was only two counses 1
neally enjoyed Lin fourn yearns.
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With a couple exceptions 1 was always dissatis-
fied with my cournses because they were crummy
cowses. Well one exception, this semestern I've
had one Zeachen,.. he's the finst teacher 1've
had Aince T got to this place. 1 was really
swiphised because he was intenested in getiing
a Lot of 4deas acrnoss.

Nearly two-fifths of the students expressed reactions to courses
in their major, and a majority of these praised the courses and con-
tent. The others expressed specific dissatisfaction with particular
courses or with their departmental requirements.

1t was work, there was a Lot of work but 1
found it intenesting. 11's the finst time I
nheally got into my department, I enjoyed L%,

They wenen't practical at all... they haven't
given anything to me that 1 could use in a
practical way. :

The majon counses 1 took, we fjust got something
which 45 as good as nothing as gar as I'm
concerned, on almost that.

Another kind of reaction expressed by some students was that in
retrospect, courses in their third and fourth years were better and
more interesting than courses taken in their first undergraduate years
on campus. For most of these students, the increasingly positive
reaction resulted from being able to concentrate on their major courses,
i.e., those which were most meaningful to them and relevant to their
academic goal. For a few others, the improvement was because their
requirements, both general and for their major, were completed and
they were taking "fun" or exploratory courses merely to fulfill the
necessary hours for. graduation.

The cowrses I've had in the Last two years
have neally been the ones 1 feel are the
most beneficial because 1've had mostly
cowrses that 1 neally wanted in my majonr.

They were very good, especially the cowrses

1 had 4in my senion yearn. 1 think 1 §inally
Learned something meaninggqul - something that
I'm heally going to use when 1 get out of here.,.
1'd managed to tie togethen the things 1

Learnned 4in those three yeans, Without that

Last semesten, 1 don't think my college education
would have been worth anything.

I've neached the point now, 1 can take what 1
want.,
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Other reasons for the more favorable reaction to courses in
the later undergraduate years were also given: completion of the
initial basic and distribution requirements in which some students
were not interested, and increased opportunities for independent
study. A nunber of students commented that they enjoyed the
opportunity of doing more independent study, and working and reading
on their own.

There were cownses that 1 s4{LL can see no
purpose in having had to Zake... I mean the
genenal Univensity, the §inst two years. 1
was kind of disappointed in that.

The freedom which 1 see is getting more and
mone with independent study Zype of projects...
I'm taking an honons independent cowrse...

1'm wonking on a profect myseld and there's

no end to £t. T could work on it forn years

A4 1 wanted Lo, but it's got to be done by May.

Summary

In general, students' reactions to courses during their three and
‘one-half years at SUNY/B were somewhat more favorable than unfavorable,
and some reported that later course experiences were better than the
earlier ones.

Satisfaction with Choice of Major

Many students were pleased with their choice of major, but a few
expressed mixed feelings. About one-fifth sald they were dissatisfied.
The general reaction of each student was judged to be either positive,
mixed, or negative and so reported in Table 3.5. However, a student
whose general reaction was positive might also have given a response
which was a specific criticism of his major.

1 Like i£. 1 still have nreservations about a
Lot o4 the teaching methods. 1 don'ft feel the
counses are very adequate, a Lot of them. But
T still Like X fust as a subfect, and 1 can put
up with this Lack of whatever you want to call
At out of the department itself simply because
I can Zurn back fo the subject.

The 'Other" category contains unique responses from two men. One plan-

ned to transfer to another institution to obtain a major unavailable
here; his comments concerned only his proposed major. The other
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reported personal/financial difficulties arising from his choice of
major because his parents expressed their disapproval of his choice
by reducing their financial support. His own reaction was reported
as positive.

In terms of specific responses, almost half the students
expressed general satisfaction about all aspects of their major.

1 think it's a good majon, 1 Like it. 1
think T've got a good education because I've
taken quite a few, a diversity 05 counses,
in Lots of areas, and the majorn's allowed
you to do that, Zo branch ou,t and go into
othen gields.

I don't know what I'm going to do, but I
never negret majorning in what T majored 4in,
even 44 1 don't use X specifically... I'm
rneally prefudiced because 1 think X 48 Like
a combination of all the Social Sciences.
I1's just everything all 4in one and 1 think
'8 a neal education 4in the broad sense of

the wond.

TABLE 3.5 SATTSFACTION WITH CHOICE OF MAJOR
% of students

RESTRICTIONS Total
Positive | - 71
Negative . : 19
Mixed 10
Othen 3

NUMBER OF STUDENTS (59)

NUMBER OF RESPONSES (74)

One-third of the whole group, but a majority of resident men (56%),
linked their satisfaction with the choice of major as being the right
one for them personally. They were pleased with themselves for having
‘made a good choice.
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1've always Liked it otheruwdse 1 wouldn't
have stayed in the program, and it's the
“only neason I came Zo dchool... 80 1 Rike
it a Lok.

I've come to the point where 1 enjoy working
with it, 1 enfoy studying fon me.

1 just atways wanted to, and T did, and I'm
glad T did.

Nearly one half of the students specifically assessed the faculty
of their major department. Most of these, about one-third of the whole
group, expressed favorable reactions only; a few were critical.

The faculty i8 different depending on what
department you are in. For example, 4in X the
faculty impressed me a great deal. 1 won't
mention any names but by talking with some of
them - probably one of my neasons fon switching
in [major] was because 1 was impressed with the
gaculty.

The department (s fantastic up here. T have

the highest praise fon it. 1'm neally involved
on at Least 1 was, in any of the cournses that

I had taken. 1 was neally Ampressed now that

1 Look back... the people, the faculty... They
are 80 well schooted and well educated themselves,
and yet the mafority of them feach s0 well. They
share with the students, and you can neally sense
an interaction...

They must be the wornst bunch of professons 1've
ever seen. [Major] Lsn't the most exciting

maternial to study anyway, but when you have these
people who are s0 borning - 1 don't want somebody
who 48 going %o get up there 4in a clown suit and

do exencises on things, but there's ways you can
perk up a class and apply things to everyday Living -
and what's neally happening now instead of fust
neading out of a book... paragraph by paragraph

§rom the book. 1t's just no good.

In addition, a few of the students made favorable camments about
specific aspects of their experience, for example, the way the depart-
ment treated students, or the internship portion of their studies.

The department 48 very good. They cooperate with you.
Any problems, they'lL lake care of it. There's no
problem of §rniction between the faculiy and students.
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Although fewer than one-fifth of the students expressed
predominantly negative opinions of their major, almost one-fourth
were critical o." some specific aspects of their major. Included
among students making such criticisms are some whose general reaction
to their major was favorable. Commuters (30%) made more specific
criticisms of various aspects of their major than did residents (17%).
Poor teaching or the departure of good teachers was one camplaint;
another included criticism of department requirements - that they
were not relevant, were dull, or lacked appropriate depth. Another
kind of criticism was of the department generally, e.g., that it was
too research-oriented.

1 stilk Like the counses. 1 don't think that
this 48 the best school to go to fon <t. And

1 can see where Lt 48 going downhill ever since
I got into it because alf the good teachens are
Leaving.

1 was expecting a Little bit mone, than what 1've
accomplished... I think a few of the different
topics we haven't covered shouid have been
covered 4n required courses.

A few students, no resident men, regarded their choice of major
with mixed emotions, i.e., their response included a mixture of both
positive and negative reactions.

Well, it's a good experience, you know, this Ls
what teaching is going Zo be Like and 1 always
thought 1 wanted to teach., Aftern student teaching
§on 7 1/2 weeks... I'm bored..,. I don't even know
now if§ 1 neally want to teach.

A few students would not repeat their original choice of major
if they were able to choose over again, but they indicated that
getting out of SUNY/B with a degree in something they didn't
particularly like was preferavle to staying longer in order to

" change their major.

As compared to everything else T guess I might
have preferred the sciences on something mone
rhelevant to what 1 was plannding to go into as

a progession.

Welk, 1 had to majorn in something. 1 couldn't

make it in X s0 T switched to X. 1It's just
something to mafon 4An.
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'Cause it's the only thing 1 could graduate 4in
four yeans in. 1 just wanted to get out of here,
There's nothing hene that really intenested me,
and there sl isn't., 1 think 4§ T had £t all
over again, I wouldn't come here... X was Lthe only
thing T would get out 4in four years, but 1 just
wanted to get out with a degree.

In addition, three students expressed a generalized dissatis-
faction with their major as an unhappy choice for them,

1 mafoned in X from a kind of desperation
because 1 couldn't §inish a Language,

1 can't stand Lt any Longen. 1'm &0 bored.

Summary

Many students were satisfied with their cholce of major, but a
few expressed negative opinions either about their choice or a specific
aspect of their experience in that department.

Opinions of Faculty

When students expressed oplinions about thelr coursework, they
frequently linked those comments with ones about faculty. As one
student said,

1 think any subject can be made interesting.
1t's up to the fteachen.

TABLE 3.6 CGENERAL IMPRESSIONS OF FACULTY
IMPRESSIONS % of students
Positive 56
Positive 34
Very positive, enthusiastic 22
Mixed 41
No general impression . 3
NUMBER OF STUDENTS {50)
NUMBER OF RESPONSES . (82}
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Students were also specifically asked their impressions of their

faculty at SUNY/B. Some responded with an appraisal of faculty

personalities or teaching skills, others commented on the qualifi-

cations and knowledge of their instructors, However they chose

to approach the question, their opinions of faculty were predomi-

~ nantly positive (Table 3.6). Over half expressed favorable
reactions; about two-fifths mixed favorable with unfavorable comments.

No one expressed totally negative opinions, although two students

sald they were left with no general impression of faculty.

Nearly three-~fifths of the students were pleased with the
SUNY/B faculties. This group included more than one-fif'th of the
students who were very complimentary in their praise of SUNY/B
faculty, and about one-~third, who were positive, but somewhat less
enthusiastic.

1 found them to be very human people, very under-
standing; most of them are. Thene's been a

couple of neal arrogant professors that 1've lad
and a couple that didn't seem to be too conceaned
about preparing onganized, understandable Lectures.
But fon the mosit part 1 think they were very unden-
standing and that they knew that the conditions henre
wene in twumodl. 1 mean we don't have enough room,
and thene's a Lot of chaos involved in setting up
your schedule, and nobody neally quite knows the
rules and negulations and they'nre always getiing
crossed up, and 1 think about that sont of thing
they are very understanding.

1 think the faculty up henre L8 neally excellent,

1 can't say that everyone 48 excellent here. 1
don't want to generalize because I obviously haven't
had eveny faculty member up herne, but §on the ones
that 1 have had and §rom my Lmpressions 1 would say
that it is rheally a good ghoup, and 1 think that T,
gz’t one, appreciate them very much, 1 admire them

0. ~

Overnall, 1 think, excellent. 1I've had some professons
that are fust an experience in itseld. Dr.X, for
example..., he was fust a Zremendous Lecturer. He
had yourn intenest, and we had some teachens g§rom ihe
department who'd come in during a nommal Lectunre fust
to Listen to him,
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They'ne generally very interesiting and very
highty educated... As T've gone along, 1've
found they've been more intenesting.

Two-fifths of the students reported experience with both good
and poor teachers. A number of students specified that their poor
instructors had been graduate student teaching assistants or teachers
of initial undergraduate classes.

T've had some very, very dood teacherns; I've had
some fairnly poon ones. 1'd say I1've had maybe
only three poorn ones and the nest have been good.
And the neason 1 say they wene poon, one English
teachen just would head a book and say "Well, do
you have any Lideas?" We'd say no, and he'd say
"welt, I don't have any Ldeas. 1 don't know
what to think about it. ClLass dismissed' and
this was it. And 1 don't considen that too much
0§ a teachen, but most of the faculty have been
very very good.

The professons were pretty good. You had some
Lousy ones and some good ones... One that 1 had
that 1 don't think was very competent wasd... a
grad student, and he didn't come half the Lime
and the other times that he came, he didn't say
anyithing. He gave everybody an A on a B s0 it
was an easy grade, but 4t was borning.

1 don't think anybody neally doesn't know what
they ane doding; £t's just that it doesn't come
out rnight or they don't have it prepared well
enough. .. that was the majority in the g§inst
o yeans.

Two students said they had no overall impression of their faculty.

1 don't think I'm gonna nemember anyone 4in particular..,
I don't feel one way or the other to neally say any-
thing on that... T guess communication was pretty

g%zd, but 1'm Left with no impression one way on the
oinen.,

Faculty Competence

Students were also asked to appraise the faculty in terms of two
specific areas of competence: knowledge of subject matter and ability
to communicate. Appraisal of faculty knowledge of subject matter was
very favorable, A majority of the whole group praised the qualifica-
tions of the faculty very highly; over one-third were also favorably
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impressed, but less so. Only a few described the faculty as having
a sizeable group of those who were not knowledgeable as well as some

who were (Table 3.7).

TABLE 3.7 FACULTY COMPETENCE
COMPETENCY % of students
KNOWLEDGE OF SUBJECT MATTER
Very knowledgeable, impressive faculty 56
Most are knowledgeable 36
Mixed - some are; some aren't knowledgecable 9
NUMBER OF STUDENTS (56)

ABILITY TO COMMUNICATE

Posditive 53
comunicate very well 35
communicate OK 18

Mixed 35
some can; some can't communicate 35

Negative §
many can't conmunicate 8

Othen 4

NUMBER OF STUDENTS (51)
NUMBER OF RESPONSES (51)

Students were less positive about the faculty's ability to
comunicate their knowledge well. A majority praised the faculty's
ability to communicate; however, over one-third reported that their
faculty were a mixture of those who could not, as well as those who
could commnicate. Many of the students defined commnication as
teaching. Thus, for them, the rating of faculty's ability to
comunicate was an assessment of teaching ability. More than the
usual number of quotations from students are included in order to
reveal the range of impressions that this group of students reported
when they described the competence of faculty.
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1 think §on the most part they'ne very qualdified.
T just wish that they would get a Little more
enthusiastic. Sometimes they just come into class
and Lectune and teave and that's about it, they
don't neally give you anyithing to Look gorward %o,
which was kind of disappointing.

T

1 think T had very good teacherns that know what
they'ne doing. Fon the most part, they can teach.
I've had a couple that know theirn situff, they've
wnitten books on it, but they can't get it acnoss
to you. But most of them have been verny good.

1 don't think I've neally had a competent teachen
yet. 1 take that back, I've had one Last summenr.
But I've had teachers who fust read situdies, quotes,
I've had 4nstructons that fjust whisper at the board,
and 1've had instructons that don't know the English
Language, which 1 suppose 45 not theirn fault, but
At makes it hand to Leann.

They have all been very intelligent men, 1 zthink
some of them ane unquatified teachers but that's the
stness that this University seems to put on reseanrch
nathen than teaching which 1 feel is wrong... 1 think
a minonity, a Lange minonity do care about thedr
students, but the mafority gigunes they have to teach
a cownse to undengraduates to be kept on the payroll,
Theirn maen basis 48 wiiting and graduate wosk.

T've only had a few, ten maybe twelve, outstanding
instruetons, professons - people 1 would give the
hononany title of professon because they deserve

it. They fust weren't mechanical blurns who stood up
there and nepeated thein Lectune notes that they have
been giving forn the past twenty yeans, maybe I'm
Lucky. Maybe that's the Lot.

In many cases 1 didn't get §rom the teachens what

he had %o offer. Maybe it's because the classes

were too big. 1In many cases T don't think the

teachens ane reatly teachens. 1 think they are

mone people who could be classified as very intellectual
on academicatly oniented, and who know a Lot about thein
subjects. But the ability to teach 44 a precious thding,
a premium quality and 1 think it's nrare,
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1t was great because not only did he know his
subject matter, he communicated Lt in a way
that you couldn't help but sit there spell-
bound. ALL these ideas being thrown at you;
you couldn't help but want to go out and read
more, do more.

One student did not think it fair to judge how well a teacher
communicated because the lecture-hall format presented too great a
handicap.

1 defy anyone 2o hotd a four-hundred persdon
Lectune class and hold thein attention. 1
don't see anybody doing 4it; 1 see very few
big Rectunes §ifked up... I'£L see maybe s4ixty
students thene, and then when the teacher gdives
the test there's four hundred. So that's zhe
trouble with the school., 1t's a problem that
fust overwhelms the teacher. 1 imagine it
would be pretty {nustrating on the teachenrs.

Sumary

Impressions of faculty at SUNY/B were more favorable than
unfavorable. A majority of students reported that faculty was
campetent both in knowledge. of subject matter and in ability to
communicate.

Relationships with Faculty

Students were asked about thelr actual as well as their ldeal
student/faculty relationships. Relationships were defined by the
interviewer (whenever a student needed an explanation) as classroom
only, out-of-class: academic, and out-of-class: non-academic. Out-
of-class: academic was described as a relationship in which the stu-
dent discussed academic, but not necessarily only course-related subjects,
with faculty either 1n offices or elsewhere. These out—-of-class contacts
varied from major advisement and suggestions of which courses to take, to
discussion of related current events or a student's academic interests
and problems. Out-of-class relationships were those including dis-
cussions of non-academic topics and/or social relationships (Table 3.8).

Most students reported having out-of-class contacts or relation-
ships; only a few reported they had not encountered faculty outside a
classroom setting. However, only one of those students thought that
i1t would not have been possible to establish ocut-of-class contacts if
he had tried to do so. A number also reported belng friendly with

71



Teaching Assistants, whom they evidently did not regard as faculty.
No definition of "faculty"™ was given by the interviewer; however
it is evident from students' responses that they held varying
perceptions. An additional confusion may have been created because
in the preceding interview and in a few of these intervlews, a non-
academic relationship had been differently defined as "talking to
faculty outside of the classroom about something other than the
subject matter they are teaching you."

For example, one student, who was hired to work for a professor
he had never taken a course from, got to know that professor but
reported no out-of-class faculty relationships.

Generally not. 1 was working with a progesson
as a nesearch assistant., 1 didn'it tare his
counse, but 1 helped him. And on a few
oceasions, nothing outstanding, 1've tatked
to him about othen things.

TABLE 3.8 REPORTED RELATIONSHIPS WITH FACULTY
RELATTONSHIP % of students
NON-ACADEMIC: SUCTAL AND "PERSUNAL | ‘ 63
Relationship with Teaching Assistant 4 27
Non~Academic: unspecifled ' 27
Major department relationships 25
On campus : _ 12
Off campus . ' 12
ACADEMIC: OUT OF CLASS 25
After class or in office 23
Identification out of class ' . 5
ACADEMIC: ONLY IN CLASS - | 12
Not with faculty but with Teaching Assistant 5
NUMBER OF STUDENTS - o T (60}

NUMBER UF RESPONSES S o (94] -




Non-Academic Relationships

Nearly two-thirds of these students reported non-academic or
social-personal relationships with faculty. Over one-fourth said
they had become acquainted with some of their Teaching Assistants.
A nunber of students commented that it was easier to establish
friendly relations with sameone who was closer in age to themselves.

The only ones 1've known are the graduate
students, and they aren't neally the doctors.
The gnadua,te Audents are the ones that are

Lab instructons... we used to go 4in there and
talk to them - about skiing, and played foox-
ball outside this Rast semester... they're
heally nice £o know... they all know what you'hre
going through 'cause they did the same thing a
couple of yearns ago themselves.

1 happen Zo know a X Lab Zeacher 1 had. 1
didn't know him when 1 came 4in. He was a good
guy. Othen than that 1 don't think so0.

About the same number of students reported having a non-academic
relationship with faculty without golng on to explain what they meant.

with some of the faculty, yes

1've known a couple of grad students and a
couple of professons grom political science
Ain my freshman year.

One-quarter of the students described interactions with faculty
‘in thelr major department. Generally students had repeated courses
or contacts with these faculty as well as having opportunities to
meet with them informally at departmental functions like lectures
and coffee hours. Mutual interest in the subject matter provided a
pond between student and teacher which frequently evolved into - '
friendly interaction on a more or less personal basis. A few of the
students who listed non-academic relationships- indicated whether
they were getting together with faculty on campus or off campus

A second man who -1 ésed 2o 8it around wuth and ta!.k
about wha,t At meant to be going into X and what X
meant. .. Another man in my own deparmiment who 1'm.
. daking a- cownse §rom and who -1 can sit a/wund with
~and talk about diverse things. _




Well, 4it's mostly the X professons 1've
gotten o hknow better because that's my
majon, and thein intellectual capac,oty
fust overwhelms me,., And they'ne crazy
because you can talk to them. They are
neally human... The ones 1 got to hnow
were, heally. When T would go to thein
office about the cowrse... A Lot of times
where oun friendship 48 gound 48 because
we disagnree... We might go forn coffee
somewhene, things Like that. 0f counse
they are olden, too. They musit be at
Least as okd as my fathen,

Like you have a teachen in the X de;ant-

ment that you go out and go down Zo [off-
campus restaurant] have a couple of beers
with and nap to him.

Academic Relationships

One-quarter of the students described academically-~orlented out-
of-class relationships with faculty. Usually these contacts occurred
when students sought out professors after class or in thelr offices
to pursue interesting topics, to discuss papers, to seek advice on
course selection, Sometimes these discussions included current
national or campus issues or personal interests of the students. A
few students mentioned that being known and recognized in class by
the teacher was a benefit of out-of-class contacts. .

I've been to visit a Lot of professons in thein
offices, not that 1 know them personally as 1
say 1 got to know Dn.X fnom X, but 1 have gone
to thein office, 1 have Apolzen to them quite

a few times and 1 guesds that's about it.

It's very hand to say because a Lot of gaculty
members you know sometimes want you Ain the
offdice to discuss something, and I'm one of
those people whose mind <4 ve}Ly Luelevant,

1 jump topics, and 1 just don't see Zhe heed
to talk to anybody about anything specific,
which 4is bad. 1 fend to ramble and Rike %o
talk to some of the people about things othen
than school., But as far ar actually knowing
them neasonably wa&?_ ou/tu.de of class,
probably not. ,

Some students indicated that they thought such out-of-class
relationships would be possible if they had made an effort to achleve

- them.




14 1 had gotten to know a professon, whoeven, the
fact that he was a professon certainly woukdn't
have bothered me, but I didn't go out of my way
to get to know any 0f them on a neal soctal basis.

1t was great to be Ain the small groups with him,
and then some people were able to break the
barrnien and get to be with him outside of class
time,.. T didn't have the Zime on the enengy at
that time %o put myself out and get involved that
way. Otherwise, it would have been a great
expzjuence because he's just a good pmon to be
wit

A few students expressed their belief that personal relationships
were not possible between faculty and students, -

Dn. X would be very wiliing Zo set up appointments
in his office to meet and falk with you, but thenre
s sont of a fonmal atbmosphere... He used Zo
stress that he didn'it Like to waste time 80 4£f you
had something specigdic-to talk about, make an
appointment. He sont of £et you know he didn'z
want 2o just 84t down and talk with people.,. but
it woutd have been good to meet with him pensonally.

T've gone %o progessons when I've had problems and
takked to them and had them help me... I think a
Lot of them well do almosit anything forn you as gar
as class work {8 concerned, but after that I réally
et no indicateon from any of them that thene's anything
esides that. Aften that it's all cut-off on Aomothmg.

Ideal Faculty- Student Relationship_

. When students were asked what they considered to be an ideal
faculty/student relationship, a majority of them described interactions

which would include personal contact between students and. professors

in -order ‘to prcmote and enhance the learning experience 'either

personal interests and. experiences (e g., getting to lmow-,usane'.faculty '
in my major), but i1e underlying purpose of the: relationship was .
‘enhancement of the student‘s learning experience. ; L

I tlunk you unde/wtand why peopf_e do’ " L
upauauy maybe what they're teaching :and wha they'ne
trydng o get ac)w:sé to you 4.5 you_n now a vLu:tKe bot: E

mone abowt the.m.



TABLE 3.9 IDFAT, FACULTY~SIUDENT RELATIONSHIP

RELATIONSHIP MR MC FR FC Total

Academie Onientation 24 73 66 66 56

Available to students, encourage
students to approach them, ask
questions. 37

Small group contact with pro-
fessor (e.g., social and
- academic groups in department),
seminar type classes to enable
professors to know students
better/more interaction in class. 18

Major department, relationship
based on cammon interest in

subject. 11
Social/Pensonat Ornientation 76 27 33 33 44
Personal one~to-one relation-
ship/personal cammunication by
NUMBER OF STUDENTS (17) (22) (9) (9] (57)

NUMBER OF RESPONSES (23) (33) (12) (9) (77)

Soclal/personal oriented responses included those frem students
who would seek friendships amonig faculty just as they would among any
other group with whom they were associated. A few sald that an ideal
faculty-student relationship ought to be similar to any other ideal -
relationship. All students who gave personally oriented responses
seemed to be considering relationships with faculty in general, not
Jjust those [rom whom they were taking courses.

Whatever you conseder adeal nelationships, 1
guess, ideal with anybody is idea” with them...
They stnike me as people when they're outside
the classrnoom just Like anybody else.




Each student's response was rated as either academically or personally
oriented; these two categories are, therefore, mutually exclusive.
However, the subcategories are not (Table 3. 9).

Academic

Within the academic orientation category, responses most
frequently referred to the avallability and approachability of faculty.
Students would like to feel free to have ready access to faculty for
information, explanations, and advice. A few men sald they would 1like
to have advice about selection of courses and majors. A few students
comented that ideally faculty should invite and encourage students
to meet with them. The emphasis of these responses was on the ready
availability of helpful faculty.

ceodf the faculty member Leis the students know
that they are inferested) and if the students

want help outside of class or want to fust talk

on ducuM things that went on in class; Lif they're
[faculty] available - not just available and
disintenested ~ but available and interested and
that they want to help the student and talk to him.

... feeting that the teacher doesn't mind answering
questions i-ter class and that he's interested.

As much as a teachen seems £fo show that he cares,

1 think you still need a verbal invitation. 1

feel T would Like to Zake him up on that and T

feel that he is offering to me a Lot of things as
a person... In a Lecturne it's pretty hard o do...
but 1 think showing that you are a person -1

guess 4in a smallen class 4t -becomes more poAMbﬂe -
A8 nice and pae,tty ua,?.uabze. ' .

A few students discussed the desirabil* ty of hav:l.ng small classes
and groups which facilitate students and’ teachers getting” to knm -
each other as well as the. subJect matter.  The emphasis was on: ways to -
“humanize the; educational experience. 'I'hey felt that prcmoting the
g _,acquaintanceship of teachers ‘ :




1 think it 48 bettern if you have a smallern class
50 you can know your professons better and they
can know you, T think 1t L8 bettern 4if you know
each othens' concerns and problems., 1 think it
makes 4t a more total Learning expernience.

The kind of thing Like College E on somethung
whene they meet at the home of a faculty mem-
ber on somethang once 4in a while. 1've nevern
been to one, but most of the kids that I've
heand tabk about 1t feel that it is really good.
You don'Zt talk necessanily about schoof, but you
get to know the instructon. But there' 5 othen
kids there, 80 you don't feel that you are trying
Lo get points with them.

A number of students said they would specifically be interested
in getting to know faculty in their major department, and to have
opportunities for out-of-class interactions based on their cammon
interest in the subject matter. -

I think it 48 a good thing if you can go up and
Zakk Zo them and get to know them. T guess you
showld get to know at Least some of them in your
majon §ield for necommendations or if you have

any questions... £t's good to know them forn advise-
ment purposes Like - +§ you have a question...
that «sn't neally pertinent in the class. 1t's
good %o lanow somebody you can ask.

' 1 think that the big Link between a faculty memben
and myself {s actually the material that you are
wonkang with., 1 think that's the determining
factorn «n a faculty-student retationship. 1f you
are both interested in something, in the same
thing, then that is going to create a rappont
between the two people. 1 think that that would
be part of the ideat, somehow and... the subject
matten has to be the L{.nfu.ng gacton.

Social/Personal

Over two~fifths of the students expressed interest in establishing
persona’. relationships with faculty. Resident men more than any other
grcup considered personally oriented interactions as the ideal in
faculty-student relationshlps .
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Get to know the teachen and Let him get Zo know
you... I've known some Like Dn.X... I've known
him gour yearns now, 1I've had him, and he's been
a good §riend; and one teacher T even went out
with her and her boy ﬁ niend and my ginl §riend.
This was agter 1 had

1 can take mone advantage o4 a person who 48 noi

only a teacher but a §riend... 1 can approach

this person not as a teacher but as a wise griend

on a friend who £8 knowtedgeable in what I'm it
doing, and what I'm experiencing, and thme'é Like .

fantastic communications... These people have

experienced a Lot of the same things 1'm experiencing

80 1 can go to them and talk about personal problLems.

Forn me it woukd be just someone 1 could go 4in - just
Like T could talk to my roommate about a book Itve
read - fusit go and talk to the teacher and not

have any hieranchy in the nelationship Like this.

1 think {it's intenesting to get to know what your
professons think.

Expressing an opposite point of view,a few students cammented that
differences of age and status between professors and students precluded
really personal relationships from materializing.

1 might have Liked to meet them but 1 just
didn't feel Like that was right... That's

a hand obstacle for a Lot of students, they
just gfeel funny about it. They think the
teachen 48 4n anothen workd and that he might
not want to meet you.

Sumary

: Most students reported having established out-of-class contacts
with faculty during their four years at SUNY/B. A majority described
ideal faculty-student relationships in academic terms: they wanted-

- faculty to be available to and interested in students because they

" thought improved relationships would enhance learning experiences. '
Others, especially resident men, thought that social/personal relation-
vships with faculty would be desirable. '




Academic Plans

For many students a significant feature of the fourth year after
they entered SUNY/B was the culmination of their undergraduate study.
Two students had finished in January 1970; two-thirds expected to
graduate in May, and a few anticlipated completion of the necessary
hours for graduation in summer session (Table 3.10). Included among
those who expected to graduate by August 1970 were over three-quarters
of the residents, and nearly all of commuter women, but only three-fifths
of the commuter men. Indeed, one-third of these commuter men, only
one of whom was in a standard five year program, and nearly one-fifth
of the resident men did not expect to complete undergraduate work
until 1971, five years after matricula*ion. Only two students antici-
pated that they would take two additional years to complete their
studies here. A few of these men were willing to be dilatory in the
hope of continuing to receive draft deferments.

Post-graduate Study

Students were asked about both thelr desire for and plans for
post-graduate study. Almost all students expressed some intention
of contiriing their education in the future, although not all had
specific plans and goals (Table 3.10).

The post-graduate educational plans of these students are
similar to those of 1971 Berkeley graduates reported by L.L. Baird.¥
A few more of the SUNY/B students plamned immediate attendance (42%
vs. 38.5%) and aboutr the same percentage (5% vs. 7%) had no plans
for further education.

Nearly half the men*¥* had plans for .urther study immediately
after graduation; half of these planned to go to professional schools,
half to graduate schools. Every one of the resident men sald he
wanted to go on to further study.

Somewhat fewer women*¥¥ reported plans for immediate attendance.
Some students in the earlier part of this set of interviews were still
waiting for acceptance to graduate schools or for financial aid offers
in order to make final decisions about further study. : '

¥Baird, Leonard L. -The Graduates: A Repont on the Plans and
Charnactenistics of College Senions, Educational Testing Service, Princeton

1973.

¥¥This figure includes one male commuter already attending pro-
fessional school. ' :

¥##h1s figure includes one female resident taking graduate hours
at SUNY/B.
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TABLE 3.10 GRADUALE AND POST-GRADUATE PLANS

ACADEMIC PLANS : % of students
PLANS FOR GRADUATION

January 1970 . 3
May 1970 - : 65
Summer Session 1970 8
January & May 1971 20%
| May 1972 3
Went directly to professional school
without baccalaureate degree 2
NUMBER OF STUDENTS (66]**
NUMBER UF RESPONSES : (66])

o —— —— — — —— — 4 (U e ey e o L e CAR T VR e S s G e e G e Grmm e awe S . ——

PLANS FOR POST-GRADUATE WORK

Begin September 1970 . ' ' L2
Begin September 1971 11
Begin beyond 1971 (no specific plans) 39
No attendance planned. 5
Already attending/taking hours 3

NUMBER OF STUDENTS _ (62}

NUMBER OF RESPONSES : (62)

*#Includes one student in a 5-year program,

¥#Includes all students in the sample who were currently enrolied
in higher educational institutions here or elsewhere.
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I have been accepied at severnal schools. I'm
thinking pretty stnongly about going to NYU.

For various reasons, a number of students expected to begin
graduate school one year after graduation. About two-fifths of the
group expected either full or part-time further study to be one
of their future activities but had no specific plans for it. Some
students commented that they needed a break in the continuous school~
ing which had been their life for seventeen years.

1'd Like to go forn my mastens once 1 ge/t a
fob when 1 can go %o school summers. 1'd
have to work §ull-time and go to school part-
time.

.. by the time 1 decided, 1 neally wouldn'zt
have been able to get a fellowshir. i..nancially
1 can't aggond Lo go o school on my own -
especially Living away. So... 1.would siay out
a year and starting Late next summen 1 wow?.d

- stant to apply fon the 6e,&eowéh,cp. :

Not just now, no. 1 Zhink 1 need a bneah
aﬂten all these yeans £t's got me down neauy
I've just had enough.

1 don't know 4§ 1 ww&d go %o Dental School -
right now 4§ it wasn'zt 60& the draft. 1 might
take a year off on s0 and t}w.ve,?, a Little bit,
work a Bitile bit.

Vocational Goals

Students were also asked about their ultimate vocational goal.
Responses to the question are presented in Table 3.1l. For some stu-
dents their ultimate goal was different from thelr immediate one.

I'm not swre. 1 think 1'd Like o go o
Law School in a coupze of years. After the
dragt. Right now I'm going %o thy Lo /teach
gon the nex,t couple 04 yeans.

A number of studen’cs were weighlng more than one. possibili‘cy. .Further-
more, all their stated goals were dependent on successful’ accomplishment.
of the steps leading to them (e.g., acceptance to, and then making it '
through Dental School). These limitations should be’ kept in mind when
considering their responses. _ , ‘




TABLE 3.11 PLANNED VOCATTIONAL FIELDS

— _—————
Number#* of

VOCATION Men Wamen Total
Teaching, elementary or secondary level 7 11 18
Teaching, college level 1 7 18
Dentistry 6 6
Business: manager/owner 6 6
Publications/Public Relations 2 2 4
Engineering 3 3
Homemaking 3 3
Law . ' 3 3
Psychology 2 1 3
Social Welfare 1 2 3
Medicine: doctor/technician 1 1 2
Pharmacy 2 2
Physical Therapy 1 1 2
Research/Iibrarian . 2 2.
Chemistry 1l 1
Computer Science 1 1
Goverrment ' 1 1
Music 1 -1
Tool and Dye Making 1 1
Veterinary Medicine 1 1
No formal occupation 2 - 1 3
‘Undecided 3 2 5
NUMBER OF STUDENTS (459 (320 (77) -
NUMBER OF RESPONSES (5L (381 - (89)

*N.B. Number of students, not percentage or ',studénts_ff.‘:.‘ o



Teaching was the most popular vocational field for all students,
either at the eimentary - secondary level or at the college level.
A few students had not decided at which level and so indicated both.

I'm not suwre, but I think 1'd Like to stant
teaching in the high school and then maybe
come up 1o college Level eventually.

Elementary - secondary teaching was the most frequent cholce of
resident wamen (N7%), but was less popular with the other groups.

1'2L a tittie bit of creative poverty
by teaching high schoof... 1 have always
wanted to teach physics.

Teaching at the college level was the most popular choice of
vocation for both resident men and comuter women. One-third of both
these groups said they were ccnsidering becaming professors.

1 want to become a teacher. 1'd Like to teach
at the coltege tevel in chemistry on something
sdmilan,

1 Like the idea of teaching in a university
'cause Lt gives you quite a bit of personal
greedom and it's an snteresting thing,

Since a majority of wamen indicated same type of teaching as
their vocational goal, not many other vocational choices were given.

A trend noted across the interviews 1s the increasing number
of students choosing teaching as a vocation. Twenty of the 99
students in the first year saild their vocational preference was
teaching either at elementary-secondary or college level., In the
third year, 21 students of 82 picked teaching, and nine of these
reported their interest in higher education. In this fourth year),
31 of the 77 students were considering teaching; 18 of these indicated
their possible interest in doing so at the college level., It is
interesting that after four years in the University setting,
increasing numbers of students apparently regarded professors as:
vocational models. .

In the fourth year, only three students were completely undecided
about thelr vocational goals, and two women commuters, were indefinite
but thought that if they did samething, it would probably be teaching.

Three women sald they intended to be homemakers only, with no
other vocational goal. One resident woman indicated no formal
occupation but did not specify homemaking, and two men also intended
to have no formal occupation, Two of these students indicated a
desire to serve as agents of social change. The other intended to
live off the land in a commune.
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I don't think T have an ultimate vocational geal...
maybe work a week out of a month just to give me
enough money to Live on, and then do political
org.hizing... 1 can see working a month and then
not wonking fon another three months; 1 need very
Little money to Live on.

Chapter Sumary

These students' reports of thelr academic experiences represent
their idiosyncratic summaries of experiences in classroams of the
University. As such, they reveal not only how a group of studants
perceir= their own experlences, but also what assumptions underlie
their criticism or acceptance of any negative experiences, Many
students reported the presence of academic campetition. Their
reactions to courses were varied but generally more favorable than
unfavorable, and they reported more positive than negative reactions
to faculty. Indeed, most students reported same kind of out-of-class
relationships with faculty. JTdeally, they thought that students
and faculty getting to know one another better would facilitate

learning experlences.,

They were critical of same of thelr academic experiences, most
frequently those in large lecture classes. They expressed a preference
for smaller classes in which students and faculty could interact, but
usually added that because of the large size of the Unlversity they
did not regard it as a feasible suggestion. Thelr reactions to academic
1ife were more positive than negative. The largest proportion of
favorable responses was in reaction to the academic changes which
were instituted by the University in thelr fourth year. :




CHAPTER IV
STUDENT FINANCES, EMPLOYMENT, AND EXTRACURRICULAR INTERESTS -

The division of the interview sample into resident or commuter
groups based on residence status in their freshman semester has been
retained over the years as part of the analysis of data.* Generally
in this report of the fourth year interview, responses have not been
presented on that basis. In this discussion of student filnances, em-
ployment, and participation in extracurricular activities, however, the .
students' original residence group appeared to be an influencing factor.

The actual living arrangements of the 1970 group were no longer
accurately described by their original residence status labels. In
their fourth year about two-fifths of the interview group were living
in households of their own (usually apartments); almost one-third were
living in parental homes, and only a few students were in University
housing. This information will be helpful to keep in mind as background
for consideration of any residence-commuter differences.

Financing Their College Zducation

When students were asked how their college education had been
financed, over three-fourths of the students reported financial
assistance fram their parents (Table 4.1). About three-fifths sald
they used funds derived from their own employment. A majority had
scholarships, and over one-quarter reported making use of student
loans. Although every full-time student was entitled to a state
scholar incentive award, only about one-fourth specifically mentioned
receiving one. In general, students' financial support was a combin-
ation of two or more sources.

Through my parents and Regents Scholarnships
and Incentive. The scholarship and incentive
has covered most of the tuition, and they
[parents] have supported my Living expendes.

Because of the several combinations of sources as well as the
opererded form of the question, it was impossible to determine in
most cases what the primary source was or even which, the student or
parent, provided more resources. In the few cases where students
volunteered such information, about as many sald thelr parents, not
they, were the source of their funding (18%) as indicated that they,
not their parents, financed their own education (20%).

My parents all the way.

*See Chapter I p. 1.
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TABLE 4.1 SOURCES OF FINANCIAL SUPPORT OVER FOUR YEARS

SOURCE OF FUNI.3 % of students
PARENTS | 77
Initizs1L -ssistance only 13

Self-earnings /savings 61
Scholarships 55
Schokan éncentive awand 28
Loans 27

NUMBER OF STUDENTS (60)

NUMBER OF RESPONSES (154)

However, no assumption can be made that those who did not mention
parental aid did not receive some. For example, five commuters who
did not specify recelving any parental assistance were living in their
parental home at the time of their interviews. It is probable that the
living expenses of these students were subsidized by their parents.

One mentioned nominal roam rent; others did not say whether they were

paying anything.

A few students reported receiving only initial, not continuing
parental help. They had received funds only for one semester or just
for the first year or two. No resident women reported this situation.
Only one of them did not specify parents as a principal source of
support; she had a combination of scholarships and loans to cover her
costs.,

Well for two years my parents paid my
tuition, and then the Last two 1 was
working s0 1 was able to pay for 4it.

My §irnst year my parents did, paid every-
thing to get me stanted and then working
and Loans to get through. They wanted
to, but 1'd nathen have done it myself.
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Scholaship, and my parents pay for some
things. They pay for the fees and quite
a few of the books. 1 pick up some of
the books, too, myself; and Like 1 satid,
plus 1've got the scholanship. 1 think
my parents are heally Lucky. 1 hasn't
cost them that much.

Sixty-one percent of the students had earned part or all of their
expenses themselves. They reported working during summers, during high
school, and/or during college to obtain the necessary funds.

1've been paying for it. 1 get the
hundred dollarn incentive and then its
cracking off X doflars every semesten
myself. But I pay gorn it, and when 1
get out of college, I won't owe anybody
anything. 1t'LL be mine.

Over one-fourth of the students also reported that loans had been a
part of their funding.

1've been wonrking and for two yearns 1
got the scholarship... and 1 have a
National Defense Loan and a New York
Higher Education Loan, and 1'm working.

As entering freshmen these students had reported parental encourage-
ment to attend college. In this fifth interview most students indicated
that parental encouragement had also been given in the form of financial
assistance. Further, when those students who were working were asked
if their own employment was necessary for their remaining in school,
many of them replied that it was not an absolute necessity because their
parents were willing and able to help out with educational expenses, in-
cluding those which the student's earnings were covering.

1 have a Regents Scholarship which covers
most o4 the tuition... and other than that
it's been thhough my dad. He's always wanting
Lo help rgi, and 1'm always wanting to twy %o
help myseld and when Lt comes to money - fon
school and things he wants to give me the money.
1've wonked most of the summens except the
summen agter my §reshman year when 1 went fo
summer school fon 84ix weeks. And 1 thy and
use this money fon school because that's what
it's meant fon, and he wants me to save Lt 40
1'28 have something when 1 get out, but we
usually compromise.
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TABLE 4.2 STUDENT EMPLOYMENT

7 of students

STATUS Residents Commters Total
EMPLOYED 30 82 59
1 -~ 10 hours per week 10 18 13
11 - 20 hours per week 15 32 25
over 20 hours per week : 10 29 20
more than one job/hours variable 11 , 6 8
NOT EMPLOYED . 70 1§ 41
NUMBER OF STUDENTS (27) (34) (61)
NUMBER OF RESPONSES (41) (42) (83)
Brployment

Over the four years, nearly two-thirds of these students have
worked to provide part of thelr college expenses. A number indicated
that they preferred to pay their own way; others were obliged to. In
the fourth year only seven students, down from fifteen in the third
year, sald it was necessary for them to work durlng the school year.
Of the two residents who sald that working was financially necessary,
one was unemployed and desperately looking for a job.

This information should be considered in conjunction with the
repeated assertions over the series of interviews that for most students
it was not really financlally necessary to work during the school year.
Earnings from summer employment provided money for a number of students.
For some students working during the school year meant belng able to
have their own car or a more expensive soclal life, but.for many it also
meant that thelr books, fees, or other school expenses were paid for from
their own funds rather than their parents' although parental help was
usually available.

Student working to pay for his education:

1 haven't had too much of§ a probLem. My
funds ane Low but not enough fo s{op me
§rom scnaping up the money gorn school. My
mother would [help] 4if I needed i%, but 1
don'zt neally need LL.
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Let's put it this way. 1t wasn't ginancially
necessany gon me to wonk while 1 was going Lo
school, to wonk full-time to stay in school.
1L has been §ine.

A majority of students were employed while attending SUNY/B in
thelr fourth year.

I've been wonking ever since 1I:stanted
college at some job on othenr.

The pattern of resident-commuter employment differences, which was
noticeable in data from earlier interviews, was also found in the fourth
year. A much larger percentage of commuters than residents were working
while attending school. In the third year nearly two-thirds of the
conmuters were employed, compared to one-third of the residents. In
the fourth year 82 percent of the commuters were employed compared to

30 percent of the residents.

One-fourth of the students, including one-third of the camuters,
had jobs which required 11-20 hours of work per week. Other commuters
were working over 20 hours per week. '

It's only 29. 1 wonk 7 1/4 howws a day, grom
9 tikk 5:15. 1 wonked about 28, 29 hours

[per week] fLast semestern. 1 wonked about that
much every semesten s4ince I've been 4in schook.

All the employed residents worked on campus although one also held
an off-campus office job. Three were Residents Assistants in the dorms;
Commuters were less likely than residents to be employed on campus
although almost one-fourth held on-campus jobs, e.g., in the library or
for particular departments. Some commuters held what are considered to
be traditional student-type jobs, e.g., bus boy or grocery stock boy.
Others held office jobs, managed departments in stores, or worked in mamu-
facturing concerns. The pharmacy majors all worked in drugstores. They,
along with a number of others, reported that their employment provided
relevant vocational experiencé. A few otherssald that they had become
interested -in a particular vocational goal as a result of thelr employ-
ment experiences. .

Bussing and stanting to wait on tables now...
it's onky five days, but it's Like five hours
84X howrs each day. 1've worked there for
almost a y but I've just started waifing -
tables necently.

1 want the job fon experience because a Lot
of time 1 wonk in the prescription department
of the drugstore. S
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Counted in the employed group were several students who stopped
working for part of the fourth year in order to provide sufficient
time for the student teaching or internship required by their major.

But this semesten 1'm going to be student
teaching, and that's going to be a burden.
"It's §ull time fob," in quotes, and 1 think
a fob would knock me out now. But Last
semesten 1 didn't have that much o do.

About two~fifths of the students were not working during the school
year. A number of residents reported that they chose not to work in
their fourth year. Instead they preferred to spend their time reading
and/or exploring interesting aspects of the University experience.

Like 1 said, 1've been meeting people and
been nelating with people.

No, 1 was going to wornk when 1 §inst came
back this semester, but 1 decided to take
it easy and nread.

What effect did working have on the academic or soclal life of these
students? Resident women (80%) and commuter men (46%) said that working
did interfere or that it would if they had a job. Commuter women (10%) -
and resident men (18%) were less likely to think so. These opinions
may offer some insight into why so few resident women were working. On
the other hand, about one-third of the commuter men were working more
than twenty hours per week while attending school, which may help to
explain why they thought being employed did interfere.

Benefits of employment, aside from economic ones, were similar to
those reported in previous interviews by working students. Social benefits
included friendships with co-workers and opportunities to meet and deal
with people in the course of the job. A few students reported a per-
sonal benefit of having to become organized and to budget their time
efficiently because they were working. .

1 always enjoyed my job, and 1 enfoy the
people 1 wonk with, and sdince it {8 a small
company, we are all very friendly.

1 have a Lot more to do, and 1 fjust have to

get onganized on 1 don'zt get anything done.
1 neally think it does help.
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Only three students were dissatisfied with their Jobs.

. I'd Like to get another job, I guess... I'm
just getting tined of the job. 1In the past two
yeans, up until this year, even the beginning of
this yearn, it was more fun than anything else
'cause you work with other kids, but now 4it's
getting to be Like a negulan job; it's getting
borning atready.

Of the eleven students who were no longer involved in higher
education, seven were employed full-time; one was in the service; and
two were homemakers with infants. One did not indicate what she was

doing.
TABLE 4.3 ATTENDANCE OF EXTRACURRICULAR EVENTS
ATTENDANCE % of students
Yes 95
No 5
EVENTS
Cultural (concerts, recitals, plays,'exhibits) Te)
Movies 47
Athletic h6
Intellectual (lectures, speakers, readings) 34
Political 14
Social (dances, mixers)
Rellgious or socilal work activities 5
COMPARISON |
More 25
Same 20
Less . 31
Can't compare/different ones 23
TOTAL NUMBER OF STUDENTS (59)

TOTAL NUMBER .OF RESPONSES (267)

92




Involvement in Extracurricular Activities

Students still registered at SUNY/B in their fourth year were
asked about their involvement in extracurricular activities, i.e.,
both thelr attendance of events and/or their participation in organ-
izations either on or off-campus.

As might be expected, nearly all the students had attended events
both on-campus and off-campus (Table 4,3), with samewhat more residents
attending on-campus ones and more commuters attending ones off-campus.

Cultural events (concerts, recitals...), movies, and athletic
events were the most frequently attended, with intellectual events
(lectures, speakers...), next most popular. More men than women
attended athletic events, and more wamen than men attended intellec-
tual ones.

When students compared the frequency of their attendance of events
in the fourth year to that of other years, they were falrly evenly
divided as to greater or lesser frequency or being unable to make a
comparison.

As in previous years, interviewees were asked about their member-
ship in campus organirations. All the wamen had participated in same
campus organization at some time during their college years; however,

a few of the men had never belonged to any (Table 4.4). Scme of the
commuters belonged to organizations off-campus. Although a few students
were participating more in the fourth year; the largest proportion,
especially resident men, reported less participation in organizations.

TABLE 4.4 MEMBERSEYP IN ORGANIZATIONS
- ¥ of stuents
MEMBERSHEP KM CM RW CW TOTAL
CAMPUS ORGANIZATIONS
Yes 35 54 60 40 47
No 65 46 40 60 53
None presently 65 36 40 20 42
None ever 6 23 - =~ 10
OFF-CAMPUS ORGANIZATIONS ' - 18 -~ W0 14
PARTICIPATION
More than previously 8
Same as previously 22
Less than previously 39
NUMBER OF STUDENTS . {171 (223 (10} (10) (59]

NUMBER OF RESPONSES (391 (46](23) (24) {132)
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Beneflits of Involvément

These students gave a variety of reasons for being or not being
involved on campus. The personal benefits of involvement cited most
frequently were that thelr activities provided personal growth and
satisfaction by broadening their interests and experiences (Table 4.5),
Students also mentioned that they regarded extracurricular activities
as good sources of fun, enjoyment, and relaxation.

14 anything it's given me the chance %o
experience unbimited numben of things and

that T wouldn't have experienced if I wasn't
here. 1t's got me involved in thingss 1 can't
think of specifics night now, but it's got me
involved in a Lot of things and it's - T've been
able to pass judgment on a number of things 1
never even would have got involved in. 11t's
just - {t's widened my intenests.

One-fifth of the students described social benefits that they were
aware of fram their involvement. They particularly mentioned the
opportunities for social interactlon and getting to know more pecple
in a friendly setting. A few students also commented on their exper-
iences with extracurricular activities as helping them to learn more
about people and how they behave, as well as learning to carry and
share responsibility with other people.

1 think you get to know the students a
Little bit better, more than just being 4in
the classroom, and the faculty, too.

1t's contrnibuted in meeting other people,
meeting new friends and meeting other
people that are not friends of mine but
§inding out about how they think, you know,
Like generally more conserwative.

Nearly as many described intellectual benefits such as the cultural
stimulation of the many concerts, readings and speakers who came to campus,
They felt that a great variety of opportunitles was avallable to students
at SUNY/B.

1 think between music, the cultunal aspects,
with music and athletic events - it was 80
available and it was s0 Linexpensive to do 4it.
1§ 1 did 4t in the comunity, it would be mone
expensive ~ It would be a shame if§ I didn't do
these sont of things, and it's not just Like 1
go there because Lit's cheap or because it comes
out of my fees, because I enjoy it. And T want
1o become more stimulated culturally.

94




TABLE 4.5 REASONS FOR INVOLVEMENT OR NON-INVOLVEMENT
WITH EXTRACURRICULAR ACTTVITIES

BENEFITS AND REASONS 4 of students

Benegits of Involvement

Personal 25
Personal growth, satisfaction, interest 13
Fun, relaxation, and enjoyment 13
Social 20
Social interaction, friendly atmosphere 11
Learn about people, responsibility to others 9
Intellectual 18

Cultural stimulation/variety of interest

Vocational 9
Valuable experience/ learning relevant to career

Other 11

Opportunities more available, convenient,
less expensive

Reasons for Non-Involvement

Employment 13
Inadequate number, kind of event/lack of
facilities, spirit, publicity 9 °
Iiving distance from campus 5
Money lack limits participation to free events 2
NUMBER OF STUDENTS (30)

NUMBER OF RESPONSES , {56)
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A few students described vocational benefits derived from
extranurricular experiences which were relevant to their career goals.
A few described other benefits, principally that the opportunities on
campus were useful, convenient, and cheaper than other places.

Wetl, 4t [Ski Club] makes skiing cheapenr.
1t's just a convenient way to get peopte
togethen and go skiing and to make it fLess
expensive.

Reasons for Non-Involvement

Several reasons were mentioned for not participating in activities.
As in the third year, the principal one was that employment limited
participation because it consumed so much of a student's time. Other
personal obstacles included living away from campus far enough to have
transportation problems, or being hampered by a lack of money.

A few students criticized the inadequacy or inavailability of
particular kinds of events, publicity, spirit, or facilitles which
they felt were lacking on campus and prevented greater student involve-~
ment in extracurricular activities (e.g., a large auditorium).

Change in Cultural and Recreational Interests

Did the cultural and recreational interests of these students
change during the years of their University Experience? About two-
thirds of the students said they had. Generally they reported that
they had expanded their interests, which now covered a wider range
of topics. More residents, especially resident men (81%), than
commuters reported changed interests (Table 4.6).

1 didn't have much of a social Life, and 1 wasn't
too interested in cultural., and 1 wasn't too con-
ceowmed about social problems either, 1 mean Like
everything 1'm intenested in - 1 must have been a
ve.getable be gane when T was in high school because
everything seems impontant and vital to me
now, 1 had no intenests in then.

About one-third of the students, including nearly half the women
commuters, reported no change in thelr interests. They had come to
SUNY/B with a set of cultural and recreational interests in which they
continued to maintain their interest and participation.
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TABLE 4.6  CHANGE IN INTERESTS: CULTURAL AND RECREATIONAL

DESCRIPTION % of students
CHANGE 65
More cultural interests 38

Interests more extensive, wider range, less purely
social-date oriented/greater interest in

soclalizing 29
Added new interests, took up creative work
(e.g. painting) 2l
Chenged taste in music 21
Greater interest in sports now 16
More interest in civil rights and political issues 7
Less interest in sports: only recreational or
spectator 6
NO CHANGE 34
Continue interests in sports, recreational 28
Same cultural interests 16
Same interests but less time (or more money) to
pursue them: read less, less TV viewing 7
NUMBER OF STUDENTS (68)
NUMBER OF RESPONSES (134)

1 .thin!;.'ﬂtay me{;uu”:zgut zhe Jsam;ie 1 ﬁz't
think 1've changed. e some wo
but 1 reatly think 1'm the anen ’

How had their interests changed? Nearly two-fifths, more residents
(47%) than commuters (28%), said they had increased their interests in
cultural activities. They sought out museums, art galleries, serious
movies, and books. A number sald that reading was a cortinuing interest.
Painting, drama, dance were other reported interests.
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When 1 came as a greshman, 1 really wasn't foo
intenested in concents on Lectures or anything
An that vein, but 1 think that since then
especially over this Lasit yearn, 1've found that 1
get an awful Lot of enjoyment out of things, Like
the Bartok strning quantet. So my intenrests have
changed. In my §reshman year, 1 think, rather
than go to something Like that, 1 would have
preferrned to study on study from a book, memorize,
orn anything. So 1 thimkthat my interests have
deginitely changed.

1 guess 1'm interested in movies 4in a more senioud
kind of way - a cinematic dilettante on something.
1t's just mone than amusenent; it's an art. You go
in thenre Looking for sernious things.

1 don't hnow 4§ it's neally changed. 1t's become
more Aintensigied. 1've become more Linterested in
drama and cultunal activities since 1've been here.
Maybe because I've been exposed to more than 1
ever was before.

Twenty-nine percent, more residents (38%) than camuters (21%),
reported that their field of interests had broadened to include a
wider range of topics. For example, some of these students cited
specific differences in their sccial life. A few had developed and
increased thelr social activities. Others reported that their idea of
a "good time" was no longer limited only to dates and parties.

1 4ind 1'm mone intenested in my close §riends than
Tuns when 1 §inst got here. When 1 §inst got here

1 neally didn't have any. 1 really didn't know what
it was. 1 imagine that's the biggesit change with me.

The only thing 1 can tell you 48 they have grown,
they've become wider; 1 know a Little bit more about
a Lot of things. There's an opportunity here at the
University to do different things and to Learn
different things and even just to see what something
48 about. Everybody might be naving about something,
and there's an opportunity to go and gind out. '

My interests have become more ua)z;Led.

About one-quarter of the students reported the addition of new .
interests to their continuing ones. Half the resident men discussed new
interests that they had developed during their University experience. ‘
Some students had begun to do creative work like painting and handicrafts. -
Others reported new cultural or recreational interests: drama, scuba -
diving, or, for several students, photography.
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I'th,énk I've developed an iz,te/ne/st in cooking.
I've neally gotten into food: smelling, tasiing,
touching, cooking, doing evenything wu:ﬁ §ood. I
I've also Learned how to make candles... interesits
in mythologies, academic interests, well, fons of
academic interests only because I've been 4in
college; 1've been Learning.

1 Like 2o wnite my own music which 45 something 1
didn't do earlien. 1 Like £o paint and 1 Like %o
create. 1 gind £t very rewarding and 1'm glad 1've
goiten into that kind of thing.

In the Last 3 1/2 yeans 1 have become interested in
sewing, sailing, shiing (snow), jogging, baking, and
cooking (1o a greatern degnree), music (specifically
semi-classical and classical pop), opera, and batlet.

Interestingly, about one-fifth of the students, more residents (31%)
than commters (11%), described a change in their musical preferences.
They reported themselves less interested in rock or heavy music and more
interested in soft, folk, seml-classical or classical music. In
addition, a few students sald they had beccame increasingly aware of and
interested in civil rights and social/political issues.

1 §ind myself neally enjoying the FM type music,
the mone smoothen Zype things, the Less rock
and noll on jazz on souk type. 1 suppose I'm
fust getting olden and 1 also §ind myseld going
towards the more classical things.

I've Magﬁed grom the intenest in heavy, hand
nock to tne s04t, 5o£k-§zpe music. Classical
guitarn, blues guitar - that's a change.

A few students reported becaming more interested in sports over the
three and one-half years at the University. Included among them were
nearly one-third of the commuter women, none of whom seemed to have
matricu;l.ated with an interest in sports.

1 think 1T Like outdoon sports mone than 1
did before... 1've been out of doors more.
Maybe 1 should put it that way, and 1 found
1 Liked it. 1t wasn't that 1 didn't Like it
before; it was that 1 hadn't tried it.

I've participated in more and more athletic
events than 1 used to before. Athletic more in
the two-man type sports =handball and ping pong
as an ondern of necreation. 1 would say my
hecreation 48 getting more active.
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Several students commented that they were less interested in team
sports, elther school or professional, although they continued to bowl
or engage in some recreational sport on an occasional basis.

Students who reported that thelr interests were still the same
most frequently described their continued interest in sports and recre-
ational activities. About one-third of every group except commuter
women reported that they continued to be interested in various sports
as a participant and/or a spectator.

1've always Liked sponts and that hasn't
changed much... 1 Like fo participate in
sponts and 1 Like to watch them. 1 Like

all kinds of sponts neally. 1 have sacrificed
some because I've had fo wonrk in ordern %o go
to school, but that doesn't mean 1 don'%
appreciate them as much. 1 appreciate them

as much, perhaps more, because I don't have
as much time.

1 stilL Like to go swimming during summer,
hunting during the {all, bowling during the
wintern, and play pool durning the winter. That's
a new one, playing pool; 1 never played too
much 04 that before. They are pretty much the
same.

Fewer reported that thelr cultural interests remained unchanged.
A number of students commented that thelr interests were still the same,
but they no longer had sufficient time to pursue them the way they used
to, or that they now had enough money to enjoy them.

The same - '1'd say they are Less though. 1
don't have the time for necreation now as 1
think 1 had before 1 started. Before 1 started
1 didn't know how nice I had it when 1 was
going to high schoof. 1'd Like to go back now.

My interests haven't changed 80 much as they
have been developed monre, because now that I'm
working, 1 have money and I'm able to buy things.

Summary

Nearly two~-thirds of these students said that their cultural and
recreational interests were different after three and one-half years
of University experience. More residents, especially men, reported
changes. ‘
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Chapter Summary

Parents, self-earnings, .nd scholarships were the major sources
of student financial support. Nearly two-thlrds of these students,
more comuters than residents, were employed during their fourth school
year. This pattern of differences between the employment rate of
comuters and residents was consistent with earlier data.

A majority of students were not participating in campus organ-
izations during the fourth year, but almost all the students attended
extra~curricular events: cultural, cinematic, and athletic. Many of
this group reported that thelr cultural and recereational interests had
changed during their University experience.
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CHAPTER V
IN RETROSPECT: SATISFACTIONS, EXPERIENCES, AND ADVICE

These students were asked to consider their experiences over
the four years in terms of which were memorable because of persoral
satisfaction or dissatisfaction, which were most valuable, and
which most meaningful., As they looked back over the four years, a
majority of students reported academic experiences were a source of
satisfaction, that personal development was the most valuable
experience, and that interpersonal relationships were the most mean-
ingful aspect of their University experience. Apparently the same
set of experiences, viewed from varying vantage points, was seen
as having been beneficial along each of the three major dimensions.
Students did not report many great dissatisfactions, and thelr most
frequent advice to a high school senior was, "Go to coilege."

Greatest Satisfactlon and Dissatisfactlon

e’

Interviewees were asked the sources of thelr greatest satisfac-
tion and their greatest dissatisfaction since they had matriculated,
not necessarily connected with the University. Everyone indlcated
their greatest satisfaction, but not everyone could specify his or
her greatest dissatisfaction; in fact, about one-fifth said they
didn't have any great dissatisfaction.

Satisfying experiences fell into the three major dimensions:
academic, personal, or social. Dissatisfactions, although fewer,
covered a wider varlety of topics, but the major ones were elther
personal, or University related, with a few other miscellaneous
topics. ’

Greatest Satisfactions

Academically related experiences provided the greatest.satls-
faction for a majority of these students, especlally commters (62%)
as campared to residents (U42%) (Table 5.1). About one-third of the
group clted deriving satisfaction from their academic achievements.
Scme were proud of recelving honors or being accepted by a top
medical or dental school; others were pleased at making the Dean's
list, or doing well in a particular course. Still others were glad
to be off academic probation or not to have flunked out.
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Probably gettung d{nto Dentat Schoof. That was
the climax of ee and one-half yearns of working
harnd and wonnying and studying here and everything.

The satasfaction when T do well 4n school. Like
my parents were veny happy about it when 1 was
inducted into an honon society, an education honon
society, and T was happy about A%,

The thing that has gdiven me the greatest satisfaction
48 the fact that 1 made the Dean's List... fon four
sthaight semestens.

Passing Gnoss Anatomy. T never thought I'd do £,

TABLE 5.1 GREATEST SATISFACTION
SOURCE % of students
Academic : 53
Academic achievement(s) 34
Learning: specified courses, vocational
preparation 12
Making it through, getting the degree,
completing the program 10
Social . 42
Specified person, friends, people in general 14
Marriage or engagement 13
Improved relationships with people, helpful-
ness to others 10
My children 8
Parents' pride & joy in student's success 3
Pensonat 35
Personal development: understand self, better
person, have organized life, have goals 17
Personal achievements, independence 14
Little things, no one big thing 8
Other , : 8
NUMBER OF STUDENTS (77}
NUMBER OF RESPONSES- (119]
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A few students, especially commuter wamen (33%), found satisfac-
tion in specific learning which they attributed to courses, or to
knowledge and skills In their vocational field.

Being able to do arnt work the way 1 want to do
4it, and the mone T do it the betten 1 get and
zthe mone Adeas I get.

Being able to go out and worr, to know that I
know what I'm doing night now... 1 can say that
1've teawned quite a bit, and 1 hope to keep on
Learnang mone about, not only my §ield, but
about othenr things in Life. S

A few described their satisfaction and pride in completing their
college work, in "making it through." _

I almost quit 1 was s0 discowraged. I did bad
in school. T was on probation because of my
grades., 1 neally did bad when I §4nst came
here fon some neason. 1 don't know why. 1
didn't do wetl at afl, and 1 got discouraged,
and T think fust getting through. For me,
At's the personal satisfaction of just
knowing that 1 got through and 1 got my degree.

1t was really difficult, but when I neally had
to bean down, I came through, and that's the
most satisfaction. Like the chips were down,
and things twwed out atl night, and a Lot of
people nespec: me for what I've done, and are
somewhat surprised. But I think just getiting
through schook, that was my goal four years
ago, and once 1 get my degnee I'm goang to have
to gand a new goal. Just gettang this far has
made the tast four yearns wonthwhile.

Social Relationships

Nearly half of the students described interpersonal relationships
as their greatest source of satisfaction. These relationships
included those with a particular person or group of friends, marriage
or engagement, ability to get along with and help others, and family -
elther their children or their parents.

Special people and friends, or being married or engaged were most
frequently mentioned as the greatest satisfaction for these students,
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The greatest sense of satisfaction?
1 woutd say my husband.

To have made close griends over the tast
coupre of yeans.

Probably getting engaged to be marvriod.
I think that was the most impontant thing
in the Last three yeans.

Getting mawviied two and a half years ago.

Other students referred with satisfaction to having improved
their relationships with others or to the satisfaction of their
experience in helping people.

Meeting peopte and taking a part of each of
them with me whale hopefully teaving a part
of myself with them.

When you talk to people, everyone becomes 40
antagonistre and defensive and people think
evenything 48 a personat attack, and Lately
I've been able to talk Zo people wuthout feeling
that way on without havang them feel that 1

was attacking them which &8 umportant. Like I
could neven do that before, on viewtng people

as people instead of just objects.

In tutoning those three pupils tast yeanr...two
of them I felt proghessed very well - that
stands out as one event that makes me - that
was very satisfying.

. A few of these students had become parents; they described their
feelings of love and joy for thelr infant children as their greatest
satisfaction.

My son. Just to hold hum and play with him and
Love hum. Walking the §Loor with him at neght,
that's satisfying. You feel Like you have
accomplished sometning. 1t's sometning that's
yourns.

My gheatest sensde 0§ satrsfaction has come from
the nealization that 1 am capable of a deep Love
don my daughten. UWhen she was §inst born T fext
pride and a sense of achievang a goal, but 4t
wasn't AL a few months ago that T nreatized the
jeeting of parentnood. 1% helped me understand
why my parents gave up many Lthings themselves %o
give me what they felt was dmporntant, and 4t made
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[Cont'd.] me nreatize why, and the very fact
that T would do the same.

Finally, several students described their pleasure at the pride and
joy expressed by their parents for them and their accomplishments.

1t was the 5act that my parents understood,
which 1 didn't think they were capable of bt
they did. They did undenstand and they tord

me that they thought that 1 knew what 1 was
doding and that T wouldn't get myself into some-
thang that would screw me up <n the end. 1

was very satisfeed, | reakly was. Admost as
satisfied as when thes past semesten when 1 ded
very wetl., 1 got a 3.5 on something and fust
Ao Look at my parents. They were Lotalty proud,
and that 1 §elt very good. 1t was a combination
04 those things, but Lt wnvorved my parents.

Personal

Over one-third of the students reported that their greatest satis-
faction came from personal experiences. Personal development, which
included a variety of on-going self-improvements such as gaining
self-understanding, becoming a better person, determining goals and
organizing one's life, was very satisfying for these students.

Watching myself grow up because 1 know I have.
1 neaﬂzy know 1 have... and 1'm glad that 1
have. 1 {eel that 1've become a person.

Just Looking back and seeing what 1 was and
seeing what 1 am now. 1 always feel Like T'm
Leawwming mone about peopre, and I'm just a
better penson and that makes me happy.

Nearly as many reported satisfaction with specific personal
successes or achlevements that they had ‘accamplished - including -
establishing their independence. A number of these achievements had
been a part of thelr employment experiences. In addition there were
a few students who said that lots of little things had brought them

satisfaction along the way, but they could not specify one big
source of satisfaction.

I guess proving to myself centain things, and

1 wasn't quite sure whether T could do, but
until you get into the situation you never know.
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This work T'm doing for Dn.X has been very
satisfying., Fon the finst time 1 feel Like

I am doing something more or Less on my own...
I've gone there when I wanted %o, and I've
wanted to very much because I'm spending four
houns a day in his Lab. The strweture I'm
wonking on A& §inally starting fo come out.
So it's something that has §inally gone right
without a whole mess of things going wrong.,

My biggest satisgaction has been being able %o
depend just on myself and depending on my own
experdience and applying my own experience.io
what confronts me instead of nelying on what
other people told me.

A whole Rot of Little successes aLéng the
way that have given me a sense 0§ Aa,téé?aotéon.
I can't think of any one big specific thing.

Several men gave responses which were unique and which did not
fall under the larger categories. Belng discharged fram the Army
before two years were up, satisfaction with the progress of his
political group, or the freedom from responsibility which was a part
of being a Universlty student are examples of these responses.

Greatest Dissatisfactions

Dissatisfaction reported by interviewees covered a variety of
areas but personal or University related areas of dissatisfaction
were described most frequently (Table 5.2). Other miscellaneous
topics were cited by a few of the students. About one-fifth of the
students said that they dld not have any great dissatisfaction to
report, just occasional irritating or minor things. A couple of
students said they did not like to think about unhappy aspects of
life; they preferred to consider only the positive aspects.

I don't think 1 have any mafor disatisgactions.
1 have no regrets about the past three and a -
hatf years. None whatsoevenr.

I haven't neally had that many dissatisgactions
in the Last three and a half years. Maybe my
can, Little things Like that. No, I've had a
happy 3 1/2 yeans,

I don't know. 1 never think about that. 1 don't
Like to think of why 1'm unhappy, just why I'm happy,
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TABLE 5.2 GREATEST DISSATISFACTION

SOURCE % of students
PERSONAL 35
Self-criticism 22
Decisions about the future 9
Not achieving a goal 5
Problem encountered while achieving a goal by
ACADEMIC 31
Specific complaints: poor advisement,
irrelevant courses, etec. 17
Atmosphere here: impersonality, lack of
connection with real world 9
The University Experience, my major 6
MINOR 22
Only little things/minor irritants 22
SOCTAL « 12
People's behavior and relationships with
others 5
Society in general and the way it!'s going 6
MISCELLANEOUS 13
Employment related 8
Being in Buffalo 5
OTHER 5
NUMBER OF STUDENTS (77)
NUMBER OF RESPONSES . _ '(7'031
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Personal

About one-third of the students reported that their greatest
dissatisfaction was personal, i.e., with themselves or their past
actions. Self-criticisms were the predominant responses in this
category, along with concern for establishing and defining thelr
goals. A few described problems encountered on the way to achieving
a goal - problems which either overcame them or were overcame.

Some of the self-criticisms were similar to those given during
the third year interview when students had been asked how their
University experience could have been more meaningful. They had
frequently responded in terms of their own inadequacy rather than the
university's.¥

For example, these students would like to have been more
involved in the non-academic aspects of the University, to have
applied themselves better in their academic work, or to have in same
way made better, wiser use of their years at the University. There
were also a few who were finding it difficult to make decisions
about their future.

I'm kind of worried that 1 didn’t go enough,
that 1 didn't pantake in mone things, that T
didn't expose myself to more things. 1 didn'i
take out more of what was offered. Like 1 said
before, it offens you the experience, the chance
Zo do many «tg,mg 15, and even with what I've done,
1 haven't done enough.

The gact that I could easily have gotten good
grades and didn't do it. That's one of the things
because it would have made things easien for me
now,

Dissatis faction was definitely the fact that the
§inst couple of years T wasted - two and a half
yeans as far as things 1 wanted to and didn't do.
Definitely, this is two and a half years of the best
part of my whole Life that I'LL never have again and
didn't use fo the fullest. They just came by, be
gone and never Look at on see again [sicl. .

Duning this whole winter, intersemesten break, just
the, pressune of everything - myself - L8 giving me
the gheatest dissatisfaction. 1've become very down
on myself, very paranoid about my capabilities. 1I've
had senious questions about what I'm capable of doing.

*Rott, M. OPQCito, pc )"2-)"60
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1 think £t's been my inability to get involved
in campus activities and to get involved in the
social atmosphere, the social workd as you say
here. 1 think that is prnobably my greatest
disappointment,

Not being able to decide exactly what I want Zo
do with my future. )

Academic

Thirty-one percent of these students, more residents (U40%) than
commuters (24%), described University related dissatisfactions. A
majority of these responses (17%) were specific camplaints about
poor advisement, courses, teachers, or administrative practices -
including one complaint about the campus bus service,

Having advisons that don't know what they are
doing., ALL the way up - from my greénman year
to my senion year. 1t really bothers me. They
are getting paid fon this - Like the advisons 4n
u.C, are.

Teachens. May the ones that ane poon be shot.

The bureaucracy of the University; number one.
People that you have %o go and see to get an answer
which is nidiculous. You can stand in Line forn half
an hour and, "Well, 1 can't help you,” you have to go
stand in another Line for a hatf hour.
A few criticized the general atmosphere at the University, it
was too impersonal; it was not a part of the real world, the -
comunity outside the University. Several students expressed dissatis-—
faction with their choice of major or their total experience at the
University.

1 Suppose the atmosphere in somewhere Like the Union.
There's a day when you would fust Like to taklk to
someone, and you don't see any of your griends around,
and you know no one else {48 interested.

Non-Aidentity with most of the students here. I just feel
as L4 I'm biding my Lime and just waiting to get out...
1t's not fust me. 1 think it might be quite a few
older students that are Left. They feel the same way
because there has been a deginite change in the atmos-
phere of the campus since we came in, 1 guess that's
the thing I'm most dissatisfied with,
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I've been rather disillusioned with school, T
suppose. Thene seems to be a Lot of just taking
tests and studying, writing papers and stuff
without really getting that much out of it.

Social

Other dissatisfactions which students described were social.
They expressed unhappiness with people's behavior and/or specific
relationships which troubled them, or they gave criticisms of
society and the way it was working.

I get disappointed in people very easily.
Moat of the time I'm prepared to give peopfe
as much as they need me... and T get reatly
disappointed in people when they are not
willing to give themselves to other people.

Dissatisfaction that I've experienced comes

almost Like the frustration I encounter
in twing to make my opinions undenstood or
make my presence felt away §rom the University
when dealing with othen people. TI've wriitten
to my Congnessman and stuff Like that, It's
very fustrating; they don't wrnite back,

Miscellaneous

Several miscellaneous dissatisfactions were listed. A few stu-
dents described dissatisfactions with job experiences or with trying
to find employment. )

Loolu‘ni gorn a job this summen that was dreadful...
1t took me two weeks and that was probably one of
the most dreadful fwo weeks in my Life because we
almost ran out of money. We were Living on potatoes
fon a while and everyday Looking fon jobs.

A couple of students complained about having to live in the
Buffalo area, and there were unique dissatisfactions expressed by a few
interviewees. One student was disappointed that her dlscovery of love
was not at all according to the ramantic illusions she had been lead
to believe in.
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Summary

Students expressed a great deal more satisfaction than dissatis-
faction. There were not only more responses to the satisfaction part
of this question, but also some responses given to the dlssatisfaction
portion were negative, i.e., that the student did not have any great
dissatisfactions.

A majority of students expressed satisfaction about their
academic learning and achievement. However, almost one~third cited
dissatisfactions with aspects of their academlc or general experiences
at the University. About as many students described satisfaction
with their personal development experiences as expressed some self-
criticisms, most frequently that they had not taken full advantage
of opportunities at the University. Two-fifths of these students
cited interpersonal relationships as the source of their greatest
satisfaction, and only a few students described interpersonal experi-
ences which were a source of dissatisfaction to them.

Egeriences

At different points in the interviews students were asked "What
has been of most value to you in your University experience - not
necessarily related to the university?'" and,'"What has been your most
meaningful experience over the last three and one-half years?" A
number of interviewees commented on the similarity of these questions,
and a few gave the same answers for both. However, many students
perceived the difference and responded differently to the two questions,

Reported experiences of most value were distributed among three
dimensions: personal, social, and academic. Actually all of the
responses described or referred to incidents or multiple experiences
that had contributed to the personal develcpment of the individual.

Experiences reported as mosit meaningful more often tended to be
a single experience - the one that a student regarded most fondly or
with some kind of emotional reaction that caused that particular
memory to stand out as the student looked back over the years since
he or she had matriculated at SUNY/B.

In response to both questions, a maJority of students reported
social/interpersonal experiences as those most valued or most
meaningful, but experiences which contributed to personal development
were even more frequently cited as those of most value.
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Experiences of Most Value

When interviewees were asked to tell which experience they consid-
ered most valuable since they matriculated at SUNY/B, men were more
loquacious than women. Some could not limit thelr response to just one
experience.

A majority of students reported either personal development (55%)
and/or social experiences (53%) which they valued (Table 5.3). About
one-~third reported that academic experiences both intellectual and
university that had beenmost value to them, and a few students gave
unique responses which did not quite fit into any of these categories.

Commuter women did not cite personal experiences as frequently
as the rest of the group did. For a majority of these women, as well
as for resident men, social experiences were those of most value. For
commuter men and resident women, personal experiences were cited as

-most valusble more woften than social ones.

Personal Development

The most frequently cited valued personal experience concerned
self-development. This increased maturity or "growing-up" was some-
times attributed to University experiences and sometimes to other
activities and circumstances which occurred during their four years
at the University.

Another group of experiences that students said contributed to
their personal development involved consideration and establishment
of thelr own goals and values. A nurber sald that the freedum of
personal cholce of direction which was availlable at SUNY/B, had
accelerated this phase of their development.

My own development as an individual and my own
ginding out of my capabilities and disabilities
4§ you want to say that. That's a big step.

1 think 1've grown up a Lot because we've had
some problLems at home with my mother being ALL,
and 1 think that that, more than anything else,
kind o4 made me what 1 am night now. Responsi-
bilities that a Lot of other kids didn'Z have,

1 had, and you Learn to accepit those nesponsi-
bilities... the changes that 1 feel within
myself were caused, fo a Large extent, by
personal agfairns, by personal situations that
T've been into nrathen than the University sysitem.

The opportunity to be here... the chance to ghow up.
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TABLE 5.3 EXPERIENCES OF MOST VALUE

TYPE OF EXPERTENCE

% of students

Personal Development
Self-growth & development; maturity
Gaining independence/out on my own/
having no responsibilities/not
dependent on family
Acconplishing a specific goal

Becoming open-minded and flexible

Social Experiences
People and relationships in general
Specific relationships/friends
Increased tolerance and better relation-
ships with others
Academic Experiences

Knowledge or skills, understanding/
specific experiences

The whole experience - no one thing
Exposure to new ideas, attitudes and
diverse people

Other: Non-university experiences (travel,
in the service)

NUMBER OF STUDENTS
NUMBER OF RESPONSES .

26

18
11

26
23

19
15

11

55

53

36
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My own personal development as an {indivdidual...
In high school T was thinking, but not anything
Like this.

Using my mind to help me get out of situations,
to get into situations, to neally think about
things befone 1 actually do anything, and 1
think that has been developed over the three
and a half yearns that I've been here.

About the same number of students reported that achieving inde-
pendence from thelr families by getting out on thelr own and assuming
responsibility for their own actions and needs, had facilitated their
maturity. OCine of the characteristics of thr .idverslity envirorment
which these students cited as belng conducive to maturing concerned
taking personal responsibility for one's actlons.¥*

I1t's came to a point now where instead of calling
home and asking, I'LL call home and tefl "I've
decided that this is what I'm going £o do" and it
neally makes me geel good... &0 that to me is the
dmpontant thing.

- Coming %o a Univensdity itself that's pretly gar
away from home and not beding able to nely on my
parents. 1 guess that's the most important thing
because Lt does take in fust about every aspect
of the Univernsdity, Linto this whole program of
nelying on younseld and making your own choices.

For a few students, the accomplishment of a specific goal or pro-
Ject, e.g., getting through school, was the experience which had been
of most value to them. And for a few others, beccoming more open-
minded and flexible in thought had been a valuable part of their
Universlty experience. ,

Wekll, 4in the beginning when 1 finst came, 1
had doubts as to whether 1'd get through on
not, and 1 think T've proved something to myself,
that T could... that T could stick with it.

Social Experiences

Over half the interviewees reported that they considered inter-
personal experiences of great value to them. This included relation-
ships with people in general, with unspecified friends, or a particular
relationship with a specific person or persons. A few cited increased
tolerance of others and improvement of Interpersonal relationships.

¥See Chapter II, p.35.
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Just meeting people, meeting different peopte
talking to different people. 1 find that
valuable,.. I know one thing, I've met a Lok
0f different people of different types -
people who want to blow the place up, people
who want to bwwn 4t down, people who want it
to stay the way it 4is, evwﬂmng efse, but
1 §ind it intenesting. 1 think I've ga.med
a Lot from that.

Friends is probably the most valuable thing that
happened to me.

People., 11's always people. Really you Learn
by just being with another person, not your
close, close griend... you get well nounded
education §rom being with people.

My fatling in Love and getting mawried... it
really would be marrniage.

This ginl... 1 Liked her a Lot, and she's just
40 gheat, and T sLLL see hen a}wund but {ts

a griendship thing now. 1 don't think T'2L
fonget that for a Long time. 1 don't Zhink T'2L
even fonget that, neally... T'm sorny £t worked
out the way it haz,, but T guess that's the way
it goes.

Academic Experiences

. Academlc experiences, both those which were specifically
Intellectual and those which occurred in the general learning snviron-
ment of the University, were reported as valuable by over one-third
of these students. . number of students valued "their education)
i.e., the knowledge, skills and understanding which were attributed
directly to their educational experiences at the University, which
they valued as they looked back over their college years,

I suppose the knowledge I have acquired in
various g§ields, and probably the neading 1've
done in vasi nimbens of areas. This made me
more aware of things. :

Maybe neading Nietzche 44 the mosi valuable thing
that happened to me. He clarifdied all kinds of
dideas that 1 'had, and aften that 1 could handle
philosophy neaL@y well. 1t made school quite easy
gor me.
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A few students found it difficult to specify a particular
experience but indicated that the total experience of being at the
University was valuable for them. Others said that the benefit
of being at the Unlversity was that it provided an opportunity to

- Tbeexposed to and discuss ideas and attitudes different from thelrs

with people who were different frcm them.

Maybe just being associated with the Univernsity...
1 can't think of any one thing in particular.,.
1've Learned and I've become more aware of Zhings
that are going on.

Non-University

Unlike most of the group who described several experiences which
they valued, the few students who specified non-university experiences
were very specific about the one experience which had been most
valuable for them during this time period. This group described
alternative experiences which occurred while they were not actively
attending the University, for example, while travelling or serving in

the Amy.

Trhavel, 4§ you mean in relation to what is the
most important to me. Wekll, nothing fantastic
but T went to California a few times, four on
§ive times, and Detnoit, Chicago and Baltimonre.
To me it was the mosit eventful part of my whole
yean.

Summary

~ The question was, "What experience has been of most value to you,
not necessarily connected with the University?" Students answered
primarily in terms of personal and social experiences rather than
academic attaimments. As is so often the case, all the responses
could be reported in the category of personal development since ¢he
responses were based on the premise that the reported experience was
valuable to the person and so contributed to his development in some
way. All the students reported at least one such valuable experience;
usually they gave more than one and apologized for belng unable to
pimpoint the one most valued in a mosaic of experiences. The overall
Impression is that many experiences had been enjoyed or suffered
through by these students - that their years at SUNY/B were eventful
and busy, a time during which they felt they had matured and developed.
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Most Meaningful Experiences

Experiences most frequently reported as most meaningful by these
students were social/interpersonal followed by those which contri-~
buted to their personal development. Academic experiences were
less frequently mentioned (Table 5.4). As with experience of most
value, some students named more than one experience.

1'd say that there's a toss up between the §inst
semestern of my junion year and the second semester
of my junion yean. 1 sat back at the end and '
Looked at it, and it was the most amazing thing 1've
ever gone through in my Life. Bigger chances 1'd
say than even in my freshman year. Much biggen.

The §irst one was the one where 1 tried fo find out
what X [major] was itself because I was disgusied
with the way 1 was Learning X and in that 1 nan into
a Lot of professons, a Lot of students, people with
divernse views, and it changed my whole nelationship
to X and nathen happily 1 also found out that 1
wanted X mone with this new nrelationship so that
was meaningful. The second semester 1 did roughly
the same thing that 1 did the §inst semester, but 1
did it in diffenent fields. 1 found out what the
nadicals were talking about and what was going on, and
1 was sont of awakened to quite a different aspect.
So 1 would say that these fwo things have been the
ones that have most aggected me. 1 mean, the finsi
semesten being my nelationship to X and second
semesten being my nelationship Lo the society, and
it was a very meaningful - HEwas a very good year.

Social/Interpersonal Experiences

A majority of students reported social experilences as most
meaningful for them. Opportunities for general iriteraction with
others and for meaningful interpersonal relationships were impor-
tant features of their years at the University and were frequently.
reported. The most meaningful interpersonal experiences were
primarily special relationships which meant a great deal to the
interviewees, those with a close friend or a lover. In the same
vein, a few students sald that getting or being married was the most
meaningful experience in their lives.

One experience? 1 don't know if 1 can pinpoint
it. Pethaps my nelationship with my giance, the
whole nelationship... something to Look foward to,
getting muuviied and settling down with this nice
girk, and ourn nelationship 4s perhaps my most
meaningful experience. -
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TABLE 5.4 MOST MEANINGFUL EXPERiEINCES

EXPERTENCE

% of students

Social Experiences
Relationship with a particular person
Marriage
General social relationships

Personal Development

Learning about self through interaction
with others

Specific success or achievement

Establishing my own goals/values, changing

perceptions of home and family
Non-University experience
Becoming Independent

General living and experiencing

Academic Experiences
The whole college experience

Academic experience(s)

Othen

NUMBER OF STUDENTS
NUMBER OF RESPONSES

53
4y
9
8
44
15
12
9
8
6
5
-
14
8
8
(75)
(124
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1t's been the kind of interpersonal relationshdips
that T've had with my §riends, the closest of my
small group of friends, ...Like the friendships 1
_have created with my ginlfniend and with my room-
mate.

The most meaningful experdience has been falling in
Love. T have never f§elt this way about anyone
before. 1 want to do everything forn him, take

cane o4 his house, his children, and especially him.

The past summern with [boyfriend]. VYou don't mean
fust in schook? ...1t would have %o be him,

Only a few students reported that their most meaningful experience
was making new friends or relating to people in general rather than
to a specific close relationship.

Accumulating all kinds of new grniends has probably
been one o4 the most meaningful things T can think
0f. Making a Lot of new §niends has probably been
one of the most meaninggul things I1've done.

Personal Development

Over two-fifths of these students reported a variety of personal
development experiences as most meaningful for them. A number of
students said that they had learned about themselves through thelr .
relationships with other people.

T would say fust whatever 1 have Learned about
myseld through interaction with people especially
some of the close friends 1 talked about before,
that ghoup of kids. That probably has been the
most meaningful thing. '

Others referred to specific accomplishments, to a particular pro-
Ject or working toward a goal that had given them great satisfaction
and so was very meaningful to them.

Being accepted to the Dental School.

Student teaching.

T guess a Lot of it i8 my wenk with the drnagt
hesistance has neally changed me, and it really
gave me a new outlook and a new consciousness.

1 guess that was the mafon things that changed
my Lideatls and thinking.
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In similar examples a few described experiences which had
occurred out of school as having been most meaningful for them.
These experiences included employment, travel, summer, and A
experiences. _

Going to Eunope and coming back from Euwrope.

I've Learned a Lot §rom working, 1've grown
up a Lot because 1 wonrked.

My §inst nesponse, which {8 the only one 1

can think of now, would be one summen T Spent
with a §niend of mine working .4n Canada building
a house gor somebody.

For one student, his most meaningful experience was his most
"horrible"one. :

The bad one 1 had when 1 was jumped one time on
Main Street by three guys and thene were three

of us... They had crowbars and everything Like
that, but we won £in the end. We had one kid with
us who was a very good fightern. He knew all this
fudo and karate and everything 40 we didn't get
hunt, but 4t made me realize... I realized that it -
could happen to me. 1've taken a Lot of defense
things because I want fo be able to defend mysels.
That had a big impact.

The establishment of thelr ocwn goals and values, including changes
in perceptions about their family, were experiences which same stu-
dents described as meaningful to them. They attributed these values
and perceptions to having become able to define their own standards.

T would say agtern my §inst semester as a §reshman,
being extunemely depressed with everything... 1
stanted thinking ofd values, all things, and then

1 stanted meeting people with different ideas and
things starnted :?Langing. The most impontant thing
I think that would be - failing in what 1 was
supposed 2o do and then §inding something else that
was more related to me, what 1 neally was, rathen
than what T should be acconding to other people's
standards.

T would say it 48 a change 4in my penrceptions of
my parents and home Life - understanding them.

A few other students. reported that getting away from home and
supportive family care and establishing their own independence as an
individual was the most meaningful experience they had during these
years.
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Being away f§rom home and being with other people
my age who are in the same situation, away grom

home. And just being able to make it §rom there
on my own.

Finally, a few students felt that living and experiencing life

in general had been meaningful to their growth and development
during the college years. '

Academic Experiences

About, one-fifth of the interviewees reported experiences which
they ascribed directly to their Unilversity experience as being most
meaningful. Most of these students referred to the total experience -
the whole thing - as meaningful. A few others referred to specific
courses or academic experiences which they regarded as their most

meaningful experience during their years here.

Just the experience of watehing the Univensity
on being a part of it. 1t seems Like a pulsating
body, Like it's ghowing. 1t's weird watching it,
being a part of it. 1 think {t's an experience
in Ltself.

1 think it was being acquainted with some of the
new-type people that are coming 4in our society.

1 think a college campus is the only place somebody
Like me would ever be acquainted with the new
monality, the new outlook on Life, and the new
politics, 1 think that this has been a very
meaningful expeirience.

1t's hard to think of one single experience. 1'd
Like to think of my whole experience 0§ going to
college as probably the most meaningful... What

1 nemember when 1 Look back i4 fust all the four
yeans neally -~ just sont of worked together fo
shape everyihing. ,
Going to Mexico Last summer for the X Department.
By fan it was the mosit amazing experience I've
ever had being with those Indians, fust Living
among people who are s0 different from us.

Summary

Whereas most valued experiences had been predominantly personal
in nature - those conducive to.individual development, most meaning-
ful experiences were most frequently those in which the individual
related to others, particularly in establishing what was expected to

be a lasting intimate heterosexual relationship.
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Advice to a Graduating High School Senior

What advice would these students give a boy or girl about to
graduate from high school? The interviewer stipulated that the
hypothetical high school senior was qualified to attend college.

On the basis of that information, over two-fifths of the students
recommended college attendance (Table 5.5). However, the assumption
that everyone ought to attend college, was not accepted by these
students. Almost as frequently, the high school seniors were
advised to determine what their goals were, and then plan thelr
actions according to what they declded to do, whether or not their
decision was to attend college. A few students suggested that the
senior investigate non-college educational alternatives. Several
students warned against getting married too soon after high school.

General Advice

Forty-four percent of the students recommended that a qualified
high school senior go on to college. A number of reasons were given
for this advice, principally that college was a place in which to
mature and develop. Because of this perceived developmental effect,
a few students recommended college attendance specifically for a per-
son who had not decided on his or her goals and was unsure of what he
or she wants to do. Although this reasoning seems to be counter to
the next most frequently given advice, "Decide your goals and go to
college only if it is your decision," it is basically similar in
suggesting that a year or so of college may be a means by which
indecisive students could discover their goals.

1 would definitely tell him %o go Zo a
wlversity 4§ he could. That's for sure.
Anybody that wants to 1 think should go.

1'd deginitely encourage anybody that was
graduating this yean to do s0 because it's

a big chance to become much more Learned, and
At should be a big chance to become much
more Learned, and it should be a big help %o
an individual's development.

Go on to college. 1 think that's the best
advice T could give him. 1 wouldn'Zt say go
out to work on anything... 1 would say,

think about what you want to do.... 14§ you
are neally unsurne of yowrwseld, 1 think you
should go fo college because college helps
you dectde what you want Lo do in some cases.
1t gives you something £o do for four yearns.

A few students advised boys, especlally, to go to college,

because a college was the only sure way of avoiding the draft, or of
insuring vocational opportunities.
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TABLE 5.5 ADVICE TO A GRADUATING HIGH SCHOOL SENIOR

ATVICE | % of students
GENERAL .
Go to college/need a college education today Ly

Decide for yourself what you want to do/go to
college only if you want to/do what you want

to do/create own priorities and values Lo
Investigate ncn-college educational alternatives 13
Don't get married 8

FOR THE COLLEGE BOUND SENIOR

ACADEMIC EXPERIENCES .
Experience, learn all you can/make the most of it/

work hard, don't fool around 17
Try several fields, not just one/don't take
liberal arts 6

CHOICE OF COLIEGE

Choose a large university, up to date one, small
college, UB /not UB, not state institution,

transfer if unhappy 16
Go away to school 12
PERSONAL ADVICE
Be open to change, open-minded, not tuo set in ideas 13
Be yourself, an individual/don't just go along
with the crowd or lose your ldentity within it 12
Get out and meet people/don't take advantage of or
hurt others , 6
OTHER 5
NUMBER OF STUDENTS {75]
NUMBER OF RESPONSES (149)
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Go to college, get your 2S deferment, and
Stay thene as Long as you can... hopefully
he won't have to worry about getting drafted
which is the impontant thing.

1t would be to his advantage to go {o college...
1t's tough othenwise. VYou break your back just
2o eann enough to Live mithout an education.

Almost as frequently, the advice was a varlation of the old adage,
"Know thyself." These students advised the graduate to discover what
(s)he wanted to do and to decide whether (s)he really wanted to go to
college or was simply drifting or being pushed into it by parental or
peer expectations.,

He should carefully search his mind to discover
whethen he'd be betten off in college or out 4in
the wonkd and to stick to his decision if it 4is
what he twly wants.

I'd tell him to think very seriously about all
the avenues that are open to him to becoming an
adult, and the prepanation he should make for
his Life. That he should think seriously about
all of them and consider all the choices and
decide upon the one that he feels is best,

Do what will give you the most satisgaction...
Don't do 4t for othen people but do it gor
yourself. For example, if your father wants
you to t.re 40 and 2o,h:npd y&z; don'z ghan.t 1o be
it, you'll neven be py doing it that way.
Do what makes you happiest. Unless making
yourn gather happy is what makes you happiest,
Zhen do it that way.

Don't be in too much of a hwwy - unless you
know dann well what you want to do... You've
got to have a goal. That's the mosi impontant
thing. You've got Lo know what you're working
fon, and you've neally got to want it. 1t
dsn't enough to come to school to stay out of
the anmy.

Only a few students discussed non-college learning alternatives
and suggested that they be considered by graduating seniors, particu-
larly if college attendance were not feasible.

1§ you'ne not going to college, 4§ that's
Ampossible, thy to get some further thaining
in technical school, some kind of business
school, something...

125



Evenyone goes to college nowadays. Sometimes
1 neally don't know £§ it {5 really wonth it
because Lif a boy gets into an industry where
he has an apprenticeship, and he works for
wo on three yeans, that's the same as being
in college. And when he finishes, he'll know
fust as much grom the apprenticeship as he
would if he were in college. But maybe the
social Life would be a Little different.

In addition to recommendations about college attendance, a few
students advised against getting married. This caution was usually
directed at girls, again with the admonition that you shouldn't get
into it just because it's expected of you.

To not be 4in too great of a huvy to get
mawviied because a Lot of ginks ane thinking
0§ maniage when they are fust getting out
0 high school.

Advice for the College Bound Senior

Along with the general advice to, "Go to college," some specific
advice was offered to the college bound high school senior on how
to get the most benefit from the University experience. These
responses fell into three general categories:; academic experiences,
choice of college and personal advice.

The advice given about academic experiences was, "Make the most
of them." Entering freshmen were urged to learn as much as they
could, to take advantage of opportunities as they occurred, and to
try several fields before deciding on their major.

The best thing to do fon your Freshman year 48
to explone various cowrse areas and not Lo
s4gn a mafor rnight away.

1 would say if§ he 4is capable, to go to college and
to fust nelax in college... Just nelax and take a
Look at the workd around him. Just nead and Let
his mind dnigt. through a Lot of things and Learn
as much as he can.

Probably to take the opportunities that are
presented at the time.

A nunmber of students made recommendations about Choice of College.
Several advised that the girl or boy go away to school. Being away
from home was recommended as a way to facilitate growing up, becoming
independent and responsible, Other advice was glven about choosing a
specific type of college, some of it conflicting - large university,
small college, UB or not, etc.
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Tell him to go to a college away §rom home &0
he does have the §reedom and does acquire the
nesponsibility, and preferably a coflege that
48 up to date and is doing things now, not
any college that is stilL back there.

1 would necommend that he come here because

1 think that this is one of the top univer-
sdities to go to, to provide a complete Learning
process, academic as well as growth,.. 1§ some-
body Lived 4in Buffalo, 1'd say, "Don't come here.
14 you can afford it, go away.”

1 advise them to go to a Large university nathen
than a smallf college. Mainly because T think
the society we'ne dealing with is a fLarge
society as companed to what you get in a small
community det off somewhere in the backwoods.

Other responses were grouped into a personal advlice category.:
These included recommendations that these seniors assume an open-
minded attitude toward new experiences - that they be ready for the
changes which would be happening to them. Entering freshmen were
also advised to be themselves, to develop or maintain thelr
- individuality rather than going along with "the crowd" or losing
their identity in a group. This advice was In some ways like that
most frequently given of finding out what the student really wants
to do instead of being pushed or pulled into doing what others are

doing.
To be very open-minded and strive forn awareness.
Think fon yowrseld. '

To get involved in anything which seems interesiing;
take a chance. Don't come up here with the same
sont of feelings you had about things in high
school. Give yourself a chance to change.

Learn and develop your own Ldeas, and make sure
they're your own, :

Not to follow everybody else, to do something
because it's the thing to do, but to do £t if
you want to do it, and you feel that its night
don you %o do it... not 2o fust go following
around but to be yourseld and not to be part of
the crowd,
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A few women students advised students to became active socially,
to get involved with people, but not to use or hurt other people.

Do your cwn thing provided you do not
needlessly on knowingly hurt othens.

There were also several unique responses such as,

- Be careful about getting busted for drugs.

Differences In Advice by Sex

What differences, if any, were found in students' responses
depending on whether they were advising a male or female senior?
When the interviewer posed these questions, she asked for advice
to a high school senior of the same sex as the interviewee, "What
advice would you give a boy (girl) graduating from high school?"
Then the question was repeated for the opposite sex. A majority
of the group said their advice would be the same for either senior,
boy or girl. A few qualified the exact similarity of their advice,
explaining that the effect of the draft must be taken into con-
sideration for a young man's college decision.

Mostly 1 would say the same thing. 1t's
non-sexual advice.

A closer look at these responses, however, reveals that the
group of those who made no sex differentiation in thelr advice
contains more residents than commuters. About three-~fourths of
the residents, but only 40 percent of the commuters, would give the
same general advice to a high school senior regardless of sex.

What kinds of sex differentiations were made in thelr advice?
In general, the distinction was that higher education was more
important for men to pursue than for women because of its anti-
cipated effect on their vocational opportunities. A number of stu-
dents, especially male commuters, commented that a year or two of
college was nice for a woman, that college was a good place for
girls to find a husband, or that a college degree might turn out
to be useful if a woman were widowed. In other words, except in
unusual circumstances, these students did not expect women to be
vocationally active or concerned with careers other than those of
wife and mother.

Personally 1 think gins should, well, most
ginls shouldn't even go to college. 1 think
Lt's a waste of time... T don'Z feel Like a
ginl needs an education as much as a guy does.



1t's the ofd way of Looking at things, you go
to coflege and your main intention 45 getting
a deghee thats spelled MAN, and T stifL see an
awful Lot of that around here... 1'd Like %o
tell them to hokd it o044 for a while and just
Look around 'cause your views may change.

T think education night now 48 the most
dmpontant asset you can have. For a gink,
if fon nothing else, if she's ever Left a
widow on something Like this... 80 that she
will have something to fall back on.

Summary

Although there was conslderable outward variety in the responses
of these students who were asked to advise graduating high school
seniors, one cammon theme was apparent. "Find out what you want to
do; learn enough about yourself so that you can decide what your
goals are; don't attend college or get married only because your
parents or soclety expects you to, and you have nothing better to
do." Perhaps as these students looked back and recalled themselves
at that stage, they remembered the effect of such pressures on
their own behavior. For example, when they were entering freshmen,
43 percent had reported that they had always expected to attend
college, and nearly all had been encouraged by thelr parents to do
so.* Their advice might be beneficial, but whether it is realistic
to expect that current high school seniors could know themselves
and their purposes better than these students did 1s questionable.

1 would Like to tell him all the things T've
Learned that 1T would have appreciated knowing
at the time, but T think 4§ I'd been told them,
they wouldn't have done much good anyway.
Thene's a Lot of things that you fust have to
Leann fon younself. 1 guess T wouldn't have
too much fo say, except make swre he questions
things, and that happens anyways, but the
soonen you stant the betten off you are...
Just don't go along the production Line in any
gonm, the social, the intellectual production
Line, Always question what you are doing and
make sure that you know why.

¥Kubiniec, Wyant, & Alberti, op.cit., p.55.
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THE UNIVERSITY EXPERIENCE - AN OVERVIEW

In fall 1966, these students came into UB, expecting to meet
people, study hard and develop themselves as persons. Most were
pleased and proud to be students at UB - and to be recognized as
such. They felt that dorm living was a real asset to social life -
to making friends and dates, although some girls complained about
their 11 PM weeknight curfew.

They found large lecture classes to be impersonal and the
required basic and distribution courses did not always interest
them. However, they generally reported that they liked the faculty.

Deciding on a major was not always an easy decision. Some of
the men said that they would like to take time off to think about
what they really wanted to do, but felt pressured to remain in
school because of the threat of the draft. A few students did drop
out of school or transfer. As students got into courses for their
major, most reported considerable change -~ classes were smaller,
more interesting, and teachers were better as the students proceeded
along in the University.

In their third year at SUNY/B these students reported that the
atmosphere was changing. They had previously described it as liberal,
now they said that it was also tense, troubled, increasingly militant.
It was the spring of Teach~ins and departmental reorganizations -
new camittee structures, by-laws, and preposals for curriculum
changes. Many of these students were involved or interested in the
various issues which were debated on campus, generally felt that
the changes in the Unilversity represented improvements, and that
student participation in Unlversity decision-making was beneficial..
They generally found that this exciting, liberal and challenging
University envirorment was conduclve to their maturing.

By the fourth year of the interview project, the four course load
becamec standard, basic and distribution requirements were modified,
and a Satisfactory/Unsatisfactory option was the latest grading
innovation. These students frequently described conditions in Norton
Union and the students there as "grubby." A few of this group were
intensely involved in the campus turmoil of Spring 1970 when Buffalo
City Police patrolled the campus, but many seemed to feel less involved
with campus issues as they looked outward to anticipated jobs or post-
graduate educational opportunities.
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Although the majority of the students said that the source of
thelr greatest satisfaction was their academic experience, they -
reported their most valued experiences were those which enhanced
their personal development. They had come to understand themselves
and others better. They were better able to define their values and
goals and to work toward these goals. Interpersonal experiences
also were frequently reported as most valuable; they were most often
cited as students' most meaningful experiences. Students said they
had come to SUNY/B expecting academlic work to be the most important
component of their University Experience but had discovered that
out-of-class experiences were at least as important and possibly
the most memorable aspect of their University Experience.

My anticdipations were fust that college
would be an extension of high schook...
Learning without Living, Leanning without
developing one's personality - fjust fon
the sake of Learning... 1 anticipated fust
the great Lecturens and brilliant minds
giving me all this information and study-
4ing, nead and Learn and take tests and
just keep Learning, Leanning, and Learning,
But instead 1 stanted Living and Learning.
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APPENDIX
BIOGRAPHY OF A CLASS FOURTH YEAR INTERVIEW SCHEDULE: 1970%

Many of the questions are followed by the notations "Change?
Influence? Feel? Reaction?" These are in shorthand for "Is this a
change from last year at this time (or 4 years ago, if that is
specified in the main question)? If so, what is the change?"  '"What
influenced the change?", and "How do you feel about it?", "What is
your reaction to that?"

1. DO YOU HAVE A JOB NOW?¥*#*
(a) If so: What? Where? Hours? Feel?
Financially necessary in order to stay in school?
Interfere with your academic 1life? Social life?
Contribute other ways than financially? If so: what?
(v) If not: Do you think it would interfere with your academic
or social life?

*¥2, HOW HAS YOUR COLLEGE EDUCATION BEEN FINANCED?

3. WHAT DO YOU SEE NOW AS THE VALUE OF A COLLEGE EDUCATION FOR YOU?
#(a) What did you anticipate that it would be when you first came
here?

4, wHAT IS YOUR MAJOR NOW? FEEL? CHANGE? INFLUENCE?
5. WHAT IS YOUR ULTIMATE VOCATIONAL GOAL NOW? CHANGE? INFLUENCE?

#6, WILL YOU BE GRADUATED THIS MAY?
(a) If so: What are your plans for after graduation - over the
. next six years?
. (b) If not: Why? When? Plans for the next six years?

%7, Does the draft affect your plans?
(a) If so: How do you plan to deal with it?

#8, DO YOU EXPECT TO GO TO GRADUATE OR PROFESSIONAL SCHOOL? WHEN?
9. AS YOU IOOK BACK ON YOUR COURSES FOR THE LAST 4 YEARS, WHAT ARE
YOUR IMPRESSIONS?
(a) What do you think of your courses.this semester and last?

10. AS YOU IOOK BACK ON THE FACULTY YOU HAVE HAD OVER THE LAST 4 YEARS,
WHAT ARE YOUR IMPRESSIONS?

¥Questions new to the Fourth Year Interview Schedule are identified
by an asterisk.

¥*Questions which provide data for this report are capitalized.
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11. HAVE YOU FOUND THE FACULTY TO BE COMPETENT IN KNOWING THEIR
SUBJECT MATTER? ’
(a) Have you found the faculty to be competent in communicating
their subject matter to their students?
(b) What proportions?

12. WHAT KIND OF RELATIONSHIPS DO YOU HAVE WITH YOUR FACULTY THIS
YEAR? OVER THE LAST 4 YEARS?
(a) Has this been satisfactory to you?
(b) If not: What has prevented your having the kind you wanted?

13. WHAT, FOR YOU, IS THE IDEAL FACULTY/STUDENT RELATIONSHIP?

14. WHAT IS YOUR OPINION OF:
(a) S/U system? Why?
(b) U-course load? Why? )
(c) Change in basic and distribution requirements? Why?
¥(d) Did B&D requirements expose you to new areas of interest or
a subject which later proved of value to you?

#15. WHAT ARE OTHER CHANGES IN THE UNIVERSITY OVER THE LAST 4 YEARS
THAT YOU ARE AWARE OF - ACADEMIC OR NON-ACADEMIC? REACTION?

16, WHAT IS YOUR OPINION OF STUDENT PARTICIPATION IN DECISION-MAKING
AT A COLLEGE OR UNIVERSITY? v
(a) If should - to what degree? In what areas? Why?
(b) If should not: Why? .

17. What is your opinion of the use of marijuana now?
Change? If so: What was your opinion 4 years ago?

18. What is your opinion of the use of other drugs now?
Change? If so: What was your opinion 4 years ago?

19. HOW WOULD YOU DESCRIBE THE ATMOSPHERE HERE? REACTION?
20. DO YOU FIND IT COMPETITIVE ACADEMICALLY? REACTION?

21. ARE YOU INVOLVED IN ORGANIZATIONS THIS YEAR, EITHER ON OR OFF CAMPUS?
If so: What?
(a) More or fewer or same as last year?

22. DO YOU ATTEND ACTIVITIES SUCH AS ATHLETIC EVENTS, CONCERTS, DANCES,
POLITICAL EVENTS OR LECTURES EITHER ON OR OFF CAMPUS?
(a) More, fewer or same as last year?
(b) More on campus than off?

23. HAS THE UNIVERSITY ENVIRONMENT BEEN CONDUCIVE TO YOUR MATURING OVER
THE LAST 4 YEARS?
If so: In what way?
If not: For what reason?

24, WHAT HAS BEEN OF MOST VALUE TO YOU IN THE LAST 4 YEARS? WHY?
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#25,

¥26,

¥27.

28.

29.

¥30.

¥31,

*32,

*¥33.

WHAT DG YQU THINK THE FUNCTION OF A UNIVERSITY SHOULD BE?

WHAT HAS GIVEN YOU THE GREATEST SENSE OF SATISFACTION IN THE LAST
FOUR YEARS?

WHAT HAS GIVEN YOU THE GREATEST SENSE OF DISSATISFACTION IN THE
LAST FOUR YEARS?

What is your living arrangement this year? What do you think of
it? What do you see as advantages to it? Disadvantages?

What changes have occurred in your relationship with your family
in the last four years? Influence?

What do you think the role of parents of young adults should be in
relationship to their children in the 5 years after they graduate
from high school?
(a) What do you see as the responsibilities (if any) of parents
at this time?
(b) What do you see as the responsibilities (if any) of young
adults in relationship to their parents during these 5 years?

In the last 4 years, have you found one or more friends with whom
you have had a deep, meaningful relationship (not necessarily still
in existence)?
If so: (a) Men? How many?

(b) Women? How many?

(c) Advantages?

(d) Disadvantages?

If not: Have you wanted them?
If so: (a) What prevented them?
(b) As you look back - things you might have done
differently?
(c) Advantages?
(d) Disadvantages?

If not: (a) For what reason?
(b) In what way have you prevented them?
(c) Advantages
(d) Disadvantages

What changes have occurred in the kind of relationships you establish
with members of your own sex in the last U years?

How would you describe the group of friends with whom you associate
most frequently?
(a) Please include the following areas:

1. interests 4, religion
2. age . 5. race
3. sex 6. socio-economic background

(b) How does this compare with the group of friends with whom you
associlated most frequently after you first came to the University?
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(¢) What does this group of friends contribute to you?

(d) What do you feel you contribute to the group?
Are you aware of a particular role you take in relation to
the rest of the group? If so: what?

¥34, What changes have occurred in your ideas about relationships
between men and women in the last 4 years?
(a) What is your opinion now of:
1. premarital sex? Why? Change? If so: What was it 4 years ago?
2. abOrtion? 1" 11 11 1] 1] 1" 1" 1" 11
3. extra-marital SeX? " 11 1" 11 1" 1" 1" 11 1"

(b) What does marriage mean to you now? Change?
Is your concept of marriage different from what it was U years
ago?
If so: What was it then?

(¢) Do you want to have children in the future? Why? Change?
If so: How many?

35. What changes have occurred in the influence of religion in your life
in the last 4 years?
(a) What is your concept of God now? Change from 4 years ago?
If so: What was it then? '
36. What changes have occurred in your interests in the last U years?
Please include the following areas:
(a) cultural
(b) recreational
37. How would you describe yourself now?
38. What one word best describes how you feel about yourself now?
¥39, What do you see as your greatest asset? Why?
#¥40, What do you see as your gre 'test 1liability? Why?
¥4, What do you like most about yourself?
#42, " What do you dislike most about yourself?

43. what qualities would you like to have 5 years from now - not
necessarily different from those you have now?

4}, What would you like your life to be like 6 years from now?
45. What do you expect your life to be like 6 years from now?

‘*¥46, What 1s of greatest importance to you in your life now? Why?
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%47, (If and when you become a parent) What do you want most for your
son(s) to learn?

¥48, What do you want most for your daughter(s) to learn? *

#49, WHAT ADVICE WOULD YOU GIVE TO A BOY BEING GRADUATED FROM HIGH SCHOOL
THIS JUNE? (ASUME HE IS QUALIFIED TO ATTEND COLLEGE, BUT DON'T
LIMIT YOURSELF TO ADVICE ABOUT COLLEGE ATTENDANCE.)

¥50. WHAT ADVICE WOULD YOU GIVE A GIRL BEING GRADUATED FROM HIGH SCHOOL
IN JUNE? (ASSUME SHE IS QUALIFIED TO ATTEND COLLEGE, BUT DON'T
LIMIT YOURSELF TO ADVICE ABOUT COLLEGE ATTENDANCE.)

¥51. WHAT HAS BEEN THE MOST MEANINGFUL EXPERIENCE OF YOUR LAST 4 YEARS?
WHY? '

52. Any other things you would like to comment on about your past
i years, your present or your future?

#53, ‘We are considering another project similar to this and we would
appreciate your telling us your reactions to being part of this
project. Do you have suggestions for improving the future project
from the student's point of view?
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BIOGRAPHY OF A CLASS QUESTTONNAIRE
FOR MEMBERS OF THE 1966 FRESHMAN GROUP
NO LONGER ENROLLED AT SUNY/B

1970

Many of the questions are followed by the notation, "Change?
Influence?" This is shorthand for, "Is this a change from last year
at this time (or 3 1/2 years ago, if that is specified in the main
question}? If so, what is the change? and What influenced the

change?"

It 1s not necessary to copy the questions when you answer.
Simply write the number of the question (or letter if it is a sub-
question), then your response.

1. What are you dolng now? _
Please include the following areas:
(a) Personal. How do you feel about it?

If married: When were you married? What do you see as
the advantages and disadvantages of your
being married?

(b) Social. Change?

(c) Recreational. Change?

(d) Intellectual. Change? Influence?
(e) Vocational. Change? Influence?

. WHAT IS YOUR ULTIMATE VOCATIONAL GOAL? CHANGE? INFLUENCE?
. How do you feel, now, about your leaving SUNY/B? Why?

. WHAT HAS GIVEN YOU THE GREATEST SENSE OF SATISFACTION IN THE
LAST 3 1/2 YEARS? WHY?

2
3
y, What has been of most value to you since you left' SUNY/B? Why?
5

6. WHAT HAS GIVEN YOU THE GREATEST SENSE OF DISSATISFACTION IN THE
LAST 3 1/2 YEARS? WHY?

7. What is your living arrangement this year? What do you think of
it?

8. What changes have occurred in your relationship with your family
in the last 3 1/2 years? Influence?
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*9.

¥10,

¥11.

¥2,

¥13.

What do you think the role of parents of young adults should be

in relationship to their children in the 5 years after they

graduate from high school?

(a) What do you see as the responsibilities of parents at this time?

(b) wWhat do you see as the responsibilities of young adults in
relationship to their parents during this 5 year period?

In the last 3 1/2 years, have you found one or more friends with
whom you have had a deep, meaningful relatlonship?
If so: (a) Men? How many?
(b) Women? How many?
(¢) Advantages?
(d) Disadvantages?

If not: Have you wanted. them?
If so: (a) What prevented them?
(b) As you look back - things you might have done
differently?
(¢) Advantages?
(d) Disadvantages?

If not: (a) For what reason?
(b) In what way have you prevented them?
(c) Advantages?
(d) Disadvantages?

What changes have occurred in your relationships with members of
your own sex in the last 3 1/2 years?

How would you describe the group of friends with whom you associate
most freguently?
(a) Please include the following areas:

1. interests 4, religion
2. age 5. race
3. sex 6. socio-economic background

(b) How does this compare with the group of friends with whom
you associated most frequently after you first came to the
University?

(c) Wnhat does this group contribute to you?

(d) Wwhat do you feel you contribute to the group?
Are you aware of a role you take in relation to the rest
of the group?

What changes have occurred in your ideas about male-female relation-
ships in the last 3 1/2 years?
(a) What is your opinion now of:
1. premarital sex? Why? Change? Influence?
2. abortion? " " "
3. extramarital sex? " A n
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(b) What does marriage mean to you now? Change? Influence?
(c¢) Do you want to have children in the future? Why? Change?
How many?

If already a parent: Did you want to have children? Why?
How many would you like to have eventually?

14, uhat changes have occurred in the influence of religion in your
. 1ife in the last 3 1/2 years? Influence?
(a) What is your opinion of organized religion now? Change
from last year? Chaige from 3 1/2 years ago? Influence?
(b) What 1s your belief about God now? Change fram last year?
Change fram 3 1/2 years ago? Influence?
15. What is your opinion of the use of marijuana now? Change? Influence?
16. What is your opinion of the use of other drugs now? Change? "
17. What changes have occurred in your interests in the last 3 1/2 years?
Please include the following areas:
(a) Cultural
(b) Recreational
18. How would you describe yourself now?
19. What qualities are you aware of in yourself now?
#20. What one word best describes how you feel about yourself now?
#21. What do you see as your greatest asset? VWhy?
#22, What do you see as your greatest 1iability? Why?
#23. What do you like most about yourself?
#2l, what do you dislike most about yourself?

25. What qualities would you like to have 6 years from now - not
necessarily different from what you have now?

26. What would you like your 1life to be like 6 years from now?
27. What do you expect your life to be 1like 6 years from now?

28. What are your plans for the next 6 years?

#29, What is of gréatest importance to you in your 1life now? Why?

30, (If and when you become z parent) What do you want most for your
son(s) to leam?

¥31, What do you want most for your daughter(s) to leam?
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%32,

¥33.

¥, 34

35.

%36.

WHAT ADVICE WOULD YOU GIVE TO A BOY BEING GRADUATED FROM HIGH
SCHOOL THIS JUNE? (ASSUME HE IS QUALIFIED TO ATTEND COLLEGE,
BUT DON'T LIMIT YOURSELF TO ADVICE ABOUT COLLEGE ATTENDANCE.)

WHAT ADVICE WOULD YOU GIVE TO A GIRL BEING GRADUATED FROM HIGH
SCHOOL IN JUNE? (ASSUME SHE IS QUALIFIED TO ATTEND COLLEGE,
BUT DON'T LIMIT YOURSELF TO ADVICE ABOUT COLLEGE ATTENDANCE.)

WHAT HAS BEEN THE MOST MEANINGFUL EXPERIENCE OF YOUR LAST 3 1/2
YEARS? WHY?

Any other things you would like to comment on about your past
3 1/2 years, your present or your future?

We are considering another project similar to this. We would
appareciate your telling us your reactions to being part of this
project. What suggestions do you have for improving the future
project?
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